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North West Hendricks School Corporation
VISION STATEMENT
North West Hendricks School Corporation will
consistently be ranked in the top 5% of all school
corporations in Indiana and will achieve national
recognition for our success.

MISSION STATEMENT
Our mission is to develop literate and responsible students
who are able to demonstrate mastery of the Indiana and
National Core Standards and who are prepared for postsecondary success.
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North West Hendricks School Corporation
Core Values
Valuing Employees and Partners
North West Hendricks School Corporation believes that all stakeholders should be valued
and recognized for their achievements. We value the collaborative efforts of the school
community, which leads this corporation to a standard of high achievement and
expectations.
 Recognize and celebrate student and staff achievements
 Community and school projects
 School Board Awards
Data Driven Teaching and Learning
Both students and teachers of the North West Hendricks School Corporation will be
responsible for recording and monitoring data. The compiled information will be used to
ensure the best instructional practices are utilized. Goals will be set by both students and
teachers.
 Students – By recording and monitoring their individual data, the students will
take ownership of their education and set their own goals for improvement.
 Teachers – By utilizing data driven curriculum and instruction, the teachers will
give students feedback and will set improvement goals for instruction.
Continuous Improvement
All members of the North West Hendricks School Corporation will recognize that
continuous improvement is necessary to raise student achievement.
 The staff will continue to use professional development as a means for
improvement.
 Data will continuously be reviewed to improve student achievement.
 Goals and objectives will be changed as needed to improve student achievement
 School personnel will continually seek better ways to improve communication
with parents, students, and community members.
 The district believes it must upgrade technology in all schools to keep up with the
times and give our students the best opportunity to learn and achieve.
Accountability
North West Hendricks School Corporation holds all stakeholders accountable for the
general welfare and academic achievement of all students. Stakeholders include board
members, administration, teachers, support staff, parents, community members, and
students. North West Hendricks School Corporation is known for its rigorous instruction,
curriculum and assessments. Stakeholders are accountable for:
 Academic Achievement
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 Behavior Management
 Attendance
 Graduation Rate
Teamwork
Team work is defined as the collaboration of all stakeholders to effectively meet the
North West Hendricks School Corporation’s learning objectives (academic, social and
organizational) for all students and staff. This can be seen in:
 Staff/Committee meetings
 Parent-Teacher conferences
 PTO/PTA Groups
 School Board Meetings
Alignment, K-12
The North West Hendricks School Corporation will have clear, common, direction and
communication that promotes people working toward mutually, intelligible goals
(Schmoker, 1999).
 Curriculum
o Core Academic Standards
o North West Hendricks Core Values
 Assessments
o Core academic standards
o Key performance indicators
o North West Hendricks Core Values
 Policies and Procedures
High Expectations
Both the students and staff of the North West Hendricks School Corporation will work
hard to be the highest achieving corporation in the state. We expect and recognize:
 Positive choices for behaviors
 Respect and consideration for self, others and property
 Maximum efforts and achievement
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Tri-West Middle School
VISION STATEMENT
PRIDE
Positive Relationships In Developing Excellence

MISSION STATEMENT
Tri-West Middle School, in a collaborative effort of
students, parents, staff, and community will challenge all
individuals to become life-long learners. In a safe,
technology-rich environment students will be empowered
to develop communication and critical thinking skills, and
maximize their unique potential as productive,
responsible and respectful citizens.
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Tri-West Middle School
We Believe…
…a comprehensive program of education with curricula flexible enough to meet
the needs of the students…
…by providing students with the information, skills, and techniques essential for
successful post- secondary education.
…by making available learning experiences that provide students the opportunity to
acquire skill and fundamentals necessary for gainful employment.
…by providing students with the needed special assistance in order for them to be
successful in school.
…by providing every student the opportunity to perform to his/her maximum potential
through regular and supplemental programs.

…critical and independent thinking using high order problem solving skills needs
to be encouraged.
…communication skills need to be developed which will enable the student to
effectively interact with others.
…students should develop a sense of awareness of the rights and responsibilities of
citizenship.
…the development of high moral standards needs to be fostered.
…the students need to be prepared to anticipate, evaluate, adjust, and benefit from
our ever-changing society.
…a comprehensive program of co-curricular activities needs to be provided to
teach leadership, sportsmanship, and an appreciation for leisure-time activities.
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…that constant cooperation among, and interaction, with the community, school,
and parents should be fostered, making all aware of mutual and reciprocal benefits
and responsibilities.
…opportunities need to be available for the expression of creativity, originality,
and inventiveness.
…that one's inherent self-worth should be recognized.
…personal qualities that promote self-respect need to be nurtured.
…self-discipline needs to be developed.
…students should accept responsibility for and consequences of their actions.
…students should exhibit appropriate behavior, recognizing that different
situations require different standards of behavior.
…students should treat others with respect, recognizing their rights and privileges.
…there needs to be an understanding, respect and acceptance of individual and
cultural differences.
…students should examine moral and ethical issues in order to make informed
choices.
…students should develop a life-long respect for education.
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PROFILE
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SCHOOL AND COMMUNITY DESCRIPTION
The North West Hendricks School Corporation is comprised of Eel River Township, Union
Township, and Middle Township in Hendricks County with a district wide enrollment of nearly
1925 students. Included in the geographic area are the incorporated towns of Lizton, North
Salem, and Pittsboro. Approximately 30% of the incoming 6th graders are from North Salem
Elementary and 70% are from Pittsboro Elementary. Tri-West Middle School is situated about
20 miles west of Indianapolis and is the only school in the district for grades 6-8. Tri-West
Middle School was first occupied in January of 2003 when the seventh and eighth grade students
completed their second semester in the new building. In the fall of 2003, the school was put into
full operation with grades 6-8 present.
The Tri-West community is primarily agricultural with the majority of students living in a rural
setting. Although Hendricks County is considered one of the fastest growing counties in Indiana,
the 80 square miles comprising the North West Hendricks School Corporation has only begun to
see more rapid growth in recent years. The first significant industry in the area is a steel minimill owned by Steel Dynamics Inc. There are currently two housing additions with open lots in
the district, where nearly 200 homes may be added.
The Tri-West Middle School staff is composed of 28 certified teachers and 2 administrators. In
addition, Tri-West Middle School employs 42 classified personnel, including one secretary, one
secretary/treasurer, four instructional assistants, four computer specialists, one school nurse,
seven food service workers, four custodians, seventeen bus drivers, and four maintenance
personnel. All of these people are essential to the teamwork, which is necessary for Tri-West
Middle School to run effectively each day. The buildings and grounds are clean and wellmaintained, reflecting student, staff, and community pride. A well-rounded academic program is
offered and available to all students. The overall atmosphere of Tri-West and the community
reflects pride and a real concern for academic excellence. Tri-West Middle School has received
the Four Star School Award from the Indiana Department of Education 12 of the last 18 years, an
honor shared with fewer than two percent of Indiana Schools. Our latest recognition was during
the 2012-2013 school year. In addition, Tri-West Middle School was named a National and
State School To Watch (STW) school during the 2010-2011 school year. This status was
renewed in the spring of 2014 when the school was re-designated as a National and State School
To Watch.
It is our belief that every student is unique and each of them needs to be encouraged, guided, and
motivated to develop his or her full potential. The staff, parents, and administration work
together and make every effort to ensure that our students receive the maximum opportunity to
obtain the tools that will prepare them for a lifetime of learning.
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Unique Local Insights
Data Collection Instruments
During the summer between the 2010-2011 and 2011-2012 school years, a new parent survey
instrument was developed and administered by the corporation. It should be noted our eighth
grade students complete a year end survey that documents their aspirations for the future, our
school climate, and other critical issues related to their education while a student at the middle
school each year. Other surveys have been conducted recently and are documented in this
section.

Survey Summaries
Parent/Community Survey, Summer of 2011 Summary of Results
Eighty-eight percent of responding participants were parents, nine percent were community
members with no children, and three percent were grandparents. When asked how they would
rate North West Hendricks Schools with other schools within the Indianapolis area, eighty-seven
percent responded with Excellent and Above Average and 10 % rated as Average.
Approximately 90% of respondents strongly agreed or agreed that children felt safe when at
school and 80% strongly agreed or agreed that children were safe on the way to and from school.
Approximately 75% of respondents strongly agree, agree, or were neutral that bullying,
intimidation, and aggressive behavior are not major problems at school and 90% felt that school
personnel were quick to respond to school problems and concerns. Ninety-one percent of
respondents strongly agreed, agreed, or were neutral that the school communicates effectively
with families and community members, and 88 % of the same group responded that they
regularly receive notification about school activities, academic progress, and/or behavioral
concerns.
Ninety-four percent strongly agreed, agreed, or were neutral that they were satisfied with the
school’s efforts to educate their children, and 97% strongly agreed, agreed, or were neutral that
the school corporation sets high expectations for student achievement. Ninety –one percent
strongly agreed, agreed, or were neutral that their children received the help they need to
succeed. Ninety-two percent strongly agreed, agreed, or were neutral that children have
adequate access to technology while at school and that children are learning to become
technology proficient. Sixty-three percent responded that they do have access to the Internet at
their homes. Seventy-five percent would prefer to receive information about North West
Hendricks Schools by email.
When asked about continuing the following traditional school schedule or if they would like to
see us move to a balanced school calendar, approximately 30% wanted to stay with the present
schedule, 29% were opposed to a new calendar, and 54% would consider a balanced calendar.
Meet Your Teacher Night
Meet Your Teacher Night participation has been successful at Tri-West Middle School. The first
Meet Your Teacher Night was in the fall of 2003 with 63% attendance. Since then, the Meet
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Your Teacher Night with highest attendance rate was in the year 2008, with 75% of the sixth
grade parents attending for the Class of 2015. Parental participation at Meet Your Teacher Night
has varied from a low of 49% to a high of 64% during the last 5 years. The highest percentage of
attendance, consistently, is scored by the sixth grade parents. There is also a consistent trend for
the percentage of attendance to decrease as a parent’s student advances a grade, although seventh
grade has had at least 50% participation each year graphed. Our overall percentages remain over
50% for the last four years with a drop from 56% in 2011 to 53% in 2012 and 2013. We saw a
slight increase to 55% in 2014.
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Parent/Teacher Conferences
The Parent/Teacher Conference with the highest attendance rate was in the year 2012, with the
81% of the sixth grade parents attending for the Class of 2019. The highest percentage of
attendance, consistently, is scored by the sixth grade parents with 77% for the class of 2020.
There is also a consistent trend for the percentage of attendance to decrease as a parent’s student
advances a grade with a low of 19% for the class of 2017 in 2011. The decision was made in the
fall of 2009 to move Parent/Teacher Conferences to the midterm of the first nine weeks, instead
of the end of the first quarter. This provides time for earlier interventions for concerns of
teachers and parents.
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Student Led Conferences
A recommendation from Schools To Watch Committee was to implement student led
conferences, something the middle school had been considering. The sixth grade team decided
to undertake this effort for the 2011-2012 school year. The plan was for the seventh grade to
begin conferences in 2012-2013 with the eighth grade joining in 2013-2014. However, with the
success from the sixth grade the entire building decided to participate in student led conferences
during the 2012-2013 school year. In addition, the middle school will continue to offer fall
parent/teacher conferences. Seventy-eight to ninety-seven percent of the students completed
their conference with a family member the last two years either on the scheduled date or after. In
2013, ninety-four to ninety-nine percent of the students presented their material to an adult by
utilizing staff members for those that were unable to have a family member attend a conference.
Our goal is for 100% of all three grades next year.
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Student Led Conferences Sixth-Eighth Grade Parent Survey Summary of Results, 2014
Overall, parents of sixth, seventh, and eighth grade were positive about Student Led Conferences
held spring, 2014. All reported averages improved for positive comments from spring of last
year, 2013, to spring of 2014. Eighty-nine percent of parents attending the event rated the
conferences as beneficial for the students and parents. Ninety-five percent of parents responded
that they would participate in Student Led Conferences the next year. Parents felt the most
beneficial and enjoyable part of the conferences was when the students shared work and samples.
Eighty-eight percent of parents felt they were well-informed about the Student Led Conferences.
Student Led Conferences Sixth-Eighth Grade Parent Survey Summary of Results, 2013
Overall, parents of sixth, seventh, and eighth grade were positive about Student Led Conferences
held spring, 2013. Eighty-eight percent of parents attending the event rated the conferences as
beneficial for the students and parents. Ninety-three percent of parents responded that they
would participate in Student Led Conferences the next year. Parents felt the most beneficial and
enjoyable part of the conferences was the goal sharing. Eighty-seven percent of parents felt they
were well-informed about the Student Led Conferences.
Student Led Conferences Sixth Grade Parent Survey Summary of Results, 2011-2012
Overall, parents of sixth graders were positive about the student led conferences held spring,
2012. Ninety-two percent of parents attending the event rated the conferences as beneficial for
the students and parents. Eighty-five percent said they would participate in Student led
Conferences the next year. Parents felt the most beneficial or enjoyable part of the conferences
was the goal sharing.
Summary of 2013 Bullying Survey of Tri-West Middle School Students
During National Bullying Prevention Month, October, students were surveyed about bullying at
ri-West Middle School. Most students, 85% of sixth graders, 87% of seventh graders, and 81%
of eighth graders, agree that bullying at TWMS is little or no problem. In sixth grade, 15% of
students agree that bullying is a big problem. In seventh grade, 13% agree that bullying is a big
problem, and in eighth grade, 18%.
Bullying happens mostly in the school hallways, the cafeteria, or on school buses. However,
students believe the faculty and staff do a good job at stopping bullying from happening because
they address it quickly. TWMS has implemented a bully box in the guidance office offering
students an opportunity to contact the appropriate people and be a part of curtailing bullying.
Summary of 2009 Bully Safe Survey of Tri-West Middle School Students
The Bully Safe Survey of Tri-West Middle School students reveal that most students believe
bullying is a serious problem; however, they do not believe it is a big problem at Tri-West
Middle School. Less that 20% of students reported bullying incidents being a problem. Rumors,
hitting, and name calling were reported as most frequent small problems. Texting, cyber
bullying, and cell phone bullying were reported as least frequent small problems. Locations for
most frequent bullying events were in the classroom, gymnasium, cafeteria, and school bus. The
least bullying occurrences happen at after-school events and to and from school. Most students,
who reported experiencing bullying problems, said they would tell an adult about the problem.
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Summary of The Indiana Prevention Resources Center 2012-2013 Indiana Alcohol,
Tobacco, and Other Drug Use Survey…completed by North West Hendricks Schools
In a recent survey with middle school and high school students, it showed that cigarette smoking
and alcohol usage among our students is below the state average. However, students did show a
slightly above average rate for marijuana usage. Usage for marijuana also increased in each
grade level from 6-12. When asked the question, "Does TWMS maintain a drug free
environment, 68% of our students answered in the good and excellent range, while another 20%
said that we were average. 12% of the students said that we were either below average or needed
improvement in this area. Last year, 83% of the students said we were average to excellent in
maintaining a drug free environment, while 17% said we were below average or needed
improvement in this area.
Summary of The Indiana Prevention Resources Center 2008 Indiana Alcohol, Tobacco, and
Other Drug Use Survey…completed by North West Hendricks Schools
Sixth grade students from North West Hendricks Schools reported prevalence rates that were
mostly consistent with state rates. Seventh grade students reported lower prevalence rates of
cigarette and alcohol use than the state rates. Eighth grade students reported lower prevalence
rates for cigarette use, cigar use, alcohol use, and marijuana use compared to state rates. Ninth
grade students reported lower binge drinking rates compared to state rates, however, higher rates
were reported for Ritalin use. Tenth grade students reported higher prevalence rates for using
smokeless tobacco compared to state rates. Eleventh grade students reported lower cigarette and
alcohol use compared to state rates, however, reported prevalence rates for methamphetamine,
Ritalin/Adderall, psychedelics, heroin, rohypnol, and GHB use were higher than state rates.
Twelfth grade students reported lower prevalence rates for alcohol use, however, reported
prevalence rates for use of smokeless tobacco and amphetamines were higher compared to state
rates.
Tri-West Middle School Student Survey, Spring 2013
The Tri-West Middle School Student Survey involved 462 responding students from grades six
through eight, in April, 2013. Responses reveal that 88.7% of the students agree that the
principal respects the students of the building and 81.6% feel safe on the way to and from school.
Seventy-two to seventy-three percent of students feel safe when at school and agree that students
are recognized for their accomplishments. Seventy percent of students feel they are a part of or
belong at TWMS. Sixty-six to sixty-seven percent of students agree faculty and staff care about
the students and that the school has a good culture and school climate. The two lowest scoring
responses were at 32-34%, revealing students agree that students treat one another with respect
and that students care about learning and getting an education.
Tri-West Middle School Student Survey, March 2010
The Tri-West Middle School Survey reached out to 409 responding students, in grades six
through eight, in March, 2010. Responses revealed that 50% of the students come to school
because they want to, and 49% of students come to school because they have to come. Most
students, 62%, prefer to learn in a team or group of less than 15 people. Working in teams was
also rated the highest, at 58%, for making learning experiences more exciting for students,
personally. When asked how students prefer to work, 44.6% preferred to work in groups of 4-5,
and 39.7% preferred to work in groups of 2. The largest responding percentage for how they
13

learned best, at 49%, was from watching demonstrations. The second highest percentage for
how students learned best was listening in class, at 27.2%. Concerning values learned in school
that were used in their daily lives, students most often mentioned math and language arts from
the academics and the character traits of respect for others, responsibility, and honesty. More
physical education, was mentioned most frequently by students as the thing they would like to
change in their school. This was a reaction to the modification of the Physical Education
program, due to limited financial resources.
National Education Association Staff Satisfaction Survey for Tri-West Middle School, Fall
2009
The National Education Association Staff Satisfaction Survey for Tri-West Middle School, Fall
2009, reveals three top-ranking items, at 97.6% staff satisfaction. These items were “Job
satisfaction with impacting lives of the students”, “Overall professionalism shown by my
administrators or supervisors”, and “Cleanliness and maintenance of my school building or
primary worksite”. The three lowest-ranking items, ranging from 51%-61%, were related to
“Compensation Benefits” involving retirement pension, health benefits, and reimbursements for
out-of-pocket expenses, “Union/Professional Association Service”, and “Professional
Development and Training” in advancement through professional development, staff input on
professional development, and availability of staff development. Other areas of low satisfaction,
at 68%, were “Workload and Working Conditions” in amount of planning or preparation time
and amount personal assistance to do the job. All other categories of items were ranked at 80%
satisfaction or higher.
Tri-West Middle School Staff Survey, Spring 2013
The Tri-West Middle School Staff Survey reveals eight out of eleven top-ranking items for staff
satisfaction. The two highest ranked items with 100% rankings were teachers enjoy roles at
TWMS and the school building has a good culture and environment. Other items, ranking 96%
or higher, were school administrators deal with discipline issues fairly and consistently, school
provides a safe learning environment for students and staff, and teachers are recognized for their
accomplishments. The two lowest ranking items, both at 86.2%, were student behavior is not a
major issue and students care about performing well academically. There were no areas below
86.2%, revealing a high level of staff satisfaction.
Tri-West Middle School Staff Survey, Spring 2011
Staff members were asked to complete a survey due to the change in leadership at the building.
The top results from the teachers concerning why Tri-West Middle School is outstanding
included a caring staff, family atmosphere, parents and community which are positively
involved, outstanding leadership and dedicated staff members that like their job. Important areas
the staff did not want to see changed included student and staff recognition (Renaissance),
learning center for students, PRIDE (advisory) organized by teams, trust in staff to do their job.
Changes the staff requested included better supervision/procedures for learning center, return of
Physical Education to the curriculum, blanket emails when one or two staff members need
addressed, and fewer kids in the hallway. The staff wished they had professional development
time for the district, more and proficient technology, more planning time for teachers/teams to
meet, and money for professional development.
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Each year the school improvement committee conducts a survey of our eighth grade students to
determine their perceptions about the quality of education they experienced while attending TriWest Middle School. The last two years are included for comparison.
Eighth Grade Exit Survey Summary of Results, Spring 2014
Eighth grade females and males gave the highest ranking, 80%, to TWMS challenging them to
experience academic growth each year. Both females and males ranked TWMS preparing them
for high school, TWMS maintaining a drug free environment, and TWMS providing a safe
learning environment, as their second or third highest ranking responses with 79% or higher. A
majority of 73% of students felt teachers held high standards and demanded quality work. A
majority of 72% of students rated their overall experience a TWMS as Excellent or Good. Both
females and males rated the strong foundation in the use of technology as one of the lowest
scoring areas; however, 49% of students rated this area as Excellent or Good.
Eighty-two percent of females and males plan to pursue a four-year or two-year
college/university after graduation. Nine percent of females and males were undecided as to
future plans. Seven percent of males and females will pursue military careers compared to thirty
percent last year.
Eighth Grade Exit Survey Summary of Results, Spring 2013
Eighth grade females and males gave the highest ranking, over 90%, to TWMS preparing them
to enter high school. Both females and males ranked teachers having high expectations, being
challenged to experience academic growth, and a safe learning environment as their second or
third highest ranking responses. No students ranked a 1 or 2 for safe learning environment, and
only seven had a 3 ranking in this area. Only two students out of 143 had a below average
ranking for a drug free environment. Both females and males rated the strong foundation in the
use of technology as one of the lowest scoring areas; however, this was a score of 4 on a scale of
1 to 5.
Seventy-eight percent of females and sixty-two percent of males plan to pursue a four-year
college area after graduation. Five percent of females and eight percent of males were undecided
as to future plans. Thirty percent of males and seventeen percent of females will pursue military
careers, 2 year college, or tech school, after graduation.
Tri-West Middle School Eighth Grade Exit Survey, Spring 2012
Eighth grade females gave the highest ranking, at 90%, to TWMS preparing them to enter high
school. Eighth grade males gave the highest ranking, at 71%, to teachers holding high standards
and demanding quality work. Both females and males ranked being challenged to experience
academic growth each year, in their top three scores. Both females and males rated the strong
foundation in the use of technology as one of the lowest scoring areas. This could possibly be
due to the fact that seventh grade piloted a new one-to-one digital curriculum program where
each student received a tablet, and eighth grade did not.
Seventy-three percent of females and sixty-four percent of males plan to pursue a four-year
college area after graduation. Eleven percent of females and males were undecided as to future
plans. Eleven percent of males and five percent of females will pursue military careers after
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graduation. Nine percent of females and seven percent of males plan to pursue a tow-year
college area after graduation.
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Student Data
Tri-West Middle School opened in January 2003 and consisted of students in grades seven and
eight. In the fall of 2003, the sixth grade came from Pittsboro and North Salem Elementary
Schools. On average, 65% of the sixth graders come from Pittsboro Elementary while 35%
come from North Salem Elementary. North Salem Elementary includes students living in the
towns of North Salem and Lizton. The current enrollment at Tri-West Middle School is 452
students in grades six through eight. In 2003, the total enrollment at Tri-West Middle School was
379 students. The largest enrollment was during the 2013-2014 school year at 472 students.
Since 2003, the average daily attendance rates for Tri-West Middle School have ranged from a
low of (96.5 %) in 2006-2007 to a high of (98%) in 2010-2011. Tri-West Middle School has
always exceeded the state average for attendance rates each year since 2003. This suggests that
attendance is not a systemic problem at Tri-West Middle School. For the 2013-2014 school year,
6% of the student body received recognition for perfect attendance for the entire year. The
largest percent was in the seventh grade with 8% of the grade having perfect attendance all year
followed by the sixth grade with 6%
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The mobility rate is relatively low at Tri-West Middle School. Tri-West Middle School averages
a net gain of less than 20 students each year. On average our enrollment figures represent only a
modest change that is expected to continue. In most cases these changes can be attributed to a
change in the family structure, relocation of the family, or a larger than normal class. Each year
the administration receives multiple requests for students living outside the school corporation to
be transfer students. There are 20 transfer students for the 2013-2014 school year.
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Within the student body, the current racial distribution is 97% Caucasian and 3% other. There
are slightly more males than females enrolled at the middle school the past three school years.

Enrollment by Gender
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Students have served in-school detentions or out-of-school suspensions as a result of disciplinary
action. The frequency of these consequences were less in 2013-2014 than in the previous school
year. Student behaviors have improved and students are not progressing to the suspension level,
thus the shift to more detentions than suspensions. There was only one student up for expulsion
during the 2013-2014 school year for possession of a weapon. The alternative school for TriWest is The Central Normal Campus (CNC). The goal of this program is to return the students to
Tri-West after one semester. This is a cooperative effort with Danville Community Schools and
Mill Creek Community Schools. Each district is entitled to send eight students per semester.
Central Normal Campus is set up to educate those students in grades six through twelve. During
2013-2014, Tri-West Middle School two students attended CNC; one by choice and another as in
lieu of expulsion.
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2013-2014

Number of Students

Just over 10% of our student population is enrolled in Special Education. This is an increase to
12.4% from 6.7% the previous year. During the 2013-2014 school year, the largest group will be
the seventh grade group. Students with special needs are served through the communication
program, multi-categorical, and the special education inclusion classrooms. During the 20132014 school year five students will be in a self-contained life skills class, they have their own
teacher rather than a shared teacher from Tri-West High School as was the case the prior year.
We have two resource teachers and four instructional assistants who provide the needed services
for our special education students. The corporation has a hearing specialist, occupational
therapist, physical therapist, teacher for the deaf and hard of hearing, and vision specialist who
provide services for students at TWMS. In addition, the corporation is a member of the Boone,
Clinton, North West Hendricks Joint Services which provides various schools in these counties
specialized services.

Special Education Enrollment
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Tri-West Middle School has very few students who receive educational services under Section
504 of the Rehabilitation Act of 1973. During the last three years, less than 2% of the total
student enrollment has been eligible for 504 services. For the 2011-2012 school year, five
students received services under Section 504. For the 2012-2013 school year, ten students
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received 504 services, with ten receiving services in 2013-2014 and an increase to twelve in
2014-2015.
For the past three years Tri-West Middle School has retained only one student. A student, who
performs low, receiving four or more failing grades in the core subjects, may be assigned instead
of being promoted to the next grade. Our average number of students assigned each year varies
from 3% to 8%.

Number of Students

Our high ability program is Learner Enrichment and Academic Program (LEAP). In the past, the
number of students at Tri-West Middle School who participate in LEAP averages 15% to 20%.
The 2013-2014 school year saw a jump in enrollment due to the fact that there were two eighth
grade honors Language Arts classes compared with one in the past. With the new high ability
label the state has given the program we have enriched our academic course offerings in Math,
Language Arts, Science, Social Studies (Current Events & Honors History 8), Technology
(Engineering Design), and Spanish I.
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Tri-West Middle School operates on a seven period day. The school day begins at 8:05 A.M. and
concludes at 3:10 P.M. The average class size ranges from a low in the teens, in exploratory
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classes, to a high approaching 40, with most classes having an enrollment in the upper 20’s.
Special Education inclusion classes have an average of 5 special education students per class
period. These figures represent a student to teacher ratio that allows resource teachers or
instruction assistants the opportunity to work with students one on one during activity time.
The average student load per teacher varies from department to department with a high in the
330s in Technology Education, Family & Consumer Sciences, Health & Wellness, and Visual
Art to a low in the 30s in 8th grade high school credit optional classes, offered during learning
center period, per school year. Resource teachers have fewer students, but this is due to more
“hands on” activities and the need for more individualized instruction.
Students generally perform well and achieve high academic marks at Tri-West Middle School.
Tri-West grades student work using a standard 4.0 scale. Beginning with the 2010-2011 school
year, the following grading scale will be used at Tri-West Middle School:

100% = A+
93% - 99% = A
90% - 92% = A88% - 89% = B+
83% - 87% = B
80% - 82% = B-

78% - 79% = C+
73% - 77% = C
70% - 72% = C68% - 69% = D+
63% - 67% = D
60% - 62% = DBelow 60%= F

Students perform well and are recognized for their superior and outstanding work on the High
Honor Roll and Regular Honor Roll. Prior to the grading scale change on average, 40% of the
students make honor roll. An increase of nearly 20% across the board was shown with the
implementation of the new grading scale, raising the percents into the sixties nearly every
quarter. A slight drop below this average is observed during the second and fourth quarters in
2012-2013 and the fourth quarter of 2013-2014.
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Summary of ISTEP Skills and Passing Rate Results, 2012-2014
Recent scores from the Spring 2014 ISTEP test showed varied results across the board. As a
school grades 6-8, we did improve in math from a steady score of 93% passing in math for 2012
and 2013, to 94.6% in 2014. In language arts as a school, grades 6-8, the passing rate was 89%
in 2012, rising to a 91% in 2013, and decreasing 3% to 88% in 2014. The percent of students
passing both the language arts and math sections on the spring 2014 test were 94.6% for 6th
grade which is a 2.3% increase from 2013, 90.6% in seventh grade which is a 6.7% increase
from 2013, and 84.2% in eighth grade which is a 4.2 decrease from 2013. We did meet our
ultimate goal of having over 90% of students 6-8 pass both the language arts and math sections
of the test for 2014 as in 2013. Social studies passing score in grade 7 dropped from 96% in
2012 to 89% in 2013, to 88.6% in 2014. Science passing score in grade 6 was 91.6% in 2014
which is down .4% from 2012 passing rate of 92%.
Spring 2014 ISTEP math scores indicate some significant improvement and stable high
percentages over the last three years since the Spring 2012 ISTEP math scores for grades 6-8.
The total percent of students passing 6th grade math was 98% passing in 2012, down 2% for 96%
passing in 2013, to a 2% increase in 2014 for a return to 98% passing. Sixth grade Pass+ percent
in 2012 was 40%, in 2013 it lowered 7% to 33%, and in 2014 it raised 7% to 40%. Total percent
of students passing math in 7th grade increased from 88% in 2012, to 89% in 2013, and remained
89% in 2014. The seventh grade Pass+ rate was 33% in 2012, increased 6% for 39% in 2013,
and increased 3% more for 42% in 2014. Eighth grade math passing percentage was 93% in
2012, remained 93% in 2013, and lowered 5% for 89% in 2014. The Pass+ rate was 23% in
2012, 26% in 2013, and 33% in 2014 for a 10% increase from 2012. Compared to Spring 2014
state total passing averages for math in grades 6-8, our students are surpassing these scores by
14% in 6th grade, 10% in 7th grade, and 9% in 8th grade for the 2014 year.
Spring 2014 ISTEP language arts scores for grades 6-8 show varying movement since the Spring
2012 ISTEP language arts scores. In sixth grade, the total percent of students passing in 6th
grade language arts was 95%, remained 95% in 2013, and decreased 4% to 91% in 2014. Sixth
grade language arts Pass+ percentage was 43% in 2012, increased 4% to 47% in 2013, and
decreased to 42% in 2014. In 7th grade language arts, the total percent of students passing was
86% in 2012, increased 1% to 87% in 2013, and decreased to 84% in 2014. Seventh grade
language arts Pass+ rate was 24% in 2012, remained 24% in 2013, and decreased 1% to 23% in
2014. Eighth grade language arts total passing percentage was 86% in 2012, increased 6% to
92% in 2013, and decreased 3% to 89 percent in 2014. Pass+ rates for 8th grade language arts
was 10% in 2012, raised 5% to 15% in 2013, and decreased 6% to 9% in 2014. Compared to
Spring 2014 state total passing averages for language arts in grades 6-8, our students are
surpassing these scores by 14% in 6th grade, 9% in 7th grade, and 15% in 8th grade for the 2014
year.
Summary of ISTEP Skills and Passing Rate Results, 2013
Our most recent scores from the Spring 2013 test showed varied results across the board. As a
school, we did improve from an 89% passing score in language arts to a 91% passing rate for
grades 6-8. In math, the percent passing stayed at 93% for the building. Our percent of students
that passed both the language arts and math sections on the spring 2013 test, were at 92.3% for
6th grade, 83.9% for 7th grade, and 88.4% for 8th grade. We did reach our ultimate goal of having
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over 90% of our students pass both the language arts and math sections of the test. Our social
studies score in grade 7 did drop from 96% of the students passing in 2012 to 89% passing in
2013. At the time of this report, science score for 2013 were not release. In 2012 the science
pass rate was at 92% for our 6th grade students.
Our 2013 math scores indicate small changes across the board. The percent passing in sixth
grade did fall from a 98% in 2012 to a 96% in 2013. The Pass + rate also feel from 40% of
students receiving a Pass+ in 2012 to 33% of the students receiving Pass+ in 2013. In 7th grade,
the student improved their pass rate to an 89% from an 88% in 2012. The percent of students
receiving a Pass+ also improved by 6% points, from a 33% to a 39%. In grade 8, the pass rate
stayed the same at 93% from 2012 to the spring 2013 testing. The percentage of students
receiving Pass + in 8th grade did raise from 23% in 2012 to 26% in 2013.
In 2013, our percent of 6th grade students that passed language arts remained the same as in 2012
at 95% of student passing. The percent of students scoring in the Pass+ range to increase
however, from 43% to 47%. The 7th grade scores improved from 86% passing in 2012 to 87%
passing in 2013. The percent of students receiving Pass+ in grade 7 stayed the same at
24%. The 8th grade students saw the biggest increase of students passing. In 2012, the student
passing rate was 86%, while the scores jumped to 92% passing in 2013. The percent of students
scoring in the Pass+ range also increased by 5%, jumping from 10% of students in Pass+ to a
15%.

Summary of ISTEP Skills and Passing Rate Results, 2010-2012
All 2010-2012 Mathematics scores in grades 6-8 show improvement from previous years from
3% to 12%. The sixth grade total passing rate increased from 89% to 98% from 2010 to 2012
with Pass+ increasing from 17% to 40%. The seventh grade total passing rate increased from
79% to 88% with Pass+ increasing from 23% to 33%. The eighth grade total passing rate
increased from 90% to 93% with Pass+ decreasing from 25% to 23%. However, from 20102011 there was a 4% increase in 8th grade Pass+ students. Tracking the Class of 2016 shows
same cohort comparisons for Spring 2010-Spring 2012, and reveals a 4% increase in the total
passing percentage from 6th grade to 8th grade with a 6% increase in Pass+ students.
All 2010-2012 English/Language Arts scores in grades 6-8 show improvement from the previous
years from 2% to 6% with the exception of eighth grade Vocabulary from 2011-2012. The sixth
grade total passing rate increased from 88% to 95% from 2010 to 2012 with Pass+ increasing
from 37% to 43%. The seventh grade total passing rate increased from 85% to 86% with Pass+
increasing from 18% to 24%. The eighth grade total passing rate increased from 84% to 86%
with Pass + decreasing from 16% to 10%. However, from 2010 to 2011, there was a 1%
increase in 8th grade Pass+ students. Tracking the Class of 2016 shows same cohort comparisons
for Spring 2010 to Spring 2012, and reveals a 2% decrease from 6th grade to 8th grade with a
27% decrease in Pass + students.
All Sixth Grade ISTEP Science scores improved greatly from Spring 2010-Spring 2012. All
scores improved 19% to 25% from 2010-2012. The sixth grade total passing rate increased from
69% in 2010 to 92% in 2012. Pass+ students increased from 22% in 2010 to 52% in 2012. Areas
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of greatest improvement were Common Themes with a 25% increase and The Living
Environment with a 24% increase. The area of least improvement was Scientific Thinking with a
19% increase.
All Seventh Grade ISTEP Social Studies scores improved from 9% to 13% from Spring 2010Spring 2012. The seventh grade total passing rate increased from 85% in 2010 to 96% in 2012.
Pass+ students increased from 47% in 2010 to 61% in 2012. The area of greatest improvement
was Economics with a 13% increase. The area of least improvement was History with a 9%
increase.
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Summary of Average Scores on ISTEP Skills for Sixth Grade Science, Spring 2013-Spring
2014
Sixth grade students’ Science Percent Mastery scores in all Content Areas and Academic
Standards improved greatly from Spring 2013-Spring 2014, from 3% to as much as 6%. Areas
of greatest improvement were Science Eng. & Tech with a 6% increase and The Nature of
Science and Life Science with a 5% increase.
Summary of Average Scores on ISTEP Skills for Seventh Grade Social Studies, Spring
2013-Spring 2014
Seventh grade students’ Social Studies Percent Mastery scores in Content Areas and Academic
Standards revealed improvement of 1% in the area of Geography from Spring 2013 to Spring
2014. In the area History, there was a 1% decrease, in Economics, there was a 2% decrease, and
in Civics & Government, there was a 3% decrease. However the Percent Mastery for these areas
were History-89%, Economics-87%, and Civics & Government-87%.
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Disaggrated ISTEP Data by Grade
Grade 6
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Disaggrated ISTEP Data by Grade
Grade 6
Science
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Special Ed
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Disaggrated ISTEP Data by Grade
Grade 7
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Disaggrated ISTEP Data by Grade
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Disaggrated ISTEP Data by Grade
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End of Course Assessments (ECA)
One period of high school algebra and biology are offered for the eighth grade students. These
students earn high school credit and also take the state ECA tests. Biology began testing with a
pilot test the 2009-2010 school year while algebra began with a pilot test in the spring of 2003.
Both areas exceed the overall state averages. Algebra has seen success with 100% of students
passing each year, while biology has seen an increase from 83% in 2013 to 90% in 2014. Both
groups exceed the state averages.
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NWEA Testing
Tri-West is a member of the Northwest Evaluation Association and gives the NWEA Measures
of Academic Progress (MAP) computerized assessment once each fall and spring. The North
West Hendricks School Corporation began testing in Fall 2000 with the NWEA program. The
test is administered to all students in grades three through nine to assess student growth in
Language Arts, Reading, and Mathematics. The items covered on the test coincide with the state
proficiency standards. By using our computer technology to administer the tests, students spend
only 3 hours in the testing cycle. These tests are also given during the actual classes that the tests
cover. This not only gives the students the immediate feedback on their performance, but also
the teacher. This immediate feedback allows the teacher to recognize where students are in their
knowledge and adjust their teaching and lessons accordingly. By giving this test twice a year
(fall and spring) as well as the fact that students are given this test from the third grade to ninth
grade, allows educators to track a student’s strengths, weaknesses, and progress. This also
allows problem areas to be identified and addressed with appropriate interventions.
NWEA Testing 2011-2014 Summary of Results
Cohort Groups: Fall 2011 to Spring 2014
From Fall 2011 to Spring 2014, NWEA RIT scores show improvement for cohort groups from
year to year and for every group from fall to spring, in all subjects, Mathematics, Language Arts,
and Reading. The Class of 2018, from sixth grade to eighth grade from fall 2011 to spring 2014,
shows an increase of 14.7 average points in Mathematics, an increase of 11 average points in
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Language Arts, and an increase of 11.4 average points for Reading. The Class of 2017, from
seventh grade, fall of 2011, to eighth grade, spring of 2013, shows an increase of 28.6 average
points in Mathematics, an increase of 11.7 average points in Language Arts, and an increase of
7.9 average points in Reading.
Grade Level Groups, 6-8: Fall 2013 to Spring 2014
From fall 2013 to spring 2014, sixth grade improved by 8.9 average points in Mathematics,
improved 6.9 average points in Language Arts, and improved 6.3 average points in Reading.
Seventh grade improved 6.2 average points in Mathematics, improved 3.1 average points in
Language Arts, and improved 6.9 average points in Reading. Eighth grade improved 5.7 average
points in Mathematics, improved 4.9 average points in Language Arts, and improved 6.3 average
points in Reading.
NWEA Language Arts and Mathematics Specific Skills Strengths and Weaknesses
Tracking NWEA Language Arts, Reading and Mathematics specific skills scores for the Class of
2018 from fall 2011 to spring 2014, shows trends in the lowest and highest scoring skills.
Weakest scoring areas for Language Arts and Reading are Writing Process and Informational
Text Structure. Areas of strength in Language Arts and Reading are Literary Text Structure,
Mechanics, and Writing Applications. Areas of weakness in Mathematics are Problem Solving
and Algebra & Functions. Areas of strength in Mathematics are Geometry,
Stats/Data/Probability, and Measurement. It must be noted that even though listed as areas of
weakness there have been improvements of 4.7 average points in Writing Process and 5.5
average points in Problem Solving and Algebra & Functions, over the last three years.
NWEA Testing 2010-2013 Summary of Results
Cohort Groups: Fall 2010 to Spring 2013
From Fall 2010 to Spring 2013, NWEA RIT scores show improvement for cohort groups from
year to year and for every group from fall to spring, in all subjects, Mathematics, Language Arts,
and Reading. The class of 2017, from sixth grade to eighth grade from Fall 2010 to Spring 2013,
shows an increase of 15.6 points in Mathematics, an increase of 13.3 points for Language Arts,
and an increase of 11.3 points for Reading. The class of 2018, from sixth to seventh grade from
Fall 2011 to Spring 2013, shows an increase of 12.9 points for Mathematics, an increase of 7.1
points for Language Arts, and an increase of 6.5 points in Reading.
Grade Level Groups, 6-8: Fall 2012 to Spring 2013
From Fall 2012 to Spring 2013, sixth grade improved by 8.5 points in Mathematics, improved
10.5 points in Language Arts, and improved 10 points in reading. Seventh grade improved 4.7
points in Mathematics, improved 4.3 in Language Arts, and improved 5.8 points in Reading.
Eighth grade improved 8.2 points in Mathematics, 6 points in Language Arts, and 5.8 points in
Reading.
NWEA Language Arts and Mathematics Specific Skills Strengths and Weaknesses
Tracking NWEA Language Arts, Reading, and Mathematics specific skills scores for the Class
of 2017 from Fall 2010 to Spring 2013, shows trends in lowest and highest scoring skills.
Weakest scoring areas for Language Arts and Reading are Literary Text: Comprehension,
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Informational Text: Structures, and Informational Text: Comprehension. Areas of strengths in
Language Arts are Different Types of Writing Applications, Conventions: Mechanics, and
Conventions: Grammar. Weakest areas in Mathematics are Problem Solving and Geometry.
These trends appeared with all grade levels sixth to eighth. However, from fall of 2010 to spring
of 2013 there have been vast improvements in all skill areas with lowest mean scores and skills
with higher mean scores ranging from 6.4 to 8.2 in Language Arts and 7.6 to 11.8 in
Mathematics.
NWEA Testing 2009-2012 Summary of Results
Cohort Groups: Fall, 2009-Spring, 2012
From Fall 2009 to Spring 2012, NWEA RIT scores show improvement for cohort groups from
year to year and for every group from fall to spring, in all subjects, Mathematics, Language Arts,
and Reading. The class of 2016, from sixth to eighth grade from Fall 2009 to Fall 2011, shows
an increase of 12 points in Mathematics, an increase of 7 points for Language Arts, and an
increase of 13 points for Reading. The class of 2017, from sixth to seventh grade from Fall 2010
to Fall 2011, shows an increase of 6 points for Mathematics, an increase of 4 points for
Language Arts, and an increase of 3 points in Reading.
The class of 2016, from sixth to eighth grade from Spring 2010 to Spring 2012, shows an
increase of 9 points in Mathematics, an increase of 6 points for Language Arts, and an increase
of 3 points for Reading. The class of 2017, from sixth to seventh grade from Spring 2011 to
Spring 2012, shows an increase of 7 points for Mathematics, an increase of 4 points for
Language Arts, and an increase of 3 points in Reading.
Grade Level Groups, 6-8: Fall 2011 to Spring 2012
From Fall 2011 to Spring 2012, sixth grade improved by 9.4 points in Mathematics, improved 7
points in Language Arts, and improved 9.7 points in reading. Seventh grade improved 5.9 points
in Mathematics, improved 4.7 in Language Arts, and improved 4 points in Reading. Eighth
grade improved 6.9 points in Mathematics, 3.8 points in Language Arts, and 2.4 points in
Reading.
NWEA Language Arts and Mathematics Specific Skills Strengths and Weaknesses
Tracking NWEA Language Arts and Mathematics specific skills scores for the Class of 2016
from Spring 2010 to Spring 2012, show areas of least improvement in Language Arts as Literary
Text: Comprehension, Informational Text: Structures, and Informational Text:
Comprehension. Areas of greatest improvement in Language Arts are Writing Process and
Features, Conventions: Mechanics, and Different Types of Writing Applications. In
Mathematics, most areas show great improvement. The area of least improvement is Geometry.
Mean scores in all other skills areas show 8.6-10.7 points of improvement. Areas of greatest
improvement are Measurement, Computation, and Number Sense.
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NWEA RIT Scores – Mathematics
Mathematics
Grade 6 - Fall
Grade 6 - Spring
Grade 7 - Fall
Grade 7 - Spring
Grade 8 - Fall
Grade 8 - Spring

2011-2012
226.0
235.4
229.7
235.6
233.7
240.6

2012-2013
223
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231.1
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232.4
240.6
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222.0
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240.7
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2013-2014

Grade 8 Spring

NWEA RIT Scores – Language Usage
Language Usage
Grade 6 - Fall
Grade 6 - Spring
Grade 7 - Fall
Grade 7 - Spring
Grade 8 - Fall
Grade 8 - Spring

2011-2012
218.8
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NWEA RIT Scores – Reading
Reading
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2011-2012
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Instructional Data
Tri-West Middle School opened in January 2003, splitting from the high school to form its own
staff and procedures. It now operates independently from the high school with four shared staff
members (Instrumental Music, Vocal Music, Technology, and Social Studies). Tri-West Middle
School divides the school year into two semesters with each semester divided into two nine-week
grading periods. The school day consists of seven fifty minute periods, a 25-minute lunch, and
an 18-minute advisory period called PRIDE. The advisory program has a grade level curriculum
developed the previous school year by grade level teachers. Our final period of the day for most
students consists of a Learning Center. This period gives teachers an opportunity to work with
students in a variety of ways including organization and study skills as well as subject area
tutoring and assistance.
Tri-West has grade level teams for grades 6 - 8. The sixth grade students have an opportunity to
choose between regular or honors reading, English, and math; Band, Choir, or a rotation of nine
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weeks each of Exploratory Art, Technology, Family & Consumer Sciences, and Health &
Wellness. The seventh grade students have an opportunity to choose between Regular or Honors
English/Literature, Regular Math 7 or Honors Math 7, and Band, Choir, Leadership, or Career
Exploration. The eighth grade students have an opportunity to take Regular or Honors
English/Literature, Biology or General Science, Regular Math 8, Pre-Algebra, or a high school
Algebra course, and Band, Choir, Studio Art, or Current Problems, Issues, & Events. Both the
seventh and eighth grades and those sixth grade students not taking band or choir participate in a
rotation of nine-week long exploratory courses. The courses are Family & Consumer Science,
Technology, Art, and Health & Wellness. Eighth graders not in band or choir take a year long
course titled Current Problems, Issues, and Events. In addition, there is one section each of
Engineering Design, Spanish I, and Honors History offered to the 8th graders during Learning
Center time. Learning Center period is an option for all sixth, seventh, and eighth graders. This
is a 50 minute period which allows for students to complete homework as well as obtain
individualized instruction from their teachers.
The eighth grade students may receive high school credit for successful competition of Biology,
honors English/Literature, Pre-Algebra, Algebra, Studio Art, Current Problems, Issues, &
Events, Spanish, Engineering Design, and Honors History.
The course description guide for the middle school classes is located in the guidance office, the
principal’s office, and the district administration center. Complete curriculum guides, along with
copies of the state standards for each subject area, are also located in the professional library
located in the main office. Posted in the classrooms are Indiana Academic Standards Posters.
Either posted in the classroom or noted in lesson plans are the current standards which are being
addressed. Curriculum Maps and Quarterly Assessments are located in teacher data binders.
Tri-West Middle School will be adding Acuity, during the 2014-2015 school year, to measure
the new College and Career Readiness Standards. Teachers can also use the Acuity program to
work on skills and standards that can be tailored to meet individual student needs.
Each year all grade levels receive instruction in the Creating Positive Relationships curriculum,
an abstinence based program for human sexuality. Results show our students perform well and
have shown a positive response to the message of saving sex for marriage.
Tri-West Middle School offers several co-curricular activities for our students. Sporting
activities for the boys include: cross country, football, basketball, swimming, wrestling, and
track. Sporting activities for the girls include: cross country, cheerleading, volleyball,
swimming, basketball, and track. Other co-curricular opportunities for the students include the
student council, marching band, color guard, thespians, FCA (Fellowship of Christian Athletes),
spell bowl, super bowl, school yearbook, and school newspaper – (The Paw Print). At least 59%
of our students are involved in some type of co-curricular activity at Tri-West Middle School.
When surveyed about participation in any type of activity, in or out of school, the percentages
jump to the nineties. It is interesting to note that the 2011-2012 survey indicated the lowest
participation was for eighth grade at 93.1% and the 2012-2013 survey indicates the lowest
participation with the sixth graders at 94.2%. The sixth grade indicated the highest amount of
participation at 97.2% during 2011-2012 and the 2012-2013 seems to indicate increased
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Percent

participation with that group rising to 98% as seventh graders followed by a drop to 95.9% in 8th
grade. During the 2013-2014 school year, eighth grade had the most participation followed by
seventh grade.
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An instructional practices survey was given to the teachers to gather data. The survey listed
several teaching practices as well as the frequency of use. If this survey is used in the future, a
category titled “once or twice a semester” needs to be added.
Upon analysis of an instructional practices survey, the following conclusions were made. On a
daily basis most teachers use demonstration, discussion, life skills activities, and/or individual
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reading time. In addition, at least once a week over half of our teachers use cooperative learning
and seatwork. In recent years a variety of differentiated lessons have been developed by each
classroom teacher to allow those students that need additional assistance or need challenged
further those opportunities. Teachers use assessment results for instructional diagnosis and to
determine if teaching methods are effective. Teachers with less than two years of experience
must submit two UbD (Understanding by Design) units for the school year as well as a
Differentiated Instruction (DI) lesson each nine weeks. Teachers with more than two years
experience have already submitted six UbD units and 12 DI lessons. These may be found in
teacher data binders.
Over 70% of our classroom teachers use labs in their classroom instruction. The survey showed
that on a daily or several times a week basis, 40% of our teachers use seatwork, discussion, and
lecture. Implementation of our goals should lead to an increase in the use of the computer labs,
student presentations, research, and writing.
During the 2010-2011 school year a Best Practices Rubric was developed. This rubric was
developed as a road map. A set of clear expectations regarding powerful classroom interventions
that will help our students and teachers perform at higher levels. It was also designed to help our
staff determine where they are in each area as we work towards full implementation of these
areas. It will help teachers new to our building know what Tri-West is working towards and in
what areas they may need improvement or will be able to help others. The areas area
Differentiated Instruction/Tiered Instruction, Reading and Writing Across the Curriculum,
Eight-Step Mastery Learning Process, High Yield Instructional Strategies, and Quality
Classrooms.
Results from the 2010-2011 TWMS Teacher Best Practices Rubric show that teachers rated
themselves at an overall average score of 2.9, on a 1-4 point scale, for all best practices included
in the rubric. The highest rubric average was 3.2 for Reading and Writing Across the
Curriculum using best practices Building Academic Vocabulary, Six Traits Writing Rubric, and
IES Institute of Education Sciences Improving Adolescent Literacy. The second highest average
was 2.86 for Differentiated Instruction/Tiered Instruction using Carolyn Coil activities and
Understand by Design. Teacher’s rated 8-Step mastery Learning Process using IDOE 8-Step
Improvement Model as their weakest area, at 2.71, specifically because of reviewing and sharing
student mastery results with students and participation in System to System (S2S) talks. This
could be due to the fact that this is a three to five year plan, and we are in year one of the 8-Step
Learning Process.
Results from the 2011-2012 TWMS Teacher Best Practices Rubric shows there was
improvement in all Five Best Practice Initiatives, 8-Step Mastery Learning Process, Reading and
Writing Across the Curriculum, High Yield Instructional Strategies, Differentiated
Instruction/Tiered Instruction, and Quality Classrooms. Scores are based on a scale of 1Understand to 4-Embedded. The areas of greatest improvement were 8-Step Mastery Learning
with 0.8 improvement and High Yield Instructional Strategies with 0.5 improvement. The
highest scoring of specific strategies were maintain data of student mastery of essential
vocabulary, meet with colleagues and participate in talks with principal/supervisors to review
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results of mastery assessments, teach students to identify similarities and differences, and teacher
establishes a data folder of “dashboard data”.
The Tri-West Middle School Media Center tries to fill the void created by the lack of a
community library. This void is filled by encouraging and providing recreational reading while
supporting the school curriculum. The library offers students and staff recreational books,
research books, educational videos, magazines, and online resources. The media center housed
the iQuest broadcasting unit, which features use of VCR’s and DVD players, along with access
to cable channels. Continuous-run daily announcement slides are also broadcast on the system.
However, during the 2009-2010 the corporation began transition to the MediCast System. This
involves digitizing DVD and VHS material so that it can be played through our computers/
Interactive White Boards.
Each teacher sends students to the media center for educational purposes as well as recreational
reading. In addition, Reading and Language Arts teachers take their classes to the media center
weekly to allow students an opportunity to check out books to read. During the 2012-2013
school year, the media center had 6,175 books checked out for research and reading. The
number of books purchased during this same time was 563, which brings our collection up to
8,600 volumes. Each year a scholastic book fair is conducted in the media center to allow
additional books being purchased. Our Parent Pride Group assists with staffing the book fair.

COMMUNITY DATA
The vision of Tri-West Middle School is to be an educational community committed to
enhancing the lifetime learning process. The school has been able to communicate the vision,
mission, and belief statements to students, teachers, parents, and the community through
technology.
As a small rural school district, we must take great care to maximize every dollar invested in
technology. Our community can take great pride in the work North West Hendricks School
Corporation (NWHSC) has done to develop a technology program over the past decade.
Achieving this goal means adding necessary equipment and software (either by purchasing or
upgrading), while developing a sound future-oriented infrastructure. Significant effort has been
made to infuse each building with a comparable level of technology so that information and
applications are shared. We view the entire NWHSC as a single learning environment rather
than four separate school entities.
Tri-West Middle School features three networked multimedia computer labs, providing teachers
the freedom to integrate technology into their everyday curriculum. Additionally, the school’s
two wireless mobile laptop labs provide anytime anywhere access to computing technology, the
corporation is now completely wireless. This distributed access model has been adopted to
provide maximum flexibility for staff and students as they learn and use 21st century digital-age
skills to empower learning. Everyone agrees if you want to use a computer in the building, one
is available. Although, there are times during the year when all labs are booked and access is
difficult. We are moving to My Big Campus for our Learning Management System (LMS) as
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we begin building our District wide eLearning environment. We are also working towards a
short term 1:1 initiative in every classroom and in the long term a B.ring Y.our O.wn D.evice
plan.
During the course of the 2013-2014 school year, teachers were encouraged to explore using
BYOD as they see fit in their classrooms. A few teachers experimented with this idea during the
2012-2013 school year. Teachers may allow students to bring their own devices based on their
lesson objectives and plans for the day. Flexibility among the staff will allow teachers that are
willing to try new ideas to have more success. The 2013-2014 school year will be the first year
of implementing the BYOD plan.
Each teacher in the building received a tablet at the end of the 2011-2012 school year to aid the
teachers in transitioning to a digital curriculum. During the 2011-2012 school year, the seventh
grade team integrated usage of tablets into their curriculum continued this for the 2012-2013
school year. Each 7th grader received his/her own tablet to use for the school year during these
two years. For the 2013-2014 school year the tablets will transitioned with the seventh graders
to the eighth grade. The eighth grade team worked to integrate usage of tables into their
curriculum. During the 2014-2015 school year, the tablets are being distributed to the students
who do not have a device to use at school.
TWMS is also beginning to embrace digital video services by utilizing MediaCast which
digitizes video media to be displayed through the computers. Teachers have the ability to use
both traditional VCR and DVD media as well as digitized video content. Each classroom has an
interactive white board utilizing ActivInspire software. This allows the teacher to project their
computer video on the board, view digital media, and work with flipcharts they and others have
created for the board. This software and hardware will add many opportunities for the teachers
to bring new and interesting activities and lessons into their classrooms. It will help attract the
attention of our digital learners.
In addition, four teachers are using CPS (Classroom Performance Systems) or a similar
technology for classroom activities, homework, and testing. Other online assessment programs,
such as ExamView and Compass Learning’s Odyssey, are also being used by staff members.
Most teachers are using these programs for classroom quarterly assessments.
Tri-West has a number of active partnerships with local businesses and community leaders. Our
Curriculum Advisory Council (CAC) and the subcommittees that make up the committee, e.g..
Technology, Health, and AIDS Advisory has a blend of school personnel, local businesses,
parents, and community leaders. More specifically, we work closely with the State Bank of
Lizton, the North Salem State Bank; Union, Middle, and Eel River Township Fire and Rescue
Departments, Pittsboro and Lizton United Methodist Churches, North Salem Christian Church,
etc. These partners assist us by providing guest speakers, facilities, and other resources, which
help us with developing specific units of instruction related to Indiana’s Academic Standards.
Tri-West Middle School allows the community to use the facilities for training and social
functions. The Lizton Fire Department and the Hendricks County Sheriff’s Departments have
used classrooms recently to train personnel. Many local service club organizations, e.g. 4-H,
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Boy Scouts, Girl Scouts, Purdue County Extension office, Hendricks County Leadership, Indiana
Wesleyan University, softball, baseball, etc. use the facilities for meetings, etc. It should be
noted TWMS works collaboratively with Rose Hulman to allow our students to access their
homework help line. Additionally, the school corporation’s move to hold two meetings per year
with the local churches has allowed the administrative team at Tri-West to share events at each
of these meetings.
In 1993, Tri-West joined more than 2000 Renaissance Schools in the United States that are
breaking through the paradigms of today’s educational system by offering numerous recognition
and incentive programs to reward both student and staff performance. The primary goal of this
national staff and student incentive program is to motivate students to attain a higher level of
academic success. In partnership with the business community, the entire staff of Tri-West
Middle School strives to produce educated, responsible, and productive citizens. Using
established traditions and positive values as a foundation, we have implemented a new
philosophy to transform Tri-West Middle School into a true Renaissance school committed to
“Excellence in Education.”
Over the course of the last few years, two staff members have received national recognized by
Jostens Renaissance. Ron Ward, former principal of Tri-West Middle School, was made a
member of the Renaissance Hall of Fame. In addition, Gina Whitaker a current teacher at
TWMS, was named one of only 5 Educators of the year by Jostens.

Percent of Students Recognized

For the past three years we have recognized 100% of our students in the areas of high-five
luncheons, student of the month, honor roll, and perfect attendance. We also recognize 100% of
our staff members in various ways, e.g. peer recognition, school board awards, high five
luncheons, etc. During the summer of 2009, five staff members made a presentation about TriWest Middle School’s Renaissance Program during a national conference in Orlando, Florida. A
modified version of this presentation was made again at the 2013 Renaissance Conference in
Scottsdale, Arizona. Renaissance and PRIDE were also the topics of a presentation made by a
group from Tri-West Middle School at the National Schools To Watch Conference in
Washington, D.C. during the summer of 2011 and 2014.
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Percentage of Students Recognized for
Random Acts

Beginning with the 2009-2010 school year, Tri-West implemented a daily random acts of
kindness program. This program is for staff to recognize students going above and beyond
everyday courtesies. Students recognized were entered into a daily drawing for prizes. The
decrease in the percentage of students recognized for the random acts of kindness their eighth
grade year can be attributed to the fact that expectations for student behavior increased and
common courtesy acts were expected rather than rewarded.
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Tri-West has been awarded the Four Star School Award from the Indiana Department of
Education twelve of the last eighteen years. Our most recent Four Star School Award was
received for the 2012-2013 school year. We were also designated a National and State School
To Watch in 2011 and were re-designated in 2014.
There have been some unusual events the past few years that have influenced or will possibly
influence the communities and schools:






The school district has experienced an average growth of 1-2% the past five years,
however the 2014-2015 has started with a decrease in enrollment.
There has been some fluctuation in community service clubs in the district during this
period of time, e.g. Tri-Pointe Optimist Club, Lions Clubs, Homemakers Club, and
Sororities.
There have been major movements in town development. Pittsboro continues to
develop housing additions (The Reserve, Jefferson Park, and Whispering Heights).
Developers are lined up at the Pittsboro planning meetings with numerous building
plans, upwards of 1000 new homes are in the planning for the next 5 to 8 years. Lizton
is now served by the Indianapolis Water Company.
A recent building program included renovation to the high school with a new
auditorium and secondary gymnasium. Pittsboro has a new elementary school that
houses students in K-2.
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Several parent and community organizations encourage and support the students and staff at TriWest Middle School. The PRIDE Parent Group (PPG) works with the middle school teachers to
assist them and organize activities for the middle school students. This group assists with
PRIDE (Advisory) activities by offering their assistance at PRIDE events and planning periodic
parties in the PRIDE rooms. The PPG has been instrumental in planning an activity each month
for the middle school students, e.g. dances, movie nights, swim parties, spring carnival, etc. The
PPG also assists with both the fall and spring book fairs in the media center.
The 2011-2012 school saw the addition of the All Pro Dad’s Chapter to the middle school. Each
meeting/monthly has a theme. The Dads and students enjoy breakfast and talk about the theme
as well as ideas for the next meeting. During the first year, a majority of student/Dad
participation was at the sixth grade level. Participation was slightly higher during the second
year of implementation, we hope to see a rise in numbers again next year.
Through the parental survey, it is evident that parents have a positive attitude towards the school
and community working together. Over 85% of the parents agree that the school program and
curriculum are meaningful and relevant. Eighty-nine percent of the parents feel they are
included when school improvement plans are developed. Many parents “love the middle
school!” Parents comment the atmosphere is positive and encouraging and is always welcoming.
Parents feel there is great unity and teamwork and a genuine concern for the best interest of each
student. The quality of the teaching staff is amazing. Parents comment that the administration
supports every activity and are always visible and approachable to address their concerns.
Parents feel very blessed to have their children in the middle school. Parents believe their
children have been well prepared for high school and the administration and teachers have set
before them an example of character and integrity that will help shape them as they become
adults. Through our school Internet website, e-mail lists, electronic newsletters, c-notify system,
and Harmony student services software, parents and community members have the opportunity
to be informed of events and happenings. The website is also used to link these stakeholders to
best practices and instructional sites. These resources may be used by parents to reinforce goal
topics at home.

Self-Evaluation of Tri-West Middle School, 2009-2010
Vision & Purpose
The process for establishing and building understanding of and commitment to the vision
statement among stakeholders is done by utilizing the school website and periodic newsletter
that is sent home to parents and students. The vision statement is posted throughout the building
including classrooms so that it may be viewed by students, parents, and other visitors to the
building. The mission statement is also posted in all classrooms, at both main building
entrances, on the school website, periodic newsletters, student handbook, and school monitor.
The school’s process for developing a profile and systematically maintaining and using
information that describes the school, its students, and their performance began in 2002
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with a committee of the school improvement team creating a profile. The profile is reviewed and
updated annually. The following information is entered, updated, and/or reviewed on an annual
basis or throughout the school year: enrollment, attendance rate, free and reduced lunch data,
standardized test data (including ISTEP, NWEA, and ECA), discipline, classroom grades and
test data. Parents who have an access code can review grades, attendance, and discipline
information about their students via the internet. Datamine access will allow parent viewing of
standardized test scores.
The leadership of the school ensures that the school’s vision, purpose, and goals guide the
teaching and learning process through a shared effort beginning with the principal informing
and reviewing the information with faculty, staff, and students. We have focus groups
comprised of various stakeholders that review the information annually and share their analysis
with other groups. Teachers were involved in the school improvement plan, process of writing
the vision, and developing the goals. We currently have parent representation on steering
committees and student group input.
The process used to ensure that the vision and purpose of the school remain current and
aligned with the school’s expectations for student learning and school effectiveness is as
follows: We periodically review the vision and purpose during faculty meetings, monthly staff
development meetings, weekly collaboration meetings, and periodic meetings with district
administers and teachers led by Dr. Steven Benjamin. Our Superintendent, Mr. Rusty King,
conducts quarterly Curriculum Advisory Committee meetings with administrators, teachers,
students, parents, and other community stakeholders to share district expectations, goals, and
statistical information relating to enrollment, projected attendance rates, course offerings,
financial information, and demographic data. Mr. King conducts bi-monthly LEAP meetings
with stakeholders to share current GT progress, goals, and concerns.
In summary, the school has committed to a shared purpose and direction. The school has
clearly defined expectations for student learning aligned with the school’s vision that is
supported by school personnel and external stakeholders. These expectations serve as the focus
for assessing student performance and school effectiveness. The school’s vision guides
allocations of time and human, material, and fiscal resources.

Governance and Leadership
There are numerous processes in place at Tri-West Middle School for the establishing,
communicating, and implementing of policies and procedures for the effective operation of
the school. First, the administration works with the school board and other stakeholders,
through committees, to define what policies should be implemented. Then, these policies are
adopted for use at the school.
The next, most important step is communicating the policies and procedures to stakeholders.
Students and parents are informed of their roles and responsibilities through the school
handbook, on the school website, and through numerous newsletters from the principal, guidance
department, and grade level teams. The staff is informed of policies and procedures which affect
them through the employment contracts and staff handbook. Policies and procedures are
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reviewed and updated at least annually, and these changes are noted in all communications with
stakeholders.
Finally, the implementation of all policies and procedures is over-seen by the principal with the
assistance of his staff. With the clear communication of expectations, the administration is able
ensure the effective operation of the school.
The school’s leadership process for evaluating school effectiveness and student
performance is shown through the extensive collection of data on each class as they move
through the middle school. Data is collected on NWEA scores, ISTEP Scores, and vocabulary
pre- and post-tests for each subject. All data is collected by the office as well as the individual
student in their data binders, which hold the actual tests as well as graphs for all students, and
shows the improvement in each subject over the year. Through surveys, parent-teacher
conferences, newsletters, the constant availability of information on the school’s website, and the
Harmony grading system, parents and stakeholders are kept informed on the performance and
effectiveness of the school.
Stakeholders are given opportunities to provide leadership and to contribute to the
decision-making process in several ways. Parents and members of the community can belong
to committees or attend school board meetings to voice concerns or suggestions to the school
district (i.e. a grading scale change). School community surveys allow for feedback that can be
used in the decision-making process. Stakeholders may also become involved in extracurricular
activities and athletic teams.
Teachers are provided ample opportunity for leadership and decision-making. Team meetings
and frequent e-mail correspondence allow for input into decisions. Most teachers are involved in
leadership roles, whether that role is as a team leader, club sponsor, extracurricular activity
sponsor, PRIDE teacher, coach, mentor for a new teacher, leader during professional
development activities, or by mentoring students.
Students may also step into leadership and decision-making roles with student council, athletic
teams, Bruin Buddies, recycling, and by being helpers for others.
There are many policies in place which assure equity of learning opportunities. The school
rigorously supports the use of differentiated instruction as well as use of UbD (Understanding by
Design) unit planning. These ensure that every student is taught at their current level of
achievement. The leadership of the school supports these innovations by providing opportunities
for professional development in and out of school, as well as book study groups, and requiring
the submission of innovative lessons to be kept on file in the office for all to consult.
In addition, all staff members are encouraged to seek out professional development opportunities
and complete grants which reward new and creative teaching initiatives. The school has won
numerous grants from the McDonald's Corporation and the Eli Lilly Corporation, to name a few.
In summary, the school has leaders who are advocates for the school’s vision and improvement
efforts. The leaders provide direction and systematically allocate resources to implement
curricular and co-curricular programs that enable students to achieve expectations for their
learning. Leaders encourage collaboration and shared responsibility for school improvement
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among stakeholders. The school’s policies, procedures, and organizational conditions ensure
equity of learning opportunities and support for innovation. While these processes and
conditions are being implemented, the implementation is not systemic across the school, and the
results are varied.

Teaching and Learning
The school ensures that the curriculum, instructional strategies, and assessments are
aligned and articulated across grade levels in support of the expectations for student
learning by utilizing the following: North West Hendricks Schools dashboard of district-wide
key performance indicators, measurements, and timelines, master schedule, curriculum guides
and course descriptions, time and content grids, curriculum mapping, Indiana Academic
Standards, student data binders, differentiated instruction, Understand by Design, Compass
Learning, 6-Step Building Academic Vocabulary, TWMS writing rubric, NWEA and ISTEP
testing.
The school ensures the implementation of research-based instructional strategies,
innovations, and activities that facilitate achievement for all students by offering
professional development opportunities for faculty and staff to hear and learn research-based
strategies, a professional library, teacher collaboration time, and monthly in-service meetings.
Administrators allow funds to be available to purchase books and other materials. All teachers
have access to the internet via their classroom computer.
The following processes are implemented to ensure that teachers are well-prepared and
effectively implementing the curriculum: teacher mentor program, teacher goal setting,
teacher collaboration and monthly in-service time for faculty and staff, technology and other
training is provided by the district, Smart Boards, Promethean Boards, software, and teacher
internet access.
The school provides every student access to comprehensive information, instructional
technology, and media services through the following:
 Library, Compass, and computer labs
 Secure network, Harmony
 Parent access code
 Guidance transcripts
 Availability of the LGI room, LCD, smartboard etc.
In summary, the school implements a curriculum based on clear and measurable expectations
for students learning that provides opportunities for all students to acquire requisite knowledge,
skills, and attitudes. The school demonstrates evidence of alignment between the curriculum and
instructional practice with systematic implementation across the school. Teachers use proven
instructional practices that actively engage students in the learning process. Teachers provide
frequent opportunities for students to apply their knowledge and skills to real world situations.
Teachers give students regular feedback to improve their performance.
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Documenting and Using Results
The assessment system currently used in our school analyzes changes in student
performance by completion of data binders by each student. Data binders include pre and posttests for ISTEP vocabulary, subject area vocabulary, problem solving activities and skills, and
results from NWEA and ISTEP testing. Students graph scores and frequently return to look for
added improvement and determine their progress. The Compass Learning Lab integrates
lessons based on student NWEA and ISTEP results as well as classroom performance data.
Results of Compass Learning Lab activities are evaluated to determine improvement in speed
and accuracy. Module tests, nine weeks benchmark testing, end of nine weeks assessment,
chapter tests, semester exams, chair challenges in music, weekly music recitals, Pacer tests, and
science labs and projects are used to differentiate assignments and gear activities toward
different learning styles. Teachers analyze test results, overall student comprehension, and
participation in class for all units and develop activities to be used in class to meet student needs.
These activities include Understand by Design (UbD) units, differentiated instruction activities,
and writing across the curriculum assignments. Student rubrics are used to allow for their own
observations and document their own progress.
In order to ensure that assessment results are timely, relevant, and communicated in a way
that can be used by teachers, students, parents, and external stakeholders to aid the
performance of individual students, our school distributes NWEA and ISTEP scores to all
parents/guardians. ISTEP scores are available online as well. In addition, teachers regularly
update the online grade book Harmony with classroom grades, which is available to all
authorized individuals at any time. Teachers use the Harmony system to generate mass emails
for parent communication in both a reactive and proactive manner. Those unable to access
online scores are notified with mid-term, progress reports, and report cards. Parent-teacher
conferences occur each fall or as requested by the parent or staff during team meetings. All
stakeholders have access to the Indiana Department of Education website, Accelerated School
Administrator Program (ASAP) website, and newspaper releases. Teachers, parents, and
external stakeholders participate regularly with the Curriculum Advisory Committee that
addresses curricular concerns and student performance on a local and county level. Internal
communication in the form of grade level meeting minutes is distributed to all involved staff
members.
Data is used to understand and improve overall school effectiveness. Grade level teams
review the list of students with poor performance or failing grades. Discussions are held to
determine a course of action for students failing multiple subjects or many students failing a
single subject. A variety of committees meet on a regular basis for strategies involving
vocabulary, problem solving, and school improvement. Curriculum mapping and nine weeks
benchmark testing are used to guide lesson development in all core curricular areas. Student
files located in the guidance office and attendance records allow staff to target at risk students
and those that are in danger of poor performance. Access to Datamine (PEP) allows teachers to
group students according to their abilities based on NWEA and ISTEP subcategory results and
then make lesson plans accordingly.
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Teachers are trained to understand and use data in the classroom by interpreting student
data binder results and developing activities to review skills needed to understand various
concepts. Resource staff assists teachers in grade level team meetings and during teacher
training on how student data is used to develop student Individual Education Plans (IEPs),
Section 504, and goals in order to help guide the learning of student with special needs.
Harmony, Datamine, Compass Learning Lab, Understanding by Design, differentiated
instruction, and curriculum mapping training allow teachers to better understand how data can be
used.
In summary, the school uses a comprehensive assessment system based on clearly defined
performance measures that yield valid and reliable results. The system is used to assess student
performance on expectations for student learning, evaluated the effectiveness of curriculum and
instruction, and determine interventions to improve student performance. The assessment
system yields timely and accurate information that is meaningful and useful to school leaders,
teachers, and other stakeholders in understanding student performance, school effectiveness, and
the results of improvement efforts.

Resource & Support Systems
The process for recruitment, induction, placement, development, evaluation, and retention
of qualified teachers, administrators and support staff involves the district and the school
making it a priority to hire highly qualified teachers in all areas of the curriculum. School leaders
attend teacher recruitment fairs at State Universities each spring. Building leaders post teaching
vacancies with different universities. School administrators and team leaders screen and review
applications and their feedback is utilized to select the most attractive candidates. The school
administration provides opportunities for team leaders or key departmental teachers to assist in
interviews of selected candidates and to provide unique perspectives to select the most qualified
teacher. The school employs only licensed teachers and all staff instruct in their licensed area.
Once a teacher is selected, the district and school has in place methods for evaluation,
professional goals, professional improvement plans, and timelines that will systemically help the
teacher to continue to grow. Staff that demonstrate an area of weakness are required to be placed
on a plan of improvement. Teachers are given opportunity and administrative support to
improve. The district and school continue to utilize a teacher mentoring program to assist
teachers who are new to the school. All corporation teachers have opportunity to participate in
professional growth opportunities each year and are encouraged to visit the classroom of other
highly qualified teachers both within our own district and network with neighboring school
districts to acquire a greater understanding of different teaching techniques and styles. The
administration recruits staff to attend conferences, share information gleaned from these
conferences, and incorporate these recommended best practices. All support staff have
opportunities to participate in training programs specific to their area each year.
Financial resources are allocated by the school leaders to support the school’s vision,
educational programs, and plans for school improvement by honoring professional level
requests and provide grant money to enhance academic programs and teacher development.
Master contracts ensure that salaries attract staff qualified to meet student needs. Leave time is
granted to staff to pursue curricular alignment, curricular mapping, professional training, etc.
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Technology is regularly updated and rotated with updated equipment to ensure staff and students
are exposed to the most current trends. The school subscribes to programs and services on a
yearly basis giving students and staff access to a wide range of multimedia services.
Memberships to subject area professional organization are encouraged. A professional library is
funded by the school leaders and maintained for all staff and faculty to access.
The leadership provides a safe and orderly environment for students and staff by limiting
access to the building to authorized personnel only and approved identified guests. A sign in
sheet is maintains record of all visitor and traveling staff entering and leaving the building.
Proximity cards records each individuals entry into the building and necessary room keys are
issued to authorized personnel only. Telephone network system is available to each staff in
his/her area in the event of emergency. Staff feels comfortable in utilizing personal cell phone
technology in the event the school phones are not operational or a crisis occurs. A school safety
manual is reviewed regularly, updated annually, and in the possession of each staff member
daily. A school safety flip chart is present in each room. Teachers review emergency
procedures regularly. Practice drills are conducted within state regulations. Crisis intervention
training, bullying instruction, character education, leadership development, health curriculum,
and medical guidelines and policies ensure student health and safety needs are met. Staff
monitors hallways throughout the day. Cleaning schedules and maintenance staff ensure that the
site clean and maintained in a way that allows for student safety. Maintenance staff corrects
safety issues immediately upon notification and keeps all equipment operational. Custodians
review safe material, equipment, and pathogenic handling. Computer technology department
maintains, monitors, and regulate web usage. Discipline policies and procedures are outlined in
the student handbook to ensure school safety and an orderly environment. A staff handbook, staff
meetings, team meetings, professional training, and district advisory committees keep staff
informed.
Each student has access to guidance and resource services that meet his/her needs. The
process used to ensure and monitor this access includes licensed special education staff to
regulate and follow student individualized education plan (IEP). Teachers can address student
issues through the response to intervention (RtI) process. Study tables are offered through the
guidance department and high school National Honor Society. All teachers are required to
incorporate differentiated instruction lessons each nine weeks. Each teacher chooses an
underachieving student to mentor throughout the year. Students with limited social skills meet
with guidance counselor and intern to develop necessary skills. Advanced learners are identified
and participate in honor courses. A student advisor/advisory program called PRIDE meets daily
to encourage the development of a meaningful student and teacher relationship. The licensed
school counselor is available throughout the day if the student needs to talk to him or staff feels
an intervention is beneficial. School counselor meets with select students on a weekly basis to
monitor concerns. The head of the special education department trains all staff in autistic and
behavioral interventions and provides all faculty members with awareness of the IEP’s.
Students have the opportunity to experience career awareness through job shadowing, career
rotation class, course selection process, guest speakers, and Read Across America week
participants. Media center facility is open and accessible to all levels of students. Students are
encouraged to utilize resources available and our specialist maintains a user friendly
environment. The media specialist supports teacher needs and provides materials specific to
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individual curricula. Community based programs are available to students that qualify for this
service.
In summary, the school has human, material, and fiscal resources to implement a curriculum
that enables students to achieve expectations for student learning, to meet special needs, and to
comply with applicable regulations. The school employs and allocates staff members who are
well qualified for their assignments. The school provides ongoing learning opportunities for all
staff to improve their effectiveness, including both professional and support staff. The school
ensures compliance with applicable local, state, and federal regulations.

Stakeholder Communications and Relationships
The school’s leadership ensures that the school is responsive to community expectations
and stakeholder satisfaction by hosting various parent, student, staff, and community meetings,
student productions and presentations such as dramatic productions, fine arts nights, as well as
athletic competitions. In addition community members are welcomed into the school for events
such as Read Across America, Meet your Teacher Night, Pride Parent Group, and Sixth Grade
Orientation.
The school’s leadership fosters a learning community by providing a corporation and middle
school newsletter from the principal, administrator and counselor availability during orientation,
curriculum parent meetings, as well as the corporation web site. The school also provides staff
development opportunities, recognition for student and staff accomplishments, and access to
testing outcomes such as NWEA, and ISTEP.
There are several avenues that are used to communicate information to stakeholders about
students, their performances, and school effectiveness. There is an electronic board outside of
the school that posts various announcements and achievements pertaining to the school. Also,
each grade produces a monthly newsletter for the parents and it is available for parents via the
school website. Progress reports are sent home at the middle of each grading period and also
periodically throughout the grading period based on the teacher. The parents also have access to
their student's grades via an online grade book which teachers are required to update weekly.
In summary, the school has the understanding, commitment, and support of all stakeholders.
School personnel seek opportunities for collaboration and shared leadership among stakeholders
to help students learn and advance improvement efforts and can demonstrate good participation
by some stakeholder groups.

Commitment to Continuous Improvement
The process for continuous improvement used by the school and the results that this
process is delivering for student performance and school effectiveness begins with the school
uses the results of the ISTEP tests, NWEA tests, and the Odyssey Lab as indicators of student
performance. These results can be used to show progress by student and by grade level. It also
indicates need for remediation. New quarterly assessments are being developed and
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administered to evaluate state standard proficiency. This immediate feedback to teachers will
assist in evaluating strengths and weaknesses of the state standards.
The school uses teacher lesson plan books to note state standards covered in each subject area
and to enhance the teaching of our school goals. Lesson plan books are checked periodically by
the administration.
Data is collected to assess student learning. Data is disaggregated into break-out groups and
analyzed for strengths and areas for improvement. Goals are reviewed each year and
interventions are updated. Administrators monitor the use of interventions by staff and review
data on student achievement pertaining to the specific goals. Current assessments show growth
in vocabulary development, but additional growth is necessary to define success. This is also
true of problem solving as the committee redefines new interventions for the 2010-2011 school
year.
Some students have an individual IEP (Individualized Education Plan) or a 504 plan to help them
achieve academic success. These plans are used to modify instruction and testing for those
students identified. Daily review by the resource teachers, classroom teachers, and the guidance
counselor assist these students in their understanding.
Students monitor their growth throughout the school year by graphing information in their
student data binder. ISTEP, NWEA, ISTEP vocabulary, and subject area vocabulary are
emphasized. Student data binders are shared with parents at our annual “Meet Your Teacher
Night” and “Parent/Teacher Conferences.
Parents can monitor their son and/or daughter’s academic progress through our Harmony system.
This on-line grading system also provides parents with homework assignments. The school
website provides valuable information for parents about classroom notes through individual
teacher pages.
Steps taken to ensure that the improvement goals reflect student learning needs that are
aligned with the vision and purpose of the school involve information gathered during the last
school improvement accreditation process was evaluated for student comprehension. We found
our students were weak in vocabulary development and problem solving. Staff collaboration on
student achievement data, ISTEP scores, NWEA scores, and classroom observation were used to
identity these areas of weakness in student and instructional delivery. Specific goals and
interventions were developed across the curriculum to reach a higher level of student
proficiency. Each year we have revisited our goals and interventions to adjust strategies. All
teachers have developed subject area vocabulary list. The advisory program reviews selected
ISTEP vocabulary words which has developed into a positive relationship between advisor and
teacher, our vision. Teaching students the importance of vocabulary development and to be
problem solvers will help them become lifelong learners and productive citizens in our society as
indicated in our mission statement.
The process used to ensure that school personnel are provided professional development
and technical assistance to implement interventions and achieve improvement goals begins
with the school’s professional development program places great emphasis on aligning what is
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being taught in the classroom with the assessments that students are expected to pass. Staff
members meet to discuss learning problems faced by students and to identify solutions. Staff
members have the opportunity to attend professional conferences related to their subject areas
that emphasize classroom instruction. Through collaboration time teachers are able to review
individual scores of students which allow them time to design, plan, and implement curriculum
that meets individual learning needs. Book studies have been conducted on educational issues
and practices that engage all students to become better achievers. With teachers studying
together, observing each other, and sharing there is a lot of opportunities to discover new
teaching strategies that work to increase student achievement.
Staff development is provided through early arrival, collaboration time, and full day professional
growth opportunities at the beginning of the school year. Staff members receive the weekly
publication, “The Master Teacher” which gives teachers something new and practical each week
that can be applied immediately and effectively in daily work with students. School
improvement initiatives are interlaced with other professional growth needs during these times.
Technical assistance is provided through the district and school improvement teams throughout
the school year.
A comprehensive professional library serves the needs of the staff. Several institutional
memberships have been purchased which provides many resources to the staff.
The leadership ensures that the improvement plan is implemented, monitored, achieved,
and communicated to stakeholders when teachers receive ISTEP scores and other academic
information about each student. Administrators observe and evaluate teachers and review lesson
plans to insure the implementation of the school improvement plan. Staff members review data
to determine effectiveness of interventions. Our leadership team disseminates information
through team meetings, team leader meetings, staff meetings, and school improvement
committee meetings. The school improvement team also attends corporation committee
meetings.
Every teacher on staff is asked to serve on one of the School Improvement Teams. The entire
teaching staff meets once a month to discuss the goals and practice of continuous school
improvement. The plan and the progress are communicated on a regular basis through
newsletters, school website, and informative meetings for parents.
In summary, the school implements a collaborative and ongoing process for improvement that
aligns the functions of the school with the expectations for student learning. Improvement
efforts are sustained and the school demonstrates progress in improving student performance and
school effectiveness. New improvement efforts are informed by the results of earlier efforts
through reflection and assessment of the improvement process.
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Staff Attendance
Staff attendance is very important at TWMS. During the five years this data has been collected
the certified staff and administrators have maintained at least a 96% attendance rate. Beginning
with the 2013-2014 school year, personal days do not count against the staff attendance rate.
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GOAL 1: (School Year 2012-2013-current)
All students will improve their informational text comprehension
skills across the curriculum.
Data Sources:
ISTEP Scores
NWEA Scores
Subject Area Informational Text Comprehension Scores
PRIDE Informational Text Comprehension Scores
Teacher Observation
Rationale for Goal:
The staff of Tri-West Middle School analyzed the data obtained over three years from
ISTEP scores and Northwest Evaluation Assessment scores (NWEA). The NWEA
scores consistently showed that Informational Text: Comprehension scores were lower
than other skills tested. ISTEP data supported the need to work on comprehension skills.
Through continuing the use of our embedded Best Practice for teaching vocabulary,
Building Academic Vocabulary, Six-Step Process for Teaching Vocabulary, by Robert J.
Marzano and Debra J. Pickering, across the curriculum, students will improve their
comprehension through understanding vocabulary in context.

Intervention One
Students will be instructed in the Seven Strategies for Text Comprehension, for
improving comprehension using the Seven Strategies to Teach Students Text
Comprehension by C. R. Adler. The seven strategies have a firm scientific basis for
improving text comprehension.
Activities
 Students will keep a list of Adler’s Seven Text Comprehension Strategies in Student-Led
Conference binders.
 Teachers will display Adler’s Seven Strategies to Teach Students Text Comprehension in
their classrooms.
 Teachers, at each grade level, will build ten comprehension activity days into their
PRIDE calendars.
 PRIDE teachers, at 6th, 7th, and 8th grade level, will have PRIDE students complete ten
comprehension activities giving students instruction and opportunity to apply Seven Text
Comprehension Strategies, August -May. (Tests #1 and #10 will be pre and post tests.)
Scores will be recorded for PRIDE Comprehension scores in Central File for
Comprehension Goal 1.
 All teachers will teach and provide opportunities for the students to apply Seven Text
Comprehension Strategies in their subject areas for comprehension of informational text,
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at least once every 9 weeks. Scores will be recorded for Subject Area Comprehension
scores in Central File for Comprehension Goal 1, for each 9 weeks.
Results of student progress with Subject Area Comprehension will be shared by
individual teachers during TAP talks with the principal.
All students will record ten individual PRIDE scores and four individual Subject Area
comprehension scores for all subjects on Comprehension Assessment Sheets in StudentLed Conference binders.
Use Depth of Knowledge chart to help increase the rigor when assigning reading
comprehension pieces and questions that align to the reading.

Professional Development:
 Teachers will receive packet for Seven Strategies to Teach Students Text Comprehension,
by C. R. Adler.
 Teachers will post Seven Strategies to Teach Students Text Comprehension in
classrooms.
 Kristina Smekens training for all teachers.
 College and Career Readiness and Depth of Knowledge training (train the trainer model)

Intervention Two
Students will participate in leveled and differentiated activities reinforcing
comprehension of informational text.
Activities
 We will transition to Acuity as staff is trained on this program during the 2014-2015
school year. Prior to 2014-2015 school year, Odyssey was available and used. During
Language Arts subject area classes, all students at every grade level participated in
progressive Odyssey Lab lessons related to comprehension of informational text skills
and standards. Language Arts Teachers monitored student progress by using Odyssey test
results.
 PRIDE groups of all grade levels will continue Thursday Silent Reading Days once a
week where students read a self-selected book.
 Students scoring low on reading ISTEP and/or NWEA will attend Learning Center (LC))
Reading Groups for remedial reading instruction, regularly, in all grade levels, 6-8.
 Teachers will continue to use the Best Practice, Six-Step Process for Teaching
Vocabulary.
Professional Development:
 Acuity will be taking place of Odyssey during the 2014-2015 school year. Staff will be
trained using train the trainer model
 Odyssey Lab was programmed for sixth, seventh, and eighth grade students to progress
through leveled lessons for informational text comprehension skills and standards.
 Teachers were trained on how to obtain Odyssey test results for analyzing student
progress.
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Training and the teacher’s manual will be made available to teachers for Building
Academic Vocabulary, by Robert J. Marzano & Debra J. Pickering for teaching the SixStep Process for Teaching Vocabulary.

Interventions One and Two
Assessments
1. ISTEP Test Scores: Student progress will be assessed and analyzed annually on the
reading comprehension subtests.
2. NWEA Test Scores: Student progress will be assessed and analyzed in the fall and spring of
each year for Informational Text: Comprehension.



Fall and spring tests will be used for in house analysis, however spring data will
be used for NCA analysis.
3. Grade level PRIDE and Subject Area assessments:
Students will be assessed ten times for PRIDE comprehension activities and four times
for subject area informational text comprehension to analyze progress throughout the
year.
 Ten PRIDE comprehension assessments will be short reads with five questions
given about each month, throughout the year.
 Four Subject Area comprehension assessments will be given in every subject area
during each nine week grading period.
 Recorded scores from these assessments will be used for in house analysis,
however progress from beginning scores to last scores will be data used for
analysis.
4. Acuity Testing: Results for Acuity will be assessed and used to determine student
understanding in language arts and math, 3x a year. While there is no predictive test
anymore, we should have a good estimate of where students stand. The social studies
and science test results are predictive in nature and will help assists these teachers with
their student needs.
Timeline
 Spring 2012: Teachers will become familiar with Seven Strategies to Teach Students
Text Comprehension by C. R. Adler and begin to formulate four Subject Area
activities for each 9 weeks. Ten PRIDE activities for ten short read assessments will
be built into PRIDE calendars for 2011-2012 school year.
 Fall 2012: Interventions will be implemented.
 Fall 2012: Seven Adler Steps will be posted in classrooms.
 Fall 2012: Teachers will begin ten PRIDE comprehension activities and four Subject
Area comprehension activities for informational text comprehension.
 Fall 2012: Students will record first scores for PRIDE and Subject Area
comprehension activities in Data binders.
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Fall 2012: Teachers will enter PRIDE and Subject Area comprehension scores into
Central Files. Teachers will have first charts or graphs displayed in classrooms for
first scores on PRIDE and Subject Area comprehension scores.
Fall 2012-2014: Language Arts teachers will use Odyssey programs for
informational text comprehension lessons.
Fall 2012-2014: Teachers will be prepared to share ISTEP and Subject Area
comprehension data results during scheduled TAP talks with the principal.
2012-2014: Teachers will continue embedded Six-Step Process for teaching
vocabulary to improve comprehension.
2012-2014: Teachers will continue embedded Silent Reading Day, once a week, in
PRIDE schedules, for grades 6-8.
2012-2014: Embedded use of Six Traits Writing Rubric will be continued for
evaluation of student writing.
2012-2014: Yearly data analysis/revisions.
Fall 2013: Begin Novel Book Talks for grades 6-8.
2013-2014: Analyze data to determine if goal has been reached or needs revised.
2014-2015: Teachers will integrate BYOD into classroom lesson, including
informational text.
2014-2015: Teachers will utilize MBC for activities, which may include
informational text testing in PRIDE or subject areas.
2014-2015: Acuity training and implementation
2014-2015: Acuity test will be administered in grades 6-8 for math, language, social
studies, and science.

Person(s) Responsible:
 Students
 Parents
 Teachers
 Instructional Assistants
 Middle School Staff
 Administration
 Media Specialist
 Technology Director/Technology Professional Development Coordinator
Research/Resources:
 ISTEP tests and preparatory materials
 ISTEP tests results
 NWEA tests results
 Student Textbooks
 Dictionary
 Encyclopedia
 Blachowicz, Camille and Fisher, Peter J., Teaching Vocabulary in All
Classrooms,Columbus, Ohio, Pearson Education, Inc. 2002. ISBN: 0-13-041839-0
 Brassell, Danny and Flood, James, Vocabulary Strategies Every Teacher Needs to Know,
San Diego, CA, Academic Professional Development, 2004. ISBN: 0-9721637-3-5
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Burchers, Bryan and Burchers, Sam, Vocabulary Cartoons, Punta Gorda, FL, New Monic
Books, Inc., www.vocabularycartoons.com , 2007.
Callella, Trisha, Prefixes and Suffixes: Teaching Vocabulary to Improve Reading
Comprehension, Huntington, California, Creative Teaching Press, 2004. ISBN: 088160380-5.
Callella, Trisha, Greek and Latin Roots, Huntington, California, Creative Teaching Press,
2004. ISBN: 0-88160381-3.
Kemper, Dave, Sebranek, Patrick, and Meyer, Verne, A Student Handbook for Writing
and Learning. Wilmington, Mass: Houston, Mifflin Co., 2001, ISBN—0-669-47186-0.
Kemper, Dave, Sebranek, Patrick, and Meyer, Verne, Student Handbook for Writing and
Learning, Great Source Education Group, Houghton Mifflin, 1999. ISBN—0-66946773-1.
Kemper, Dave, Sebranek, Patrick, and Meyer, Verne. Writer’s Inc: School to Work-a
Student Handbook, Great Source Education Group, Houghton Mifflin, 1996. ISBN: 0669-44401-4.
Marzano, Robert J. and Pickering, Debra J., Building Academic Vocabulary, Association
for Supervision and Curriculum Development, 2005, ISBN: 978-1-4166-0234-7.
Zemelman, Steve, Best Practice: New Standards for Teaching and Learning in
America’s Schools. Portsmouth, New Hampshire: Heinemann, 1998. ISBN: 0-32500091-3.
Adler, C. R., Seven Strategies to Teach Students Text Comprehension, 2004,
http://www.adlit,org/article/3479.
Institute of Education Sciences, Improving Adolescent Literacy: Effective Classroom and
Intervention Practice, NCEE 2008-4027, IES Practice Guide, what Works
Clearinghouse.

Goal Data:
TWMS Informational Reading Summary of Results, 2013-2014
Scores from Informational Reading fall pretests and spring posttests show a .55 point
improvement in 6th grade, .8 point decrease in 7th grade, and 1.27 point increase in eighth grade.
This is an improvement from last year’s negative score in eighth grade. The improvement is
attributed to this past year’s implementation of strategies from the Best Practice, Adler’s Seven
Strategies for Reading. We hope to see this improvement for seventh grade, next year.
TWMS Informational Reading Summary of Results, 2012-2013
Scores from Informational Reading fall pretests and spring posttests show a .09 point
improvement in 6th grade, a .3 point decrease in 7th grade, and .58 point decrease in eighth grade.
In eighth grade, the pretest and post test were not the same, and this is a variable that will be
corrected for next year. This is also a newly implemented goal, and we look for improvement
next year with the newly introduced strategies from the Best Practice, Adler’s Seven Strategies
for Reading.
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Learning Center Reading Intervention 2013-2014, Summary of Results
Fifty-nine students in grades 6-8, were selected according to NWEA and ISTEP testing to
participate in the Tri-West Middle School Learning Center Reading Intervention. There were
twenty students who participated in the sixth grade learning center remediation for
Reading. Results from the 2013-2014 NWEA fall and spring scores show seventeen out of
twenty, 85%, of students improved in Reading. Spring 2014 ISTEP results had 15 out of twenty,
75%, at Passing. There were twenty students who participated in the seventh grade learning
center remediation for Reading. Results from the 2013-2014 NWEA fall and spring scores show
seventeen out of twenty students, 85%, improved in Reading. Results from Spring 2014 ISTEP
had 9 out of twenty, 45%, at Passing. There were nineteen students who participated in the
eighth grade learning center remediation for Reading. Results from the 2013-2014 NWEA fall
and spring scores show sixteen out of nineteen, 84.2%, of students improved in Reading. Spring
2014 ISTEP results had 10 out of nineteen, 53%, at Passing.
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Learning Center Reading Intervention, 2012-2013, Summary of Results
Forty six students in grades 6-8, were selected according to NWEA and ISTEP testing to
participate in the Tri-West Middle School Learning Center Reading Intervention. There were 24
students who participated in the sixth grade learning center remediation for Reading. Results
from the 2013 NWEA fall and spring scores show 24 out of 25, 96%, of students improved in
Reading. Spring, 2013 ISTEP results had 21 out of 25, 84%, at Passing. There were ten students
who participated in the seventh grade learning center remediation for Reading and Language
Arts. Results from the 2013 NWEA fall and spring scores show eight out of ten students, 80%,
improved in both Reading and Language Arts. Results from Spring 2013 ISTEP had 5 out of 10,
50%, at Passing. There were twelve students who participated in the eighth grade learning center
remediation for Reading and Language Arts. Results from the 2013 NWEA fall and spring
scores show eight out of ten, 80%, of students improved in Reading and nine out of ten, 90%,
improved in Language Arts. Two students had undetermined data due to lack of days
enrolled. Spring, 2013 ISTEP results had 7 out of ten, 70%, at Passing. Two students moved
during second semester.
Learning Center Reading Intervention, 2011-2012, Summary of Results
Fifty students in grades 6-8, were selected according to NWEA and ISTEP testing to participate
in the Tri-West Middle School Learning Center Reading Intervention. Forty-eight completed
NWEA fall and spring test scores in Reading, for improvement assessment. Overall, 92% of
participating students improved NWEA scores from fall to spring. There was 73% improvement
in eighth grade, 92% in seventh grade, and 100% improvement in sixth grade.
In eighth grade, 8% of participating students who did not pass ISTEP in the spring of 2011,
passed ISTEP in spring of 2012. In seventh grade, 25% of participating students who did not
pass ISTEP in the spring of 2011, passed in spring of 2012. In sixth grade, 64% of participating
students who did not pass ISTEP in the spring of 2011, passed in spring of 2012.
Summary of Average Scores on ISTEP Skills for English/Language Arts, Spring 2012Spring 2014
English/Language Arts ISTEP Percent Mastery scores for all grade levels, 6th, 7th, and 8th, from
Spring 2012-Spring 2014, show improvement in Content Areas and Academic Standards related
to school improvement goals for sixth and eighth grades. Sixth grade improved 3% in
Vocabulary, and remained the same 94% in Nonfiction/Info Text. Seventh Grade decreased 2%
in Vocabulary, 8% in Nonfiction/Info Text. Eighth Grade improved 6% in Vocabulary, 2% in
Nonfiction/Info Text.
Tracking the Class of 2019 from sixth grade to eighth grade, in Vocabulary, there was a 6%
decrease, and an 8% decrease in Nonfiction/Info Text, in Percent Mastery. However, the class
Percent of Mastery was 86% in Nonfiction and 87% in Vocabulary.
Summary of Average Scores on ISTEP Skills for English/Language Arts, Spring 2011Spring 2013
English/Language Arts ISTEP Percent Mastery scores for all grade levels, 6th, 7th, and 8th, from
Spring 2011-Spring 2013, show improvement in all Content Areas and Academic Standards
related to school improvement goals. Sixth grade improved 3% in Vocabulary, 2% in
Nonfiction/Info Text, and 3% in Writing Applications. Seventh Grade improved 8% in
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Vocabulary, 8% in Nonfiction/Info Text, and 11% in Writing Applications. Eighth Grade
improved 2% in Vocabulary, 7% in Nonfiction/Info Text, and 7% in Writing Applications.
Tracking the Class of 2018 from 6th grade to eighth grade, in Vocabulary, there was 3%
decrease, 1% increase in Nonfiction/Info Text, and 1% decrease in Writing Application in
Percent Mastery.
Summary of NWEA Informational Text Comprehension Scores, Fall 2011 to Spring 2014
NWEA Informational Text Comprehension scores continue to show overall improvement of 2.8
to 11.3 points at all grade levels, 6, 7, and 8, from fall 2011 to spring 2014. Tracking the Class
of 2018 over a three year period, fall 2011 to spring 2014, reveals an increase of 11.5 points from
sixth grade to eighth grade in Informational Text Comprehension.

GOAL 2: (Scool Years 2007-2008 thru current)
All students will improve their problem solving skills across the
curriculum.
Data Sources:
ISTEP Scores
NWEA Scores
TWMS Problem Solving Pre/Post Tests
Rationale for Goal:
The staff of Tri-West Middle School analyzed the data from ISTEP scores, Northwest
Evaluation Assessment scores (NWEA), and our own critical thinking activity. The
NWEA scores consistently showed that Problem Solving did not have enough growth to
mention. However, ISTEP data showed substantial growth in the area of problem
solving. Our Critical Thinking Activities showed not enough growth to mention to
substantial decrease. Due to this varying data, we felt this goal had not been met and
needed to be revisited.
Working on reasoning skills in all classes, students will improve their problem solving,
critical thinking, and logic skills. Since reasoning is the foundation of mathematics, work
on this area will help students in all subject areas. Solving problems using the “SOLVE”
plan will aid students in realization that following a process can help them solve
problems in the classroom as well as their everyday life.

Intervention One
Students will become better able to use problems solving and critical thinking skills.
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Activities
 Students will be introduced to 3 problem solving methods each year during PRIDE time.
Grades 7 and 8 will review the methods introduced the previous year(s).
o Grade 6: Make a Table, Draw a picture, Estimation
o Grade 7: Guess & Check, Find a Pattern, Make a List
o Grade 8: Work Backwards, Write a Number Sentence, Solve a Simpler Problem
 Students will complete one problem solving activity for each of the strategies, using the
“SOLVE” Graphic Organizer, during PRIDE. Grade 8 will do three eighth grade, one
seventh grade, and one sixth grade activity while reviewing the other two activities from
grades six and seven
 Students will be pre- and post- tested on current and previous grade level methods. Tests
will be placed in student data binders
 Students will complete one problem solving activity each semester/trimester using the
“SOLVE” plan, “SOLVE” Graphic Organizer, and/or multi-step problems in each
subject area.
 Use Depth of Knowledge chart to help increase the rigor when assigning reading
comprehension pieces and questions that align to the reading.
Professional Development
 Staff will be instructed on the use of the “SOLVE” plan and the graphic organizer
 Staff will be introduced to the problems that have been developed for use during PRIDE.
 Staff will develop problem solving activities for their subject area.
 College and Career Readiness and Depth of Knowledge training (train the trainer model)

Intervention Two
Students will participate in a progressive problem in math classes.
Activities
 Students in sixth grade will begin a themed problem using basic skills and standards from
sixth grade mathematics. Students in grades seven and eight will continue to develop this
problem utilizing more complex skills and mathematics standards for their grades.
Professional Development:
 The progressive problem will be developed by the math teachers; however teachers in the
other subject areas will work to make an interdisciplinary connection.

Interventions One and Two
Assessments
1. ISTEP Test Scores: Student progress will be assessed and analyzed annually on the
problem solving subtest.
2. NWEA Test Scores: Student progress will be assessed and analyzed in
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the fall and spring of each year on the problem solving subtest.
 Fall and Spring tests will be used for in house analysis, however spring data will
be used for PL 221 analysis.
3. TWMS Problem Solving Assessment: Students will be pre-tested in the fall and posttested each year on the current and previous year strategies.
4. Acuity Testing: Results for Acuity will be assessed and used to determine student
comprehension in math, 3x a year.
Timeline
 Spring 2007:
 Spring 2007:
 Spring 2007:
 Spring 2007:
 Fall 2007:
 2007-2008:
 2008-2009:
 2009-2010:
 2009-2010:
 2009-2010:
 2010-2011:
 2010-2011:
 2010-2011:
 2011-2012:
 2011-2012:
 2012-2013:
 2012-2013:
 2013-2014:
 2013-2014:
 2014-2015:
 2014-2015:

Revise and present revised problem solving plan to the staff.
Develop problems to use in PRIDE and the progressive problem.
Create documentation form.
Develop in house assessment
Interventions will be implemented
Progressive problem will be implemented in 6th grade
Progressive problem will be taught in grades six and seven.
Progressive problem will be taught in grades six through eight.
“SOLVE” Graphic Organizer developed
Pre- and Post- Tests with specified strategies developed
Progressive problem will be taught in grades six through eight.
Yearly data analysis.
TWMS developed Problem Solving instruction & assessment implemented
TWMS developed Problem Solving instruction & assessment continued
Analyze data to determine if goal has been reached or needs revised.
Continue with goal and revisit at the end of the year
TWMS developed Problem Solving instruction & assessment continued
TWMS developed Problem Solving instruction & assessment continued
Continue with goal and revisit at the end of the year
Utilize MBC / ExamView for Problem Solving pre- and post- testing
Acuity test will be administered in grades 6-8 for math, language, social
studies, and science

Person(s) Responsible:
 Students
 Parents
 Teachers
 Instructional Assistants
 Administration
 Media Specialist
 Technology Director/Technology Professional Development Coordinator
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Research/Resources:
 ISTEP tests and preparatory materials
 ISTEP tests results
 NWEA tests results
 Student Textbooks
 Charles, Randall I. and Barnett, Carne S., Problem Solving Experiences in Pre-Algebra,
Addison Wesley Longman, Inc. ISBN: 0-201-25977-X.
 Edwards, Ronald R. and Cook, Wanda D., Problem Solving Through Critical Thinking.
White Plains, NY: Cuisenaire Company of America, Inc.
 MathStories.com (Word Problem Solving Strategies)
 Miller, Don and Naraine, Bishnu, Problem Solving Challenges: Grades 5-9, Mt. Pleasant,
Michigan: Tricon Publishing, ISBN: 1-883547-06-7.
 Nation, Dorren S. & Siderman, Sheila J., Mathematics Problem Solving Coach, New
York, NY: Triumph Learning. ISBN: 1-58620-544-7 (Level H) and 1-58620-543-9
(Level G)
 Seymour, Dale and Beardslee, Ed, Critical Thinking Activities: Grades 4-6. Palo Alto,
CA: Dale Seymour Publications, ISBN: 0-86651-440-6.
 Seymour, Dale and Beardslee, Ed, Critical Thinking Activities: Grades 7-12. Palo Alto,
CA: Dale Seymour Publications, ISBN: 0-86651-472-4.
 WWW.edvision.com (Website for Teachers to download free resources, including lesson
plans). Site meets Indiana 2000 Standards.
 WWW.philosophy.unimelb.edu.au/reason/ (Website for The Reason! Project, a method
for improving reasoning skills. The method is centered on the Reason! software learning
environment.)
 Zemelman, Steven, Daniels, Harvey, Hyde, Arthur. Best Practice: New Standards for
Teaching and Learning in America’s Schools. Portsmouth, NH: Heinemann, a division
of Reed Elsevier, Inc., 1998. ISBN: 0-325-00091-3.
Goal Data:
Summary of Average Scores on ISTEP Skills for Mathematics, Spring 2012-2014
Mathematics ISTEP Percent Mastery scores for grade levels, 6th and 7th, from Spring 2012Spring 2014, show improvement in Content Areas and Academic Standards related to school
improvement goals. Sixth grade improved 1% in Problem Solving, Seventh Grade improved 4%
in Problem Solving. Eighth Grade decreased 2% in Problem Solving from Spring 2012-Spring
2014. However the Percent Mastery in Problems Solving for Eighth grade in Spring 2014 was
91%.
Tracking the class of 2019 from sixth grade to eighth grade, in Problem Solving, there was a 6%
decrease in Percent Mastery. However, once again, it must be stated that their Percent Mastery
in eighth grade was at 91%.
Summary of Average Scores on ISTEP Skills for Mathematics, Spring 2011-2013
Mathematics ISTEP Percent Mastery scores for all grade levels, 6th, 7th, and 8th, from Spring
2011-Spring 2013, show improvement in all Content Areas and Academic Standards related to
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school improvement goals. Sixth grade improved 3% in Problem Solving, Seventh Grade
improved 9% in Problem Solving, and Eighth Grade improved 3% in Problem Solving.
Tracking the class of 2018 from 6th grade to eighth grade, in Problem Solving, there was a 2%
increase in Percent Mastery.
Summary of Average Scores on ISTEP Skills for Mathematics, Spring 2010 and Spring
2011
The area of most growth for 6th grade Mathematics was Algebra and Functions. Student mastery
increased from 87% to 93%. While the area of least growth for 6th grade Mathematics was
Measurement with no growth from 91%. The area of most growth for 7th grade Mathematics
was Number Sense. Student mastery went from 78% to 88%. The area of least growth for 7th
grade Mathematics was Geometry with an increase from 85% to 88%. The area of most growth
for 8th grade Mathematics was Geometry. Student mastery increased 5% to 90%. The area of
least growth for 8th grade Mathematics was Measurement. Student mastery dropped from 90%
to 88%.
Summary of Average Scores on ISTEP Skills for Mathematics, Fall 2007, Fall 2008, and
Spring 2009.
Sixth, seventh, and eighth grade Mathematics percent mastery scores on specific skills from Fall
2007 to Fall 2008 for the class of 2013 showed improvement in every skill except measurement.
The class of 2014 showed improvement for Algebra/Functions and Measurement from Fall 2007
to Fall 2008. With the change in testing to spring in 2009, both grades saw lower scores in the
various skill areas. Problem solving remained constant for the class of 2014 during the two fall
tests while the class of 2013 improved slightly. Both classes saw less than a 10% decrease in
those passing with the change in testing.
Summary of NWEA Problem Solving Scores, Fall 2011 to Spring 2014
NWEA Problem Solving scores continue to show overall improvement of 5.7 to 9 points at all
grade levels, 6, 7, and 8, from fall of 2011 to spring of 2014. Tracking the Class of 2018 over a
three year period, fall 2011 to spring 2014, reveals an increase of 14.5 points from sixth grade to
eighth grade in Problem Solving.
Summary for NWEA Problem Solving Scores, Fall 2010 to Spring 2013
NWEA Problem Solving scores show overall school improvement of 7.6 to 7.9 points at all
grade levels, sixth grade to eighth grade from Fall 2012 to Spring 2013. Tracking the Class of
2017 over a three-year period, Fall 2010 to Spring 2013, reveals an increase of 12.9 points from
sixth grade to eighth grade in Problem Solving.
Summary of NWEA Problem Solving Scores, 2010-2012
Results from fall and spring pretests and post tests for Problem Solving show a 0.6% overall
average increase in scores from sixth, seventh, and eighth grade levels. The greatest
improvement was in seventh grade with a 1.1% increase. The low percentage of increase could
be due to the implementation of a new problem solving program introduced this year for all
grade levels, 6-8.
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Mean scores from Spring 2010 to Spring 2012 show overall improvement in the skill of Problem
Solving for all grade levels, six to eight. At sixth grade level, the improvement was 5.9 points,
seventh grade had a 3 point increase, and eighth grade had a 1.6 point increase. Tracking the 6th
grade Class of 2017 through eighth grade shows a great improvement of 9.5 points.
Summary for NWEA Problem Solving Scores, Fall 2009 to Spring 2011
NWEA Problem Solving scores show overall school improvement of 1.5 to 4.8 points in all
grade levels, sixth grade to eighth grade, over a three year period, Spring 2009 to Spring 2011.
Tracking the Class of 2015 over a three year period, from 2009 to 2011, shows an increase of 10
points from sixth grade scores to eighth grade scores. Tracking the Class of 2016 over a two
year period, Spring 2010-Spring 2011, shows a 5.6 increase in scores.
Summary of TWMS Problem Solving test Results, 2013-2014
All grade levels, 6-8, improved from fall pretesting to spring post testing in problem solving.
Seventh grade led the way with an improvement of 1.3 points. Sixth grade came in second with
an improvement score of .71 point, and eighth grade improved by .41 point.
Summary of TWMS Problem Solving test Results, 2012-2013
All grade levels, 6-8, improved from fall pretesting to spring post testing in problem solving.
Eighth Grade led the way with an improvement of 1.1. Seventh grade came in second with an
improvement score of 1.0 point, and sixth grade improved by 0.9 point.
Summary of TWMS Problem Solving test Results, 2011-2012
All grade levels, 6-8, improved from fall pretesting to spring post testing in problem solving.
Sixth Grade led the way with an improvement of 0.7. Seventh grade came in second with an
improvement score of 0.6, and eighth grade improved by 0.4 point.
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Professional Development
“Learning Together: Professional Development for Better Schools” published by the Indiana
Department of Education points out that effective professional development is school based, uses
coaching and other follow-up procedures, promotes teacher leaders, is collaborative, is
embedded in the daily lives of teachers, provides for continuous growth, focuses on student
learning and is evaluated at least in part on that basis, and is data-driven, research-based, and
standards based. Our continuous school improvement plan on professional development will
incorporate all of these principles.
Tri-West Middle School’s professional development program places great emphasis on aligning
what is being taught in the classroom with the assessments that students are expected to pass.
Staff members meet to discuss learning problems faced by students and to identify solutions.
Staff members have the opportunity to attend professional conferences related to their subject
areas that emphasize classroom instruction. Through collaboration time teachers are able to
review individual scores of students which allow them time to design, plan, and implement
curriculum that meets individual learning needs. Book studies have been conducted on
educational issues and practices that engage all students to become better achievers. With
teachers studying together, observing each other, and sharing there is a lot of opportunities to
discover new teaching strategies that work to increase student achievement.
Professional development is provided through early arrival, collaboration time, and full day
professional growth opportunities at the beginning of the school year. Staff members receive the
weekly publication, “The Master Teacher” which gives teachers something new and practical
each week that can be applied immediately and effectively in daily work with students. School
improvement initiatives are interlaced with other professional growth needs during these times.
Technical assistance is provided through the district and school improvement teams throughout
the school year. Our professional development plan will utilize five main strategies:

Strategy # 1: Professional development support for the interventions
listed within our continuous school improvement plan.








Administrators and a core group of teachers have become part of the District Improvement
Team. This will allow all stakeholders to keep abreast of student performance on ISTEP+
and NWEA and gauge that performance against current educational strategies.
Teachers will understand and be able to assess major data-driven student reporting systems,
e.g. ISTEP+ and NWEA scores.
Teachers will gain a better understanding of differentiating instruction to meet the diverse
learning needs of every student, regardless of differences in interests, readiness, and
learning styles.
Through differentiation training teachers will understand what students know and/or can
do in order to promote continuous learning and create better student outcomes.
Through collaboration time teachers will be able to design, plan, and implement curriculum
that meet individual learning needs.
Teachers will receive more training on portfolios.
Teachers will receive more training on rubrics.
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Teachers will receive training on assessment and grading in the differentiated classroom.
Teachers will receive more training on differentiated instructional strategies covering
tiered instruction, multiple intelligences, project-based learning, and problem-base
learning.
Teachers will create a subject area vocabulary list for their courses.
Teachers will receive training for word wall activities.
Teachers will receive training on the six-step process for teaching vocabulary.
Teachers will receive training on the use of PEP.
Training will be provided on the use of the “SOLVE” plan.
Collaboration time will be provided for development of projects and activities using the
“SOLVE” plan.
Teachers will receive training on performance-based assessments including student
products, student performances, and process-focused assessments.
Collaboration time will be provided on differentiation activities to be used in the classroom.
Collaboration time will be provided for the Understanding by Design Model.
New teachers will receive instruction on all the school improvement initiatives listed
above.

Strategy #2: Study Group Initiative
During each school year, each staff member will participate in a study group, for the school year,
on a topic that relates to our school improvement initiatives. New instructional strategies, which
align with our school improvement goals, will be topic areas from which the staff can select.
They will study, practice, and implement the selected strategy during the school year. Example
topics would include, but are not limited to: differentiating instruction, multiple intelligences,
brain compatible teaching, writing across the curriculum, Understanding by Design, etc.
The Indiana Professional Development Council recommends the following questions be used
within each study group:
1. What in your reading struck you as something powerful? Why?
2. What was something new that you learned? Or…what "aha" did you experience?
3. What is the connection between what you read and your work with
students/parents/teachers?
4. How can you, as a teacher, apply what you have learned? How will you know if it is
successful?
5. How might what you have learned affect student learning?
6. What implications does it have for our work with/goals for students?
7. What will we do with the information?
8. How will we know if it works?
After selecting a topic, teachers would be placed into study groups to complete the following
process.
Study/Demonstration Phase: During this phase teachers will create their plan for learning about
their topic. They will work together to collect articles, videotapes, locate resident "experts"
when possible, etc. After assigning research responsibilities, the group will meet to discuss and
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share what each member has learned. It is recommended that members of the group observe a
colleague or videotape of the strategy "in action". (Knowledge/Comprehension Levels of
Bloom's Taxonomy)
Practice and Feedback Phase: During this phase teachers will create a lesson plan using the
new strategy. They will do this with a peer from their study group in order to share ideas and
give each other feedback. Next, the entire group will come together and share their lesson with
their study group. Again feedback will be provided. (Application/Analysis Levels of Bloom's
Taxonomy)
Teach and Reflection Phase: During this phase teachers will teach their lesson to their students.
It is suggested that teachers videotape the lesson. They should use this video to complete a
reflection about what worked, what would be changed next time, and how students learned as a
result of the strategy. (Synthesis and Evaluation Levels for Bloom's Taxonomy)
Celebration Phase: After the phases have been completed, the study group will come together
for a final meeting to discuss each member's experience from teaching the lesson. Suggestions
on how the strategy will be used in the future will be a part of the agenda. This meeting will be a
celebration of the new learning that has taken place not only for teachers, but also for their
students. A post-study group conference will be scheduled with the building principal for
feedback on the process.

Strategy #3: Educational Institutional Memberships/Publications
Our research through various grant opportunities has given our staff the understanding of what is
important in education today. Opportunities are given and will continue to be given for staff
members to read professional journals through our institutional memberships with: The National
Middle School Association, National Association of Secondary School Principals, Indiana
Middle Level Education Association, Indiana Association of School Principals, National
Association for Supervision and Curriculum Development, Indiana Council for Social Studies,
National Council for Social Studies, Indiana Council of Teachers of Mathematics, National
Council of Teachers of Mathematics, Hoosier Association of Science Teachers, Indiana Staff
Development Council, National Staff Development Council, Indiana Association of College
Admission Counseling, and National Council of Teachers of English.
The above memberships allow our staff to receive many publications, e.g. Educational
Leadership, Principal Leadership-Middle Level Edition, Journal of Staff Development,
Curriculum Update, Education Update, Middle Ground, Middle School Journal, and
Compliance Advisor for 504.
In addition to the above publications we will continue to receive The Master Teacher, Education
Week, American School Board Journal, Better Teaching, Phi-Delta Kappa, Legal Updates, and
Education Digest. Other resources will also be purchased and placed in the school's professional
library per staff request.
The Master Teacher Program of Staff Development addresses all five-core principles of the
National Board for Professional Teaching Standards by:
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Helping teachers demonstrate their commitment to students and student learning.
Providing teachers with teaching strategies that help them teach their subject matter more
effectively.
Giving teachers the practical methods for managing and monitoring student learning.
Helping teachers think systematically about their practice and learn from their experience.
Providing teachers with the attitudes, beliefs, and skills to help them become positive
members of their learning community.

The Master Teacher is specifically designed to help Tri-West meet three vital goals. First, it
helps our teachers maintain and refine their positive and professional attitudes toward teaching
and students. This includes remaining positive toward their individual work as classroom
teachers as well as recognizing their contribution to the accomplishments of the entire school.
Second, the Master Teacher Program gives each teacher something new and practical each week
that can be applied immediately and effectively in his/her daily work with students. Third, it
constantly serves to remind teachers of the principles of education which they already know but
may forget to apply when working with students and getting the work of the school
accomplished.
Another publication offered through The Master Teacher is "Technology Integration for
Teachers." This monthly publication keeps teachers on top of what they need to know to
integrate technology into their classroom.
Technology Integration for Teachers includes three primary sections:




A feature article packed with information about curricular ideas, planning materials, or a
specific technology subject.
Two pages loaded with short technical how-to-do and tips to help improve teachers'
technology proficiency.
An Internet section filled with great educational sites to visit and productivity tools to assist
in using this valuable resource.

The Master Teacher publication has been a part of our on-going professional development
program since the 1993-94 school year. Technology Pathfinder has been a part of our on-going
professional development program since the 1997-98 school year.
Without subscriptions or memberships to these professional organizations or publications many
opportunities would not be available for professional staff development. This is simply another
way we have embedded professional development on a daily basis with the staff.

Strategy #4: Technology
Many staff members have a sound understanding of technology and how to improve student
instruction using technology. Through observation, surveys, and discussion with our staff, we
believe that teachers are making great strides using technology to enhance classroom instruction.
75

We will continue to provide teachers with relevant training on how to fully utilize technology to
meet students' needs as the educational paradigm changes.
Tri-West teachers must:
 Develop lessons that build and challenge students' problem solving and reasoning skills,
integrate existing technologies into their curriculum, and provide for more hands-on
learning opportunities.
 Transition from "information deliverer" to classroom facilitator, where teamwork and a
supportive learning community thrive.
 Enable and encourage students with different learning styles and abilities to work together.
The school corporation has a technology staff member to assist each building with their
technology training needs, e.g. harmony (student information system), teacher websites,
interactive white boards, tablets, and compass learning. Additional training is needed to assist
teachers in developing each of these to their maximum potential for student learning.

Strategy #5: Peer Observations
Each teacher will have the opportunity to participate once every semester to grow professionally
by observing and discussing curriculum-based instruction and assessment with peer educators.
Three phases will be used:
Phase 1: COLLECT DATA & DEVELOP DOCUMENTATION TOOLS
 Explain process and invite teachers to participate as support teachers.
 Compile a list of support teachers who can demonstrate an exemplary instructional
strategy.
 Create forms for documenting observations, collaborations, and reflections.
Phase 2: PLAN AND SCHEDULE
 Within the first twelve weeks of each semester, teachers may select a support teacher to
observe.
 A request will be submitted and dates and times will be arranged with the support teacher
in cooperation with the building principal.
 Prep time can be used or coverage, up to a half day, can be arranged with principal.
Phase 3: IMPLEMENTATION
 All teachers will have the opportunity to participate in observation or discussion once per
semester with a support teacher.
 All teachers must submit documentation forms within one week of arranged date.
 All teachers should identify strategies that are curriculum-based and/or standards-aligned.
 Copies of documentation should be given to the support teachers, the observing teachers,
and the school principal.
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Tomlinson, Carol Ann, How To Differentiate Instruction In Mixed-Ability Classrooms,
2nd Edition, Association For Supervision and Curriculum Development, Alexandria, VA
2001. ISBN: 0-87120-512-2



Tomlinson, Carol and Allan, Susan Demirsky, Leadership for Differentiating Schools &
Classrooms, Association For Supervision and Curriculum Development, Alexandria, VA
2000. ISBN: 0-87120-502-5
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Tomlinson, Carol Ann, The Differentiated Classroom: Responding to the Needs of All
Learners, Association For Supervision and Curriculum Development, Alexandria, VA
1999. ISBN: 0-87120-342-1



Wiggins, Grant and McTighe, Jay, Understanding by Design, Association For
Supervision and curriculum Development, Alexandria, VA 1998. ISBN: 0-87120-313-8



Zemelman, Steve, Best Practice: New Standards for Teaching and Learning in
America’s Schools. Portsmouth, New Hampshire: Heinemann, 1998. ISBN: 0-32500091-3.
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School
Year
20082009

Activities












20092010












Teachers will have Vocabulary word walls displayed throughout the
building.
Teachers will create a subject area vocabulary list for their courses.
Teachers will meet by department to develop subject area vocabulary
lists.
Students writing evaluated with rubric at least once per semester in all
subject areas.
ISTEP vocabulary words will be taught using the “Six Step Process”
during PRIDE.
Teachers are provided collaboration time to develop activities/
strategies for vocabulary and problem solving goals.
Problem solving activities completed with the “SOLVE” plan in
PRIDE.
Problem solving activities completed with the “SOLVE” plan in each
subject area once each nine weeks/trimester.
Progressive problem will be taught in grades six and seven.
Study groups organized/report.
Peer educator observation/report.
Galleries walk on Understanding by Design (UbD) units and
Differentiation Instruction (DI).
Teachers will have Vocabulary word walls displayed throughout the
building.
Students writing evaluated with rubric at least once per semester in all
subject areas.
ISTEP vocabulary words will be taught using the “Six Step Process”
during PRIDE.
Teachers are provided collaboration time to develop activities/
strategies for vocabulary and problem solving goals.
Problem solving activities completed with the “SOLVE” plan in
PRIDE.
Problem solving activities completed with the “SOLVE” plan in each
subject area once each nine weeks/trimester.
Progressive problem will be taught in grades six thru eight.
Study groups organized/report.
Peer educator observation/report.
Galleries walk on Understanding by Design (UbD) units and
Differentiation Instruction (DI).
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20112012


















Teachers will have Vocabulary word walls displayed
Students writing once per quarter in all subject areas
Students writing evaluated with rubric at least once per semester in all
subject areas.
ISTEP vocabulary words will be taught using the “Six Step Process”
during PRIDE.
Teachers are provided collaboration time to develop & update
activities/ strategies for vocabulary and problem solving goals.
Problem solving activities completed with the “SOLVE” Graphic
Organizer in PRIDE. Training provided to staff.
Problem solving activities completed in each subject area once each
quarter.
Math progressive problem will be taught in grades six thru eight.
Book Study.
Peer educator observation/report.
Gallery walks on Understanding by Design (UbD) units and
Differentiation Instruction (DI) of teachers 0-2 years.
Promethean Board Training
Teacher Odyssey Training
Autism Awareness Training
Data Dashboard
Analyze data for continuous school improvement goal(s)
determination
Develop and administer new parent survey
Teacher Data Binders developed
Vocabulary & Writing activities embedded (word walls, quarterly
subject area writings, Six Step Process for ISTEP vocabulary)
Students writing evaluated with rubric at least once per quarter in
PRIDE or Learning Center
Problem solving activities completed with the “SOLVE” Graphic
Organizer in PRIDE.
Problem solving activities completed in each subject area quarterly.
Math progressive problem will be taught in grades six thru eight.
Book Study.
Peer educator observation/report.
Gallery walks on UbD units & DI lessons of teachers 0-2 years.
Promethean Board Training
Teacher Odyssey Training
Autism Awareness Training
Data Dashboard
Begin Student Led Conferences with 6th grade team.
Teachers become familiar with Seven Strategies To Teach Students
Text Comprehension.
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20132014


















Vocabulary, Writing, & Problem Solving activities embedded (word
walls, quarterly subject area writings, Six Step Process for ISTEP
vocabulary, use of “SOLVE Graphic Organizer, quarterly subject area
problem solving, math progressive problem)
Implement informational text reading interventions, including 10
readings during PRIDE and four for each subject area
Silent Sustained Reading weekly during PRIDE
Book Study
Peer educator observation/report.
Gallery walks on UbD units & DI lessons of teachers 0-2 years.
Promethean Board Training
Teacher Odyssey Training
Autism Awareness Training
Data Dashboard
Teacher Data Binders updated
Continue 6th grade Student Led Conferences and implement in 7th and
8th grades
Teachers are provided collaboration time to develop & update
activities/ strategies for reading goal.
Math computational fluency investigation (Xtramath.org)
Language Arts reading intervention groups in Learning Center
One PBL (Project Based Learning) unit implemented per grade
Vocabulary, Writing, & Problem Solving activities embedded (word
walls, quarterly subject area writings, Six Step Process for ISTEP
vocabulary, use of “SOLVE Graphic Organizer, quarterly subject area
problem solving, math progressive problem)
Implement informational text reading interventions, including 10
readings during PRIDE and four for each subject area
Silent Sustained Reading weekly during PRIDE
Book Study
Autism Awareness Training
Data Dashboard
Teacher Data Binders updated
Math computational fluency using xtramath.org
Language Arts reading intervention groups in Learning Center
Teacher Data Binders updated
Continue Student Led Conferences for all grades
Teachers are provided collaboration time to develop & update
activities/ strategies for reading goal.
Problem Solving Goal Evaluation/Revision/Changed
Parent Survey updated / conducted /evaluated
Timed writing practice in LA classes
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20152016


















Pivot Training
High ability identification process evaluated / modified
Bullying prevention training for all students and staff
Tablets assigned to the 8th grade class
One PBL (Project Based Learning) unit implemented per grade
BYOT (Bring Your Own Technology) experimentation by teachers
STW (Schools To Watch) re-designation year
Vocabulary, Writing, & Problem Solving activities embedded (word
walls, quarterly subject area writings, Six Step Process for ISTEP
vocabulary, use of “SOLVE Graphic Organizer, quarterly subject area
problem solving, math progressive problem)
Implement informational text reading interventions, including 10
readings during PRIDE and four for each subject area
Silent Sustained Reading weekly during PRIDE
Book Study
Autism Awareness Training
Data Dashboard
Teacher Data Binders updated
Math computational fluency using xtramath.org
Language Arts reading intervention groups in Learning Center
Teacher Data Binders updated
Continue Student Led Conferences for all grades
Teachers are provided collaboration time to develop & update
activities/ strategies for reading goal & new/updated problem solving
goal
Timed writing practice in LA classes
Pivot Training
High ability identification process evaluated / modified
Bullying prevention training for all students and staff
One PBL (Project Based Learning) unit implemented per grade
BYOT (Bring Your Own Technology) implementation by teachers
Work on STW (Schools To Watch) identified areas of improvement
Acuity training and implementation
Vocabulary, Writing, & Problem Solving activities embedded (word
walls, quarterly subject area writings, Six Step Process for ISTEP
vocabulary, use of “SOLVE Graphic Organizer, quarterly subject area
problem solving, math progressive problem)
Implement informational text reading interventions, including 10
readings during PRIDE and four for each subject area
Silent Sustained Reading weekly during PRIDE
Book Study
Autism Awareness Training
Data Dashboard
Teacher Data Binders updated
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Math computational fluency using xtramath.org
Language Arts reading intervention groups in Learning Center
Teacher Data Binders updated
Continue Student Led Conferences for all grades
Timed writing practice in LA classes
Bullying prevention training for all students and staff
Two PBL (Project Based Learning) units implemented per grade
BYOT (Bring Your Own Technology) implemented
Work on STW (Schools To Watch) identified areas of improvement
Acuity implmentation
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Team
Members
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Continuous School Improvement Team Members
Steering Team
Lana Koontz, Co-Chairperson/Mathematics Teacher 8
Patty Jensen, Co-Chairperson/Reading Teacher 6
Karen Diggs, Technology Director
Jeanna DeSutter, Community Business Owner
James Hanlin, Teacher (Math 7)
Megan Bonfield, Teacher (Math 6)
Tricia Diagostino, Parent/Community Member
Jeff Denny, Parent/Community Member
Brian Powers, Guidance Counselor
Travis Smith, Assistant Principal
Ryan Nickoli, Principal

Goal Teams
Goal 1: Vocabulary Team

Goal 2: Problem Solving

Patty Jensen, Reading 6(Co-Chair)
Gina Whitaker, Resource (Co-Chair)
Crystal Pryor (Science 6)
Mark Frederick (Music)
David Williams (Language Arts 8)
Ben Essex (Technology)
Ginger Smith (Art)
Susan Reck (Language Arts 7)
Cessa McMullen (Math 6)
Amanda Wiley (Language Arts 6)
Brian Powers (Guidance)
Kathryn Yohn (Life Skills)
Ryan Nickoli ( Principal)

James Hanlin, Math 7 (Chair)
Matt Taylor (Health)
Amy Arnett (FACS)
Jason Ward (Resource)
Charles DeMasie (Social Studies 8)
Jacob Street (Social Studies 7)
Nick Sullivan (Social Studies 6)
DeAnne Fay (Media Specialist)
Joanna Nunley (Music)
Troy Harris (Science 8)
Lana Koontz (Math 8)
Travis Smith (Assistant Principal)
Brandon Schwenk (Social Studies 7/8)
Kathryn Yohn (Life Skills)
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Embedded GOAL 1: (School Years 2007-2008 thru 20112012)
All students will improve their vocabulary skills across the
curriculum.
Data Sources:
ISTEP Scores
NWEA Scores
Subject Area Vocabulary Scores
ISTEP Vocabulary Scores
Teacher Observation
Rationale for Goal:
The staff of Tri-West Middle School analyzed the data obtained over three years from
ISTEP scores and Northwest Evaluation Assessment scores (NWEA). The NWEA
scores consistently showed that Word Recognition, Fluency and Vocabulary were lower
than other skills tested. ISTEP data supported the need to work on vocabulary skills.
Through our embedded writing across the curriculum, students will improve their
conventions of writing including vocabulary, spelling, grammar, and punctuation. In
addition they will be learning to write for different purposes and audiences. These
writing skills are essential to success in all walks of life.

Intervention One
Students will participate in word wall vocabulary activities.
Activities
 Vocabulary word walls will be displayed throughout the building for each grade level.
 Teachers will have vocabulary word walls displayed in the classrooms.
 Students will keep a cumulative list of word wall vocabulary in a folder.
 School monitors display “word of the day” utilizing words from the ISTEP vocabulary
lists and the Building Academic Vocabulary lists.
Professional Development
 Training will be provided for word wall activities.
 A school-wide ISTEP Vocabulary list, for all grade levels, will be developed.
 Subject area vocabulary lists will be developed.
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Intervention Two
Students will complete a writing activity at least once per class every semester
Activities
 Students will apply knowledge of vocabulary in Writing Across the Curriculum activities
during each semester.
 Teachers will evaluate student writing using the school-wide rubric.
 Students will practice the ability to complete a successful writing assignment through a
variety of writing samples using the school-wide rubric as a tool for growth and
evaluation.

Professional Development:
 Resources will be provided on writing across the curriculum.
 Resources will be provided on writing in each curriculum area.

Intervention Three
Students will be instructed in the six-step process for teaching vocabulary using the
strategies of Robert J. Marzano and Debra J. Pickering in the book Building Academic
Vocabulary.
Activities
 Students will keep a cumulative list of ISTEP vocabulary words in a PRIDE folder.
 PRIDE teachers, at each grade level, will have students complete vocabulary description
papers. (August – December)
 Teachers, at each grade level, will build ISTEP vocabulary days into their PRIDE
calendars.
 For each of the ISTEP vocabulary words, teachers will teach steps 1-3 from Six-Step
Process for Teaching Vocabulary, on the first day and teach steps 4-6 on the second day
or all six steps may be taught in one day.
 Teachers will provide opportunities for the students to use the six-step process with
subject area vocabulary words.
Professional Development:
 Teachers will receive the teacher’s manual, Building Academic Vocabulary, by Robert J.
Marzano & Debra J. Pickering, and be trained in the “Six-Step Process for Teaching
Vocabulary”.
 Training will be provided on the Six-Step Process for Teaching Vocabulary.

Interventions One, Two, and Three
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Assessments
3. ISTEP Test Scores: Student progress will be assessed and analyzed annually on the
reading vocabulary subtest.

2. NWEA Test Scores: Student progress will be assessed and analyzed in the fall and
spring of
each year on the word recognition/fluency/vocabulary subtest.
 Fall and Spring tests will be used for in house analysis, however spring data will
be used for NCA analysis.
3. Grade level Pretest and Posttest ISTEP vocabulary assessments:
Students will be assessed at the beginning of the year and end of the year on ISTEP
vocabulary words to analyze progress.
 Pretests and posttests will consist of matching and fill in the blank. Students will
match ISTEP vocabulary with correct descriptions/explanations and choose words
to complete sentences, correctly.
 Pre- and Post-tests will be used for in house analysis, however posttest data will
be used for NCA analysis.
Timeline
 Spring 2007: A subcommittee of teachers reviewed NWEA and ISTEP tests and
ISTEP preparatory materials, and generated a school-wide ISTEP vocabulary list for
each grade level.
 Spring 2007 - Fall 2007: Teachers will be trained for Academic Vocabulary Building
and the “Six Step Process”.
 Fall 2007: Interventions will be implemented.
 Fall 2008: Teachers will create a subject area vocabulary list for their courses.
Teachers will meet by department to develop subject area vocabulary lists.
 Fall 2008: Students will begin to keep a cumulative list of subject area vocabulary
words in a vocabulary folder.
 2008-2009: Testing of students three times per year on subject area vocabulary
begins
 2010-2011: Modification to testing of students two times per year on subject area
vocabulary as well as ISTEP vocabulary (August & March)
 2010-2011: Vocabulary Goal & Interventions embedded in curriculum
 2010-2011: Yearly data analysis.
 2011-2012: Analyze data to determine if goal has been reached or needs revised.
 2011-2012: Update data binders (transition to student led conference binders)
 2011-2012: Update/change Vocabulary lists/tests as needed
Person(s) Responsible:
 Students
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Parents
Teachers
Instructional Assistants
Administration
Media Specialist
Technology Director/Technology Professional Development Coordinator

Research/Resources:
 ISTEP tests and preparatory materials
 ISTEP tests results
 NWEA tests results
 Student Textbooks
 Dictionary
 Encyclopedia
 Blachowicz, Camille and Fisher, Peter J., Teaching Vocabulary in All
Classrooms,Columbus, Ohio, Pearson Education, Inc. 2002. ISBN: 0-13-041839-0
 Brassell, Danny and Flood, James, Vocabulary Strategies Every Teacher Needs to Know,
San Diego, CA, Academic Professional Development, 2004. ISBN: 0-9721637-3-5
 Burchers, Bryan and Burchers, Sam, Vocabulary Cartoons, Punta Gorda, FL, New Monic
Books, Inc., www.vocabularycartoons.com , 2007.
 Callella, Trisha, Prefixes and Suffixes: Teaching Vocabulary to Improve Reading
Comprehension, Huntington, California, Creative Teaching Press, 2004. ISBN: 088160380-5.
 Callella, Trisha, Greek and Latin Roots, Huntington, California, Creative Teaching Press,
2004. ISBN: 0-88160381-3.
 Kemper, Dave, Sebranek, Patrick, and Meyer, Verne, A Student Handbook for Writing
and Learning. Wilmington, Mass: Houston, Mifflin Co., 2001, ISBN—0-669-47186-0.
 Kemper, Dave, Sebranek, Patrick, and Meyer, Verne, Student Handbook for Writing and
Learning, Great Source Education Group, Houghton Mifflin, 1999. ISBN—0-66946773-1.
 Kemper, Dave, Sebranek, Patrick, and Meyer, Verne. Writer’s Inc: School to Work-a
Student Handbook, Great Source Education Group, Houghton Mifflin, 1996. ISBN: 0669-44401-4.
 Marzano, Robert J. and Pickering, Debra J., Building Academic Vocabulary, Association
for Supervision and Curriculum Development, 2005, ISBN: 978-1-4166-0234-7.
 Zemelman, Steve, Best Practice: New Standards for Teaching and Learning in
America’s Schools. Portsmouth, New Hampshire: Heinemann, 1998. ISBN: 0-32500091-3.
Goal Data:
Vocabulary goal strategies are embedded as a part of the Tri-West Middle School culture. These
are our final scores for this goal as we’ll transition to informational text for the 2012-2013 school
year.
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Summary of Average Scores on ISTEP Skills for English/Language Arts, Spring 2010 to
Spring 2012
English/Language Arts ISTEP Mastery scores for all grade levels, 6th, 7th, and 8th, from Spring
2010 to Spring 2012, show improvement in all Content Areas and Academic Standards except
for eighth grade Vocabulary. Areas of greatest improvement in sixth grade Language Arts were
Writing Applications with a 6% increase and Vocabulary, Literary Text, Writing Process, and
Lang. Conventions all with 5% increases. The area of least improvement was Nonfiction/Info
with a 4% increase. In Seventh grade, areas of greatest improvement were Lang. Conventions
with a 6% increase and Vocabulary and Nonfiction/Info both with a 4% increase. Areas of least
improvement were Literary Text and Writing Applications both with 2% increases. In eighth
grade, areas of greatest improvement were Writing Process and Lang. Conventions both with 2%
increases. The area of least improvement was Vocabulary with a -4% decrease, just appearing
from 2011-2012.
Summary of Average Scores on ISTEP Skills for Reading & Language Arts, Spring 2010,
and Spring 2011.
The areas of most growth for 6th grade Language Arts was Literary Text and Writing
Applications, student mastery went from 85% to 89% in Literary Text and from 90% to 94% in
Writing Applications. The areas of least growth for 6th grade Language Arts was Nonfiction/ Info
Text and Writing Process with an increase from 90 - 92% in both categories. The area of most
growth for 7th grade Language Arts was Language Conventions with an increase from 84% to
87%. The areas of least growth for 7th grade Language Arts was Nonfiction/Info Text and Writing
Applications with no growth from 86% for both categories. The area of most growth for 8th grade
Language Arts was Nonfiction/Info Text. Student mastery increased from 83% to 87%. The area
of least growth for 8th grade Language Arts was Vocabulary with no growth from 85%.
Summary of Average Scores on ISTEP Skills for Reading & Language Arts, Fall 2007, Fall
2008, and Spring 2009.
Sixth, seventh, and eighth grade Reading and Language Arts average scores on specific skills
from Fall 2007, Fall 2008, and Spring 2009 ISTEP reveal the area of lowest improvement to be
Language Conventions. The second area of least improvement was Writing Process. The area of
most improvement was Vocabulary.
Summary for NWEA Word Recognition & Vocabulary Scores, Fall 2010-Spring 2013
NWEA Word Recognition and Vocabulary scores show overall school improvement of 5.2 to 7.4
points at all grade levels, sixth grade to eighth grade, from fall 2012-spring 2013. Tracking the
Class of 2017, over a three-year period, fall, 2010-spring, 2013, reveals an increase of 11.2
points from sixth grade to eighth grade in Word Recognition and Vocabulary.
Summary for NWEA Word Recognition & Vocabulary Scores, Spring 2010-Spring 2012.
NWEA Word Recognition and Vocabulary scores show overall school improvement of 2.0 to 4.4
points in all grade levels, sixth grade to eighth grade, over a three year period, Spring 2010-2012.
Tracking the Class of 2016, over this three-year period, 2010-2012, reveals an increase of 4.4
points from sixth grade to eighth grade. Tracking the class of 2017, over a two-year period,
2011-2012, reveals an increase of 2.0 points.

95

Summary for NWEA Word Recognition & Vocabulary Scores, Spring 2009-2010.
NWEA Word Recognition and Vocabulary Scores show overall school improvement of 1.2 to
3.4 points in all grade levels, sixth grade to eighth grade, over a three year period, Spring 2009Spring 2011. Tracking the Class of 2015, over a three year period, from 2009 to 2011, shows an
increase of 4.2 points from sixth grade scores to eighth grade scores. Tracking the Class of 2016
over a two year period, Spring 2010-Spring 2011, shows a 1.2 increase in scores.
Summary of 2013-2014 TWMS Selected ISTEP Vocabulary List Results
Scores from ISTEP Vocabulary fall pretests and spring posttests show overall improvement in all
grade levels, 6-8. From fall to spring there was a 2.03 total point improvement at 6th grade level,
3.5 point total improvement at 7th grade level, and 2.87 point total improvement at 8th grade
level. At 7th and 8th grade levels, students showed improvement with 6th and 7th grade level
words from fall to spring, also.
Summary of 2012-2013 TWMS Selected ISTEP Vocabulary List Results
Scores from ISTEP Vocabulary fall pretests and spring posttests show overall improvement in all
grade levels, 6-8. From fall to spring there was a 4.0 total point improvement at 6th grade level,
4.3 point total improvement at 7th grade level, and 5.6 point total improvement at 8th grade level.
At 7th and 8th grade levels, students showed improvement with 6th and 7th grade level words from
fall to spring, also.
Summary of 2011-2012 TWMS Selected ISTEP Vocabulary List Results
Scores from ISTEP Vocabulary fall pretests and spring posttests show overall improvement in all
grade levels, 6-8. From fall to spring there was a 3.4 total point improvement at 6th grade level, 6
point total improvement at 7th grade level, and 4.1 point total improvement at 8th grade level. At
7th and 8th grade levels, students showed improvement with 6th and 7th grade level words from
fall to spring, also.
Summary of 2010-2011 TWMS Selected ISTEP Vocabulary List Results
ISTEP vocabulary results from fall pretests and spring post tests of 2010-2011 reveal an overall
3% increase for six and seventh grade and an overall 5.7% increase for eighth grade. Data also
shows that sixth and seventh grade vocabulary is being retained from sixth grade to eighth grade.
Summary of 2009-2010 TWMS Selected ISTEP Vocabulary List Results
In sixth grade the average fall pretest score was 10/15-66%. The average spring posttest score
was 13/15-87% Sixth Graders made a 21% increase in scores from fall to spring. In seventh
grade the average fall pretest score for Level 6 words-13/15-87%, Level 7 words-9/15-60%, and
total-23/30-77%. The average spring posttest score for Level 6 words was 13/15-87%, Level 7
words– 12/15-80%, and total– 27/30-90%. Seventh Graders made a 13% increase in scores from
fall to spring. (The seventh graders retained their 87% score at Level 6 words from 2009 spring
posttest, to 2009 fall test.). In eighth grade the average fall pretest score for Level 6 words13/15-87%, Level 7 words-12/15-80%, Level 8 words-10/15-67%, and total-34/45-76%. The
average spring posttest score for Level 6 words was 14/15-93%, Level 7 words-12/15-80%,
Level 8 words-12/15-80%, and total 37/40-93%. Eighth Graders made a 17% increase in scores
from fall to spring.
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From 2008-2009 to 2009-2010, there was an increase in overall improvement in ISTEP
vocabulary for grade levels 6 & 8. Grade level 7 stayed at a 13% improvement for ISTEP
vocabulary scores for both years.
Summary of 2008-2009 TWMS Selected ISTEP Vocabulary List Results
In sixth grade, the average fall pretest score was 10/15-67%. The average spring posttest score
was 13/15-87%. Sixth graders made a 20% increase in scores from fall to spring. In seventh
grade, the average fall pretest score was 20/30-67%, and the average spring posttest score was
24/30-80%. Seventh graders made a 13% increase in scores from fall to spring. In eighth grade,
the average fall pretest score was 32/45-71%, and the average spring posttest score was
35/45/78%. Eighth graders made a 7% increase in scores from fall to spring.

Tri-West Middle School ISTEP
Vocabulary Scores, 2013-2014
7th Grade (2019)
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Subject Area Vocabulary Summary of Results, 2013-2014
Subject Area Vocabulary improvement was evident from fall pretests to spring posttests in all
subject areas. The core subject area with the greatest improvement was Language Arts with 5.6
to 8.4 point increases. The second highest improvement area was Science with a 6.0 point
improvement. The greatest improvement in Subject Area Vocabulary for Exploratory classes
was seventh grade Leadership with 8.46 point improvement from fall to spring. The second
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highest improvement score for exploratory subject areas was Technology improving by 6.1
points.

Subject Area Vocabulary Summary of Results, 2012-2013
Subject Area Vocabulary improvement was evident from fall pretests to spring posttests in all
subject areas. The core subject area with the greatest improvement was Language Arts with 6 to
9 point increases. The second highest improvement area was Social Studies with a 6.7 point
improvement. The greatest improvement in Subject Area Vocabulary for Exploratory classes
was Instrumental Music with a 7.6 point improvement from fall to spring. The second highest
improvement score for exploratory subject areas was Technology improving by 6.9 points.
Summary of 2011-2012 TWMS Selected Subject Area Vocabulary Results
Subject Area Vocabulary improvement was evident from fall pretests to spring posttests in all
subject areas except for Current Events which had a one-tenth of a point loss from fall to spring.
The core subject area with the greatest improvement was Language Arts with a 6.2 point
increase. The second highest improvement area was Math with 4.1 point improvement. The
greatest improvement in Subject Area Vocabulary for Exploratory classes was Instrumental
Band with a 7.1 point improvement from fall to spring. The second highest improvement score
for Exploratory subject areas was a tie between FACS and Technology with both improving by
4.1 points.

Summary of 2010-2011 TWMS Selected Subject Area Vocabulary Results
Scores from fall and spring post tests for Subject Area Vocabulary show an overall average
increase of 4.6% improvement in every subject area for 6th, 7th, & 8th grade levels. The greatest
improvement in a core subject area was in Language Arts with a 7.3% increase. Individual
results for each subject area are in the central data file. Individual graphs for each subject area
are available upon request.
Summary of 2008-2009 and 2009-2010 TWMS Selected Subject Area Vocabulary Results
For both years, in all subject areas for sixth, seventh, and eighth grades, there was improvement
documented. Improvement was evident from pretests to mid-posttests, and mid-posttests to final
posttests. Teacher summaries are in the vocabulary data binder for 2008-2009. Graphs of
progress for 2009-2010 are in the vocabulary data binder.
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School
Year
20062007

Activities












20072008














Review NWEA and ISTEP tests and ISTEP preparatory materials and
generate a school-wide ISTEP vocabulary list for each grade level.
Teachers will be trained for Academic Vocabulary Building and the
“Six Step Process”.
Students writing evaluated with rubric at least once per nine
weeks/trimester in all subject areas.
Revise and present revised problem solving plan to the staff.
Develop problems to use in PRIDE and the progressive problem.
Create problem solving documentation form.
Develop in house problem solving assessment.
Study groups organized/report.
Peer educator observation/report.
Gallery walk on Understanding by Design (UbD) units and
Differentiation Instruction (DI).
Teachers are provided collaboration time to develop UbD and DI.

Teachers will be trained for Academic Vocabulary Building and the
“Six Step Process”.
Develop Pre- and Post-test ISTEP vocabulary assessments.
Teachers will have Vocabulary word walls displayed throughout the
building.
Students writing evaluated with rubric at least once per semester in all
subject areas.
ISTEP vocabulary words will be taught using the “Six Step Process”
during PRIDE.
Teachers are provided collaboration time to develop activities/
strategies for vocabulary and problem solving goals.
Problem solving activities completed with the “SOLVE” Plan in
PRIDE.
Problem solving activities completed with the “SOLVE” Plan in each
subject area once each nine weeks/trimester.
Progressive problem will be implemented in 6th grade.
Study group organized/report.
Peer educator observation/report.
Gallery walk on Understanding by Design units and Differentiation.
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