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II. MISSION STATEMENT and INNOVATION 

 
Question 2: What is the Charter Schoolõs Mission? How does it support the legislative intent of the schoolõs program to òincrease 
student achievement through academic and organizational innovation?ó 

 

ñAs independent public schools, charter schools have the ability to try innovative 

approaches to teaching and learning in the classroom. This flexibility comes with high 

standards and accountability; charter schools must demonstrate that all their students 

are progressing toward academic excellence. They can show what is possibleðschools 

that give every student the chance to prepare for college and career and to develop a love 

of learning that lasts a lifetime.ò 

 ~ President Barack Obama 

 

 

Schoolôs Mission and Innovativeness of Idea. Leadership Preparatory Academyôs (LPA) vision is to 

become the highest performing charter school in the nation that produces well rounded leaders for the 21
st
 

Century. The students we teach today will become the leaders of tomorrow, and they will be expected to 

possess myriad skills to lead and be successful in the new global economy. These post-millennial students 

have to be proficient in the use and application of technology as well as the ñFour Csòð critical thinking 

and problem solving, communication, collaboration, and creativity and innovation. To that end, LPA 

must be designed to develop students who embody these essential attributes. 

 

The LPA school design is built on decades of scientific research into what essential practices lead to high 

performing schools, which is based on the findings of widely respected researchers in the field of 

ñEffective Schools,ò including Ronald R. Edmonds, Lawrence W. Lezotte, Robert J. Marzano, Mardale 

Dunsworth, and Dawn Billings (see Figure 1: Summary of the Effective Schools Analysis). 

 

 
Edmonds/Lezotte Marzano Dunsworth/Billings 

 

Figure 1: Summary of the Effective School Analysis 
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The LPA school design is anchored in the Common Core Georgia Performance Standards (CCGPS) for 

Mathematics and Reading/English Language Arts and the Georgia Performance Standards (GPS) for 

Science and Social Studies. In keeping with LPAôs vision, the School design incorporates 10 essential 

elements, taken from the Effective Schools Analysis, which forms the blueprint for developing LPA into 

a high performing charter school. These essential elements are:  

 

1. Clear and Focused Mission 

2. Safe and Orderly Environment 

3. Guaranteed and Viable Curriculum 

4. Instructional Framework 

5. Classroom Assessment and Evaluation 

6. School Culture of High Expectations 

7. School and Instructional Leadership 

8. Professional Growth, Development and Evaluation 

9. Student Connections and Engagements 

10. Student, Family and Community Support 

 

These ten elements are described throughout the charter petition, and ultimately form the core of what the 

School will do. LPAôs core values include respect, kindness, pride, citizenship, scholarship, 

responsibility, and service.  

 

LPA has a clear and focused mission that establishes why the school exists. The vision is the audacious 

goal of what we would like to become. The Schoolôs mission is to develop scholars through a rigorous 

academic program that engages all stakeholders by maximizing studentsô potential to lead in the 21
st
 

Century.  

 

To accomplish this mission, LPA trains and develops its students to become 21
st
 Century scholars and 

leaders through the implementation of its Teaching and Learning Framework (See Figure 2: LPAôs 

Teaching and Learning Framework). The Framework illustrates how LPA engages the School 

community to develop 21
st
 Century scholars and leaders. 
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Figure 2Υ [t!Ωǎ ¢ŜŀŎƘƛƴƎ ŀƴŘ [ŜŀǊƴƛƴƎ CǊŀƳŜǿƻǊƪ 

 

LPAôs mission establishes why the school existsðto develop scholars and leaders through a rigorous 

academic program that engages all stakeholders to maximize studentsô potential to lead in the 21
st
 

Century. In light of the mission, vision, and consistent with LPAôs core values about what it means to be 

a leader in the 21
st
 Century, the Teaching and Learning Framework has at its center College and Career-

Ready Students. LPA aims to recognize and support the individual talents of each student in ways that 

will help him/her to succeed. The components of the Framework are Plan, Teach, Assess, and Evaluate. 

These components speak to specific LPA goals to: 

 

¶ Create meaningful learning experiences that prepare students to meet or exceed the learning 

outcomes of the CCGPS for Reading/English Language Arts and Mathematics and the GPS for 

Science and Social Studies 

 

¶ Create multiple learning opportunities in academic and extended learning settings 

 

¶ Incorporate a variety of instructional strategies that are explicitly connected to studentsô learning 
styles and strengths 

 

¶ Provide a rigorous academic program that prepares students for college and careers, and 

encourages them to become leaders in their communities 

 

These goals facilitate the implementation of the Schoolôs Teaching and Learning Framework that 

integrates CCGPS and GPS, Leadership Curriculum, and STEM Education in an interdisciplinary and 

applied approach that is based on real-world applications. The components of the Framework are: 

 

1. Plan ï Sound planning is the first step to creating an effective classroom. To ensure effective 

classrooms for all students, teachers will collaboratively plan units of study and plot the 

scope and sequence of subject topics with an emphasis on mastering CCGPS and GPS goals 

and objectives as well as the learning outcomes of the Leadership Curriculum and STEM 

Education. 
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2. Teach ï Facilitation of a student-centered classroom is a key characteristic of effective 

instruction. Teachers and administrators will work together to ensure that all classrooms are 

progressive teaching and learning environments focused on the needs and abilities of each 

student. Students will be empowered to use prior knowledge to construct new learning and 

will engage in experiential learning that is authentic, holistic, and challenging.  

 

3. Assess ï Classroom assessment is one of the teacherôs most essential educational tools. The 

purpose of classroom assessments is to support studentsô learning. Using assessment results, 

teachers will  know at the outset where their students are in terms of their learning and will  

continually check on their progress through monitoring and strengthening student feedback. 

 

4. Evaluate ï One of the keys to student success at LPA is the engagement of teachers in 

systematic reflection on their teaching since it plays such a critical role in the transformation 

of teaching and learning. Reflection helps teachers better understand their practice and what 

works in the classroom, examine the effectiveness of a lesson, and use the evaluation to drive 

future instructional decisions. 

 

Additionally, LPA utilizes Bill Daggettôs Rigor/Relevance Framework to examine curriculum, 

instruction, and assessment. This Framework is the foundation upon which academic excellence is built 

and it is the yardstick for measuring: What, How, and How Well learning occurs at LPA. 

 

The Leadership Curriculum is designed to develop 

studentsô leadership skills while teaching core 

curricular course content areas through practical 

application in normal, daily living. The Leadership 

Curriculum identifies important processes, skills, 

and opportunities that promote the development of 

leadership skills in all students. These leadership 

concepts, understandings, and experience 

opportunities are centered on four strands (see 

Figure 3: The Four Leadership Strands). All 

components of the Leadership Curriculum are 

embedded within and aligned to grade-range and 

age-appropriate CCGPS and GPS. 

 

Through the Leadership Curriculum, students will: 

(i) develop an awareness of their own leadership 

potential; (ii) develop essential leadership skills that 

enable them to act responsibly in all aspects of their lives; (iii) become citizens who possess the 

leadership abilities to meet present and future challenges in the new global economy; and (iv) learn and 

practice essential leadership skills within their learning community. LPA accomplishes this by focusing 

on leadership training, rigorous academics, and character development studies. 

 

Figure 3: 
 

The Four 
Leadership 
Strands 
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The expectation is that students will 

understand and model effective leadership 

traits such as responsibility, courage, 

reliability, self-reliance, vision, tolerance, 

and initiative. 

 

LPA believes that as students learn and 

acquire these skills, they will become self-

actualized, independent learners accepting 

responsibility for setting and attaining their 

own personal and academic goals.  

 

The foundation of any high performing 

school is a guaranteed and viable curriculum, 

which is also one of the essential elements of 

LPAôs School design. 

 

While the School plans to develop leaders, it also recognizes that effective student leadership can only be 

attained in concert with a strong academic background. The Leadership Curriculum is combined with 

rigorous academics, character development studies, and a program designed to engage parents as model 

leaders in the home. The parent program is based on the National Network of Partnership Schools 

(NNPS) model. 

 

Learning to collaborate with others and 

connecting through technology are essential 

21
st
 Century skills and competencies needed 

to lead and be successful in the new global 

economy (see Figure 4: 21
st
 Century Skills 

Literacy in the Digital Age). 

 

The Schoolôs educational philosophy and 

design supports a personalized, differentiated, 

self-directed program of learning where 

students are engaged, enabled and 

empowered throughout their matriculation at 

LPA. 

 

We believe the school design and 

instructional program described above meet 

Georgiaôs legislative intent for charter schools 

to ñincrease student achievement through 

academic and organizational innovation.ò We 

have summarized these innovations below: 

Figure 4: 21st Century Skills Literacy in the Digital Age1 
 

  

                                                      
1
 21

st
 Century Skills Literacy in the Digital Age (2003). North Central Regional Educational Laboratory. 

Snapshot of an LPA Student 

Student M. has matriculated at LPA since 
2012. Enrolling at LPA, Student M. was 
involved in the BETA club. As a result of 

participating in several events, Student M. was 
elected as president of the Georgia BETA Club 

for the 2013ς2014 year at its annual 
convention. The Leadership Curriculum, 
interwoven throughout the core content 

courses, provides students with the skills and 
confidence to compete on many levels. 
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Redesign of Student Learning Time. LPA is using progressive organizational strategies to create life-

long learners who understand that learning extends beyond the school building (Kaplan and Chan, 2011)
2
. 

These strategies began with a fundamental redesign of both the school day and school year. LPA has long 

recognized that the traditional school year has its roots in an agrarian economy, based on the need of 

young people to contribute to family work in the summer months. LPA seeks to implement a paradigm 

shift from this archaic agrarian model to the current realityðthe innovation economy, which is not bound 

by the ebb and flow of the seasons of the year, or the amount of sunlight available during the day to 

accomplish agrarian tasks. 

 

To that end, LPA students have an extended learning day and extended learning year which provides 

more opportunities for academic support and acceleration (see Appendixes 1A Daily Schedule and 1B 

Annual Calendar). On average, the typical LPA student receives 1,695 hours of instruction and is 

expected to participate in 1,080 hours of at-home instruction via extended learning projects during out-of-

school-time, including ñbreaks.ò This creates an environment where learning continues after the bell rings 

at end of the school day. Through the parent engagement model (NNPS Model), parents are provided with 

the resources to support continuous learning and student engagement. 

 

Integration of Student Learning. The CCGPS 

and GPS serve as the instructional designôs 

foundation. The Leadership Curriculum is 

weaved into the CCGPS and GPS core content 

courses and is complemented with character 

development studies. 

 

STEM Education is infused throughout the 

CCGPS and GPS core content courses 

providing opportunities for students to learn, 

practice, and apply STEM methodologies to 

solve real world problems and navigate 

situations. This integration of student learning 

ensures an appropriate balance between basic 

skills acquisition and high-level thinking 

(Bowler and Siegel, 2009)
3
. 

 

One of the main instructional strategies used by LPA to facilitate the integration of student learning is 

Project Based Learning (PBL). Additionally, teachers plan student instruction and include multiple 

milestones to ensure cross curricular content connections. In any classroom, you will find students 

engaged in PBL, working collaboratively on assignments in which the various strands of content area 

standards are being utilized in creative, effective, and practical ways. Students are able to articulate what 

standards they are working on and they are able to see and understand the connections between content 

area courses. 

 

Feedback on Student Learning. LPAôs approach to student assessment works to increases student 

achievement through the development of a school-wide culture of data-driven decision making. This 

                                                      
2
 Kaplan, C. and Chan, R. (2011). Time Well Spent: Eight Powerful Practices of Successful, Expanded-Time 

Schools. Boston: National Center on Time & Learning. 

 
3
 Bowler, M. & Siegel, P. (2009). Unleashing Knowledge and Innovation for the Next Generation of Learning: 

Summit Proceedings, Reflections, and Implications. Washington, D.C.: Knowledge Alliance. 

Snapshot of an LPA Student 

Student S. has matriculated at LPA since its 
opening in 2010. Student S. enjoyed the rigor 
of the curriculum especially the vocabulary 
acquisition lessons. All students at LPA are 

encouraged to compete at the various school 
level academic competitions. Student S. 

gravitated to the Spelling Bee competitions. 
Student S has represented LPA at the district 

level competitions and has twice placed 
second overall winner. 
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approach also teaches students to examine their own data (Nicol and Macfarlane, 2006)
4
 and set learning 

goals ï for example, teachers will explain expectations and assessment criteria to students and provide 

them with timely feedback that is specific and constructive with easy to follow strategies for 

improvement. In addition to traditional standardized testing modelsðGMAS, ITBS, GKIDS, GWA, and 

CogATðLPA uses additional assessments such as STAR Reading, STAR Math, and ACUITY to round 

out its comprehensive assessment strategy. 

 

Teachers, parents, and students are fully informed of the assessment processes and they always know and 

understand where they stand in terms of teaching and learning goals and objectives. LPA provides parents 

with bi-weekly records of each studentôs progress through the push notification component of the Infinite 

Campus system. If a student is having difficulty meeting achievement goals, their Individual Learning 

Plan (ILP) is revised to provide that student with additional instructional time through one of the many 

instructional safety nets at the School. These student support mechanisms are detailed in Section III. 

 

The driving force behind LPAôs school-wide assessment system is the Assessment and Accountability 

Team (A&AT) that works with teachers to review and analyze student and school-wide assessment data. 

The A&AT uses assessment data to understand the nature of studentsô knowledge and progress towards 

mastery of core content courses. They also identify patterns of strengths and needs for each student and 

collaborates with teachers to assist them with data analysis and individualization of instruction. 

 

Partnerships for Student Learning. The School works diligently to form partnerships to enhance student 

learning. For example, LPA took an exceptional approach to STEM Education through the school-wide 

implementation of Project Lead The Way (PLTW), a nationally recognized STEM program which 

includes not only a 21
st
 century approach to STEM Education for students, but also contains a 

comprehensive Professional Development component for teachers to ensure that they adopt effective 

STEM instructional practices (Serpell and Bozeman, 1999)
5
. 

 

Under PLTW students are provided with many opportunities to use and apply their academic knowledge 

to practical, real-world situations. Students are able to explore and investigate stimulating topics such as 

aerodynamics, astronomics, biological engineering, and environmental sustainability. Through 

interactions with STEM professionals, tours of STEM business and industries, STEM career days with 

local guest speakers, University partnerships, Math and Science competitions, and STEM camps. 

Students will understand how their classroom studies transfer to their lives and college and career 

aspirations after school.  

 

The 4Cs of Student Learning. LPA uses the ñ4Côsò to move 21
st
 Century education forward (Trilling and 

Fadel, 2009)
6
 by building them into the core curriculum through both the Leadership Curriculum and 

STEM Education. The instructional methods used by teachers give students the opportunity to apply 

learned skills in real-world situations that requires students to: 

 

  

                                                      
4
 Nicol, D. and Macfarlane-Dick, D., (2006). Formative assessment and self-regulated learning: A model and seven 

principles of good feedback practice, Studies in Higher Education. Routledge, 31, 199-218. 

 
5
 Serpell, Z. and Bozeman, L. (1999). Beginning teacher induction: A report on beginning teacher effectiveness and 

retention. Washington, DC: National Partnership for Excellence and Accountability in Teaching. 

 
6
 Trilling, B, and Fadel, C. (2009). 21st Century Skills Learning for Life in Our Times. San Francisco, CA: Jossey-

Bass. 

http://www.psy.gla.ac.uk/~steve/rap/docs/nicol.feedback.pdf
http://www.psy.gla.ac.uk/~steve/rap/docs/nicol.feedback.pdf
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1. Think critically  in order to solve the complex problems posed by the questions in their projects 

and assignments 

2. Collaborate with one another in order to effectively use the skills of everyone on their team 

3. Communicate effectively with one another in order to resolve conflicts that may arise while 

working together 

4. Use creative and innovative ways not only to solve the problems, but to also present the results 

of their projects for peer and teacher review 

 

As teachers prepare students for the new global economy, teaching the core content coursesðEnglish 

Language Arts/Reading; Mathematics, Science and Social Studiesðare enhanced by incorporating the 

4Cs using appropriate grade level tools and supported with teacher professional development. Ensuring 

that students develop these skills is imperative because 21
st
 Century citizenship requires levels of 

information and technological literacy that go beyond the basic knowledge of what was sufficient in the 

recent past. 

 

 
Question 3: Please provide specific examples of and documentation regarding programs that would be offered by your school that 
are not offered in any existing schools in DCSD. 

 

Documentation Regarding Programs Offered. In keeping with the goals and objectives of the DCSD, 

there are many schools that offer additional programs beyond the required curriculum. A thorough search 

through the Georgia Department of Education (GaDOE) databases did not reveal any K-8 schools that 

offered programs similar to the ones at LPA. Furthermore, we were unable to identify a school within the 

DCSD that offered a Leadership Curriculum. Table 1 lists a cross-section of elementary and middle 

schools in the DCSD and their program offerings. 

 

Table 1: DeKalb County School District Schools Program Offerings 

ELEMENTARY SCHOOLS WHAT DOES THIS SCHOOL OFFER? 

Ashford Park Elementary School STEM Candidate/Dual Language Immersion in German 

Austin Elementary School STEM Candidate 

Avondale Elementary School International Baccalaureate World School  

Chestnut Elementary Charter School Basic Skill focus in enhancing technology 

Clifton Elementary School Technology Magnet Program 

DeKalb Academy of Tech. & Environment Technology Curriculum 

DeKalb Elementary School of the Arts Performing Arts 

DeKalb Preparatory Academy Mosaica School Design 

Dresden Elementary School STEM Candidate 

Dunwoody Elementary School STEM School 

Evansdale Elementary School Magnet in Math, Science and French 

Fernbank Elementary School International Baccalaureate World School 

Hambrick Elementary School  Discovery Program 

Hawthorne Elementary School Discovery Program, STEM 

Hightower Elementary School  STEM School 
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ELEMENTARY SCHOOLS WHAT DOES THIS SCHOOL OFFER? 

Huntley Hills Elementary School STEAM certification in process, Montessori 

Midvale Elementary School  International Baccalaureate School 

Montclair Elementary School  Discovery Program 

Oakcliff Elementary School Theme School 

Oak View Elementary School STEM 

Princeton Elementary School  STEM 

Robert Shaw Elementary School  Theme School 

Rockbridge Elementary School Dual-Language Immersion Program in French 

McNair Discovery Learning Academy STEM 

Museum School of Avondale Estates The Museum Model 

Vanderlyn Elementary School STEM 

MIDDLE SCHOOLS WHAT DOES THIS SCHOOL OFFER? 

Cedar Grove Middle School  STEM Grant Recipient  

Druid Hills Middle School International Baccalaureate World School  

Salem Middle School International Baccalaureate School  

Tucker Middle School  International Baccalaureate World School and STEM 

Wadsworth Magnet School STEM 
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III. DESCRIPTION OF THE EDUCATIONAL PROG RAM  

 
Question 4: Describe the focus of the curriculum. 

 

Curriculum Focus. The foundation of any high performing school is a guaranteed and viable curriculum, 

which is one of the essential elements of LPAôs school design. LPAôs curriculum focus is on (see Figure 

5: LPAôs Curriculum Focus): 

 

 
Figure 5: [t!Ωǎ /ǳǊǊƛŎǳƭǳƳ CƻŎǳǎ 

 

1. Building studentsô foundational academic skills using the CCGPS for English Language 

Arts/Reading and Mathematics and the GPS for all other content areas including Science and 

Social Studies through hands-on, student-centered, differentiated instruction to ensure an 

appropriate balance between basic skills acquisition and higher-level learning. 

 

2. Developing studentsô leadership skills for 21
st
 Century success through leadership training and 

development. The Leadership Curriculum is woven into the CCGPS and GPS core content 

courses and is complemented with character development studies. Students are able to practice 

and apply what they learn in normal daily living and within their learning community, at home, 

and the community at-large. 

 

3. Teaching sound STEM Education to develop and enhance studentsô 21
st
 Century skills and 

competencies. STEM Education is infused throughout the CCGPS and GPS core content courses 

providing opportunities for students to learn, practice, and apply STEM methodologies to real 

world problems and situations. 

 

The over-arching premise for weaving the Leadership Curriculum and STEM Education into the CCGPS 

and GPS core content courses is to prepare college and career ready students. The instructional program is 

implemented through the Schoolôs Teaching and Learning Framework which reflects LPAôs blueprintð

the 10 essential elements taken from the Effective Schools Analysisðfor developing into a high 

performing charter school. 

 

 
Question 5: Provide a description of the curriculum and how it will be implemented, including the standards, skills, and content to be 
covered in each grade the school will serve and must be aligned with the Common Core Common Core Georgia Performance 
Standards (GPS) so that applicants assure coverage of each standard area topic. Identify materials/programs that the school plans to 
purchase to support the stated curriculum. This statement should discuss the focus of the curriculum and any distinctive or unique 
instructional methods to be used that are research-based and standards driven. 
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Description of the Curriculum . LPA utilizes Bill Daggettôs Rigor/Relevance Framework to examine 

curriculum, instruction, and assessment. The Rigor/Relevance Framework (see Figure 6: Rigor/Relevance 

Framework) is based on the two dimensions of higher standards and student achievementïïthe thinking 

continuum and the action continuum, respectively. The Rigor/Relevance Framework has four quadrants. 

 

 
Figure 6: Rigor/Relevance Framework 

 

Quadrant A: Acquisition ï Students gather and store bits of knowledge and information. Students are 

primarily expected to remember or understand this acquired knowledge. 

 

Quadrant B: Application ï Students use acquired knowledge to solve problems, design solutions, and 

complete work. The highest level of application is to apply appropriate knowledge to new and 

unpredictable situations. 

 

Quadrant C: Assimilation ï Students extend and refine their acquired knowledge to automatically and 

routinely analyze, and solve problems, as well as create unique solutions. 

 

Quadrant D: Adaptation ï Students have the competence to think in complex ways and apply knowledge 

and skills they have acquired. Even when confronted with perplexing unknowns, students are able to use 

extensive knowledge and skill to create solutions and take action that further develops their skills and 

knowledge. 

 

The Rigor/Relevance Framework serves as a guide for focusing resources and increasing student 

achievement. LPAôs curriculum materials and approach to instruction will ensure that Quadrant B and D 

skills are being developed and used by all students so they will become critical thinkers, effective 

communicators, collaborators, and creators. In all classrooms, student performance is expected to 

improve with the implementation of additional technological tools and STEM Education. Teachers utilize 

the International Society for Technology in Education (ISTE) 2014 Students Standards (formerly NETS ï 

National Educational Technology Standards) to enhance and support studentsô educational experiences. 
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We further understand that the Rigor and Relevance Framework is the foundation upon which academic 

excellence is built and it is the yardstick for measuring What, How, and How Well learning occurs at 

LPA. Thus, we have designed the Teaching and Learning Framework based on current educational 

research. The components of the Teaching and Learning Framework are: Plan, Teach, Assess, and 

Evaluate. The Teaching and Learning Framework integrates CCGPS and GPS, Leadership Curriculum, 

and STEM Education in an interdisciplinary and applied approach to student instruction, based on real-

world applications. 

 

 

Figure 2: [t!Ωǎ ¢ŜŀŎƘƛƴƎ ŀƴŘ [ŜŀǊƴƛƴƎ CǊŀƳŜǿƻǊƪ 

 

Teaching and Learning Framework: PLAN  ï Sound planning is the first step to an effective classroom 

(Metzer and Fleetwood, 2004)
7
. To ensure effective classrooms for all students, teachers will 

collaboratively plan units of study and plot the scope and sequence of subject topics with an emphasis on 

mastering the CCGPS and GPS goals and objectives as well as the learning outcomes of the Leadership 

Curriculum and STEM Education. CCGPS and GPS provides a consistent framework for teachers to 

prepare students for success in college and the 21
st
 Century workplace. With CCGPS and GPS, teachers 

will teach and students will acquire the knowledge and skills they need to meet tomorrowôs challenges 

(Marzano, Pickering, and Heflebower, 2011)
8
. 

 

As teachers plan, they will consider the following key questions regarding effective instructional 

planning: 

 

¶ What should be taught? 

¶ How should it be taught? 

¶ How should instruction and student learning be assessed? 

 

                                                      
7
 Metzger, M., and Fleetwood, E. (2004). Educational Interpreting: Developing Standards of Practice. In E. A. 

Winston, Educational Interpreting: How It Can Succeed. Washington, D.C.: Gallaudet University Press. 

 
8
 Marzano, Robert J., and Pickering, Debra J. with Heflebower (2011). T. The Highly Engaged Classroom. Marzano 

Research Laboratory. Solution Tree. 
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The research also says that a solid planning process is integral to teachersô efforts for delivering quality 

instruction. Further, effective educators demonstrate high expectations for students and select strategies to 

propel their learning. To accomplish this, teachers will plan differentiated instruction that match tasks, 

activities, and assessments related to students' interests, abilities, and learning preferences. Teachers will 

utilize assessment data to plan and develop goals and objectives needed to address each studentôs needs in 

accordance with their ILP. They will also sequence curricula material to promote each studentôs cognitive 

and developmental growth through a blend of whole group, small group, and individualized learning 

activities. 

 

LPA has a guaranteed and viable curriculum that fosters learning for all students (see Table 2: LPA 

Essential Learning Components). It contains all the essential learningðCCGPS and GPS, Leadership 

Curriculum, and STEM Educationðand benchmarks; ensures that teachers have adequate time (extended 

day/school year) to teach content and for students to learn it; and, studentsô performance is measured 

(ongoing formal and informal assessments) and they receive instruction to address their unique learning 

needs. The curriculum is implemented using LPAôs Teaching and Learning Framework. 

 

Content Area K 1
st
 2

nd
 3

rd
 4

th
 5

th
 6

th
 7

th
 8

th
 

CCGPS 

Mathematics 
 ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧

CCGPS 

Reading/ELA 
 ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧

GPS Science  ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧

GPS Social 

Studies 
 ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧

Physical 

Education 
 ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧

Modern 

Languages 
 ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧

Leadership 

Curriculum 
 ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧

STEM 

Education 
 ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧  ̧

Table 2: LPA Essential Learning Components 
 

 

The Leadership Curriculum fosters a consistent blending of theoretical understandings of leadership with 

practical applications in normal, daily living. Leadership concepts, understandings and experience 

opportunities are integrated into the core curriculum, which is based on CCGPS and GPS. Similarly, 

STEM Education is also integrated into the core curriculum using PLTW to engage students in open-

ended problem solving projects. 
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Teaching and Learning Framework: TEACH ï Facilitation of a student-centered classroom is a key 

characteristic of effective instruction (McCombs and Whisler)
9
. Teachers and administrators will work 

together to ensure that all classrooms are progressive teaching and learning environments focused on the 

needs and abilities of each student. 

 

Students will be empowered to use prior knowledge to construct new learning and will be engaged in 

experiential learning that is authentic, holistic, and challenging (Chall, 2002)
10

. Students will have 

multiple opportunities to develop their leadership and 21
st
 Century skills and competencies. Teachers will 

intentionally create these organized and cohesive teaching and learning experiences to help students with 

making connections to key concepts. Students will be encouraged to reflect on their own learning, share 

their insights with their peers, and apply new learning to authentic, real-life situations.  

 

Every student will participate in age appropriate activities designed to support leadership and identifying 

the processes to achieve beneficial outcomes. LPA will continue to provide authentic experiences on how 

the democratic process functions (Student Leaders Council) and how individuals can impact communities 

in positive ways (Community Service Projects). As students advance through the grade levels and the 

Leadership Curriculum, they will learn how to identify community needs, how to develop a plan of 

action, how to turn a plan into actions, and how to reflect on change and self-awareness. 

 

Student motivation and achievement are enhanced by selecting instructional strategies that are matched to 

the lesson objectives and individual student needs. A broad repertoire of instructional strategies will 

permit the teacher to engage and sustain student interest and provide for the needs of auditory, 

kinesthetic, visual, and tactile learners. The instructional strategies utilized by teachers are evident in 

student-focused, performance-based classrooms. 

 

While all effective teachers utilize these strategies, the way in which they are implemented within the 

Leadership Curriculum provides a unique opportunity for students to engage in authentic leadership and 

academic pursuits. Teachers will utilize research-based instructional strategies that are most likely to 

improve student achievement across all content areas and across all grade levels which include, but are 

not limited to, the following: 

 

¶ Project based learning 

¶ Small group instruction and collaboration with time for self-reflection 

¶ Blended learning (anytime, anywhere learning) 

¶ Student-developed online portfolios 

¶ Community service learning projects 
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Teaching and Learning Framework: ASSESS ï Classroom assessment is one of the teacherôs most 

essential educational tools. The purpose of classroom assessments is to support studentsô learning (Black 

and Williams, 2002)
11

 and to communicate that learning to all stakeholders. At LPA, the assessment of 

learning will comprise three typesð(1) initial or diagnostic (benchmarks), (2) formative, and (3) 

summative assessments. Using assessment results, teachers will  know at the outset where their students 

are in terms of their learning and will  continually check on their progress through monitoring and 

strengthening student feedback. Teachers will utilize multiple sources of formative assessments, both 

formal and informal. The types and methods of assessment teachers utilize will depend on the following: 

 

¶ The nature of the information being taught 

¶ The purpose of the instruction 

¶ What the teacher wants to learn from the assessment 

 

Since assessment and instruction go hand-in-hand, teachers will use ongoing assessment data to inform 

instruction and determine whether or not the educational goals of each student are being met. To answer 

the question, "Are we teaching what we think we are teaching?" Teachers use pre-assessments to find out 

what students already know and where the gaps and deficiencies exist. Through formative assessments, 

teachers will also be able to check their studentsô understanding during instruction and keep track of 

which students will need remediation or acceleration. This answers the question, "Are students learning 

what they are supposed to be learning?" Summative assessments are used to measure studentsô expected 

levels of proficiency in CCGPS and GPS and determine if they are ready to move to the next grade. 

 

LPAôs Assessment and Accountability Team (A&AT)ðcomposed of the Academic Coach, the Chief 

Learning Officer, Chief Academic Officer, and selected classroom and gifted teachersðworks with 

teachers to review and analyze student and school-wide assessment data. The A&AT believes that 

assessments should not be used to simply judge how much students know but to comprehend the nature of 

their knowledge and understandings as well as to identify patterns of strengths and needs. The A&AT 

answers the question, "Is there a way to teach the subject better, thereby promoting better learning?" The 

Schoolôs approach to utilizing data ensures a data-driven decision-making culture at the school, that: 

 

¶ Ensures academic success for all students 

¶ Makes data part of the ongoing cycle of instructional improvement 

¶ Maintains the Schoolôs assessment and data system 

¶ Continues to provide support in the interpretation of assessment data for teachers and students 

along with their families 

 

See Section VI of this document for a complete description of all assessments and schedule of 

assessments used at the School. In summary, LPAôs comprehensive approach to assessment ensures: 

 

1. Appropriate diagnostic feedback: What is each student's knowledge base? What is each student's 

performance base? What are each student's needs? What has to be taught? 

 

2. Suitable standards are set: What performance demonstrates understanding? What performance 

demonstrates knowledge? What performance demonstrates mastery? 
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3. Continuous progress monitoring: How is the student doing? What teaching methods or 

approaches are most effective? What modifications to a lesson are needed to help the student? 

 

4. Teaching and learning related to studentsô progress: What have students learned? Can students 

talk about their new knowledge? Can students demonstrate and use new skills in other areas of 

study? 

 

5. Motivation and performance: Student self-evaluationðNow that I'm in charge of my learning, 

how am I doing? Now that I know how I'm doing, how can I do better? What else would I like to 

learn? Similarly, for teacher self-evaluationðWhat is working for students? What can I do to 

help students more? In what direction should we go next? 

 

Teaching and Learning Framework: EVALUATE  ï One of the keys to student success at LPA is the 

engagement of teachers in systematic reflection on their teaching (Saphiers, Haley-Speca and Gower, 

2008)
12

 since it plays such a critical role in the transformation of teaching and learning. Reflection help 

teachers better understand their practice and what works in the classroom, examine the effectiveness of a 

lesson, and use the evaluation to drive future instructional decisions. Further, reflection helps teachers to 

grow and learn more holistically. This ongoing evaluation is a form of problem solving (self-assessment) 

to improve teaching and learning and to ensure success for all students (see Figure 7: Areas of Teaching 

and Learning Reflection). 

 

Teachers actively engage in reflection and from time to 

time ask and answer a series of questions (Danielson, 

2007)
13

 which may include, but are not limited to, the 

following: How do I interact with students? How do I 

respond when students ask questions? What kind of 

classroom atmosphere do I create? What kinds of 

questions do I ask students? Is my classroom 

predictable or spontaneous? Are my students actively 

involved in learning? Why did a particular lesson not 

go over well? Why did a particular lesson go over 

well? Am I using wait time before and after I receive 

responses to questions? Are my students listening to 

each other? Are my students taking the time to think 

about problems, ideas, questions, etc.?  

 

Ultimately, through reflection and with the help of the 

A&AT, teachers strive to create a classroom where 

students are: talking to each other, disagreeing, 

challenging, and debating; willing to take risks; 

explaining their ideas clearly and precisely; and 

reflecting on their learning experiences to identify what was hard or easy for them, what worked or did 

not work, and what they liked or did not like. LPA understands that change is difficult and supports its 

teachers in their self-reflection process by encouraging them to identify their own positive classroom 

practices and continue to use them and to implement changes one piece at a time and not try to make too 

many changes all at once. 

                                                      
12

 Saphiers, J., Haley-Speca, M. A., & Gower, R. (2008). The Skillful Teacher: Building Your Teaching Skills. 

Acton, MA: Research for Better Teaching. 

 
13

 Danielson, C. (2007). Enhancing Professional Practice: A Framework for Teaching. Alexandria, VA: ASCD. 

Figure 7: Areas of Teaching and Learning 
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CCGPS and GPS. The core curriculum of Reading/English Language Arts, Mathematics, Science, and 

Social Studies, plus Health and Physical Education and Modern Languages (Spanish and French) are 

taught to all students. Teachers instruct students using CCGPS and GPS core content courses to build 

their foundational academic skills and prepare them for a wider range of scholastic readiness. Further, 

teachers integrate the Leadership Curriculum and STEM Education into the core curriculum to develop 

and build studentsô knowledge, skills and competencies required for successfully thriving and leading in 

the 21
st
 Century. 

 

LPA recognized the need for more intentional and rigorous instruction in the area of science based on 

student achievement data (see Appendix 1C ï Student Data Dashboard) and a survey of teachers 

indicating that they lacked confidence in their ability to deliver science instruction. As a result, the School 

is focused on providing a comprehensive STEM Education for students that is supported by the National 

Science Teachers Associationôs position (2014)
14

 that states: 

 

ñEarly experiences in science enables students to develop problem solving skillsé 

where teachers work [simultaneously] to nurture studentsô understanding and 

enthusiasm for scienceé so in the middle grades they can build on prior knowledge 

and attain the necessary skills to participate successfully and responsibly in the new 

global economy that is increasingly scientific and technological in nature.ò 

 

LPAôs STEM Education is being implemented using Project Lead The Way (PLTW), which is a 

nationally recognized, high-quality STEM program with a comprehensive professional development 

component for teachers. This addresses teachersô concerns and provides support relative to their lack of 

confidence in delivering science instruction. Students will be introduced to the scope, rigor and discipline 

of STEM principles in a variety of disciplines. Through PLTW, students will gain the foundational skills 

in various STEM disciplines related to design, analysis, research, writing, presentation and 

entrepreneurship to work effectively with others and to solve problems. PLTW is described in more detail 

under STEM Education. 

 

Teachers instruct students in CCGPS and GPS using scientifically research-based (SBR) best 

instructional practices in curriculum, instruction and assessment to ensure the acquisition of key academic 

skills that are reinforced in all content areas. Students learn how to reason and use their foundational 

academic skills purposely as they comprehend, construct, convey meaning, and solve problems. The aim 

of the entire instructional team is to provide all students with effective strategies and multiple 

opportunities to apply, reinforce and demonstrate them in order to meet their individual needs. This is 

evidenced by the Schoolôs overall achievement record described in Appendix 1C: Student Data 

Dashboard. 

 

LPAôs instructional team remains committed to serving all studentsðthose performing at or above grade 

level and those who are at-risk of academic failure or disengagementðto ensure that they achieve at high 

levels while gaining the knowledge and developing the skills and competencies needed to succeed in the 

new global economy that is becoming increasing scientific and technological in nature (see Table 2: LPA 

Essential Learning Components). LPA will continue to evaluate resources and materials that support 

student learning using the Rigor/Relevance Framework to ensure that all materials and resources being 

used meet the needs of all students. 
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The Schoolôs Health and Physical Education program will follow  the GPS Framework for Health and 

Physical Education. The expectations will be for students to build on their previous experiences, 

including those students with disabilities. Although developmental appropriateness figures importantly in 

these guidelines, the PE teacher is aware that students are likely to display some characteristics and skills 

appropriate to groups above and below their age group. The PE teacher is also aware of the total 

experience of a comprehensive health and physical education program across age groups.  

 

All students will be provided Modern Language instruction in French and Spanish. Research suggests 

time spent on Modern Language studies strongly reinforces the core subject areas of reading, English 

language arts, social studies, and mathematics. Modern Language learners consistently outperform 

control groups (Armstrong and Rogers 1997, Saunders 1998)
15

 in core subject areas on standardized tests. 

In addition to developing a lifelong ability to communicate with individuals from other countries and 

backgrounds, other benefits include improved overall school performance and superior problem-solving 

skills (Bamford and Mizokawa, 1991)
16

. 

 

Students will learn a Modern Language and will practice skills conversationally through the use of 

technology. The Modern Language program will reinforce vocabulary, use real-life images, actions, and 

events, and students will need to demonstrate mastery before proceeding to the next level. Instruction will 

include geographical and cultural instruction to develop a better perspective of Americaôs place in the 

world. Curtain and Dahlberg stated in their 2004 study, ñExposure to a foreign language serves as a 

means of helping students develop their intercultural competence. The awareness of a global community 

can be enhanced when students have the opportunity to experience involvement with another culture 

through a foreign language.ò
17

 

 

 

Leadership Curriculum . Leadership is a practical life skill focusing on personal leadership, group 

leadership, and career and organizational leadership. The role of leadership is vital to the development of 

our state and nation and will be critical in meeting emerging and future challenges. American society 

requires that students become informed and be active participants in every aspect of their lives. The 

Leadership Curriculum is designed to guide students as they grow and learn and help them adopt traits 

and actions that demonstrate leadership, respect for the democratic process, and a commitment to 

improving their community on a daily basis. 

 

The Leadership Curriculum fosters a consistent blending of theoretical understandings of leadership with 

practical application in normal, daily living. Leadership concepts, understandings and experience 

opportunities are centered on four strands, aligned to CCGPS and GPS, that identifies important 

processes, skills, and experiences that promote leadership skills development in all students. These 

strands are: 
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1. Self-knowledge ï Leadership requires knowledge of self and an awareness of oneôs relationship to 

others. This self-knowledge assists students in clarifying their identity, self-image, and roles in a 

variety of settings. Students are able to assess their present strengths and weaknesses and realize 

their potential for leadership. 

 

2. Knowledge of others ï A leader influences the thoughts, feelings, and behaviors of others. 

Knowledge of others encourages students to consider and understand the way others view and 

respond to the world. As students develop effective communication skills and team building, their 

ability to work effectively with others is enhanced. Effective leadership lies in the ability to 

combine knowledge of self and knowledge of others in order to advance both personal and group 

goals. 

 

3. Knowledge of leadership skills ï A respected leader models responsible behavior and behaves 

ethically. In this area of the curriculum, students will learn to take initiative and motivate others, 

practicing effective communication. Students will learn critical thinking skills, as well as learn 

how to set goals, make decisions, manage resources, and solve problems. 

 

4. Knowledge of contexts and situations ï To become an effective leader, an understanding of 

personal skills and those of others must be applied in a variety of contexts and situations. In this 

area of the curriculum, students will learn and practice observation skills and how to assess 

critical and chaotic situations. Practicing leadership skills within the context of studentsô primary 

social groups will build competence and confidence to act in a variety of leadership roles and 

cross-cultural contexts. 

 

The strands have been placed in this order simply as an organizational tool, because it is clear that 

leadership development does not occur in a linear process. Some individuals practice leadership 

naturally before they are aware of its elements, while others require development of their own self-

confidence and skills before they can become effective leaders. This curriculum is designed to promote 

an awareness in all students of their potential for leadership at many levelsðat home, at school, the 

workplace, and in local, state, and national communities. 

 

As a result, students: (i) develop an awareness of their own leadership potential; (ii) develop essential 

leadership skills that enable them to act responsibly in all aspects of their lives; (iii) become citizens who 

possess the leadership abilities to meet present and future challenges in the new global economy; and (iv) 

learn and practice essential leadership skills within their learning community. LPA accomplishes this by 

focusing on leadership training, rigorous academics, and character development studies. 

 

Further, all elements of the Leadership Curriculum are organized by grade-ranges and matched to age-

appropriate CCGPS and GPS lesson plans and activities. The Leadership Curriculum is unique in that it 

was not written as an add-on curriculum. Rather, it suggests ways in which core curriculum content 

courses, currently being taught in classrooms, can support the development and practice of leadership 

skills for students. While certain leadership topics have been highlighted for discussion throughout the 

program, the intent is to provide a framework that allows teachers to embed leadership development into 

existing instruction within all subject areas and grades. 

 

The Leadership Curriculum does not prescribe any particular method for teaching leadership skills, 

rather, it provides flexibility for  teachers to customize their lesson plans for incorporating the Leadership 

Curriculum. The Leadership Curriculum offers many ideas and resources to assist teachers with 

developing studentsô leadership skills. Sample instructional activities, strategies, and resources are 

included in the Leadership Curriculum. Equally important is the parenting component of the Leadership 
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Curriculum that is designed to provide parents with the skills to be model leaders in the home and the 

community, serving as encouragers and leadership role models for their students. 

 

LPA believes that the core curriculum combined with the Leadership Curriculum is innovative and 

encourages students, staff, and parents to acquire and implement ways of learning as well as 

demonstrating proficiency through internet-based assessments and community-based activities. The 

expectation is that students will understand and model effective leadership traits that include, but are not 

limited, to the following: responsibility, courage, reliability, self-reliance, vision, tolerance, and initiative. 

LPA believes that as students learn and acquire these skills, they will become self-actualized, independent 

learners accepting responsibility for setting and attaining their own personal and academic goals.  

 

The Leadership Curriculum is sub-divided into grade clusters for the purpose of developing student 

leadership expectations: K-2, 3-5, and grades 6-8. Within each grade cluster, standards have been 

delineated for each organizing strand. Taken as a whole within the grade cluster, the standards provide 

an array of skills, processes, and opportunities that enable students to develop leadership skills 

appropriate to their age group. However, the standards were actually developed in a horizontal format, 

with a clear progression of continuity and increasing complexity through the elementary and middle 

grades. The following is an overview of the Leadership Curriculum strands and standards (see Appendix 

2: Curriculum). 

 

LEADERSHIP CURRICULUM FOR GRADES K -2 

Strand: Self Knowledge (SK) 

SK1 Students will examine their own self-image. 

a. Identify personal roles in the family, class, and school. 

b. Describe personal views of self, such as strengths, weaknesses, learning style. 

c. Explore influences on self, such as family and community customs and traditions. 

 

SK2 Students will examine their own behaviors and how they contribute to group interaction. 

a. Describe characteristics of his or her responsible behavior, such as respect 

trustworthiness, caring and fairness. 

b. Identify ways to assume responsibility in the family, class, and school. 

c. Identify ways to help others in the family, class, and school. 

 

Strand: Knowledge of Others (KO) 

KO1 Students will identify the characteristics of others. 

a. Describe the characteristics of positive behavior in others, such as trustworthiness, caring, 

respect, and fairness. 

b. Discuss othersô roles of responsibility in the family, class and school. 

KO2 Students will examine the needs and concerns of others. 

a. Identify the goals of others in various communities, such as home, class and school. 

b. Identify ways to help others in the family, class and school. 

 

KO3 The student will consider the way others view and respond to the world. 

a. Explore the different family traditions and customs represented in the school and 

community. 

b. Discuss how roles vary in different cultures. 

 

KO4 The student will communicate with others. 

a. Practice listening and questioning skills in order to better share ideas. 

b. Practice interaction with others in a variety of settings and situations. 

c. Utilize appropriate forms of technology to communicate Standards. 
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Strand: Knowledge of Leadership Skills (LS) 

LS1 Students will identify the characteristics of leaders. 

a. Identify qualities of effective leaders, such as honesty, care for others, civility, and 

fairness. 

b. Identify leaders within the family, classroom, and school. 

c. Describe positive and negative leadership traits as seen in fictional characters or in 

historical figures. 

 

LS2 The student will explore the role of the follower. 

a. Identify qualities such as respect, cooperation, and good manners, and relate them to the 

role of the follower. 

b. Examine the importance of listening, taking directions, following assigned chains of 

command, and being supportive. 

 

LS3 The student will communicate effectively in pairs, small groups, teams, and large groups. 

a. Develop active listening skills and good reading strategies. 

b. Share ideas, both verbally and in writing. 

c. Identify the difference between facts and opinions. 

d. Recognize differences of opinion. 

e. Provide positive feedback. 

f. Support other group members to achieve positive team development. 

g. Utilize appropriate forms of technology to communicate within the school, the local and 

global communities. 

 

LS4 The student will identify and practice decision making skills. 

a. Recognize problems. 

b. Gather facts for decision making and problem solving. 

c. Make simple decisions. 

d. Manage personal, classroom, and school resources. 

e. Utilize technology for fact-finding, decision-making and problem-solving. 

 

LS5 The student will recognize the importance of setting goals. 

a. Define and set personal short term goals. 

b. Identify long term goals. 

c. Share personal goals. 

d. Discuss the importance of setting goals. 

 

Strand: Knowledge of Contexts & Situations (CS) 

CS1 The student will understand that different settings affect leadership roles. 

a. Understand that the studentôs role as follower or leader may change at different times. 

b. Discuss the effects of changing situations upon leadership roles in the family, classroom, 

and school. 

c. Investigate the ways technology influences the leader. 

 

CS2 The student will identify his or her community and community needs. 

a. Name different communities in which people can concurrently hold membership, such as 

family, class, and school. 

b. Identify important community needs. 

c. Demonstrate awareness that good citizens of a community recognize and address 

community needs, such as food, clothing, and shelter for all. 
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CS3 The student will explore the concept of citizenship. 

a. Describe the roles and responsibilities of a citizen in the family, class, and school. 

b. Recognize and describe ways that good citizens assume active roles in the family, class, 

and school. 

 

CS4 The student will explore the concept of protecting and caring for people and things. 

a. Recognize that good leaders take care of and preserve their family, class, and school 

communities. 

b. Illustrate that respect and caring for others include sharing school resources. 

c. Research the ways in which decisions influence the environment. 

 

CS5 The student will practice leadership through service in a variety of communities. 

a. Recognize that community needs can be more important than individual benefits. 

b. Demonstrate and provide examples of unselfish behavior. 

c. List ways that good leaders care about the needs of others. 

 

LEADERSHIP CURRICULUM FOR GRADES 3 -5 

Strand: Self Knowledge (SK) 

SK1 The student will examine his or her own self-image. 

a. Identify factors that contribute to self-image, such as success and failure or acceptance 

and rejection. 

b. Investigate outside factors that may influence self-image, such as othersô opinions in 

certain situations. 

c. Recognize that self-image may change over time and in different situations. 

 

SK2 The student will examine his or her own behaviors and how they contribute to group 

interaction. 

a. Discuss personal style of interacting effectively with others. 

b. Predict future leadership roles and steps necessary to achieve them. 

 

Strand: Knowledge of Others (KO)  
KO1 The student will examine the needs and concerns of others. 

a. Determine the needs and concerns of classmates or group members, such as friendship, 

approval, and acceptance. 

b. Act as a member of a group to develop a plan for addressing group needs and concerns. 

 

KO2 The student will communicate with others. 

a. Interact in pairs, small and large group, school, and community. 

b. Develop listening and questioning skills in order to effectively share ideas in a variety of 

settings. 

c. Utilize appropriate technology to communicate in a variety of settings. 

 

KO3 The student will practice teambuilding skills. 

a. Participating in and leading team projects for the class, school, and/or community. 

 

Strand: Knowledge of Leadership Skills (LS) 

LS1 The student will identify the characteristics of leaders. 

a. Identify and discuss leadership qualities, such as responsibility, courage, and reliability 

(in addition to honesty, care for others, civility, and fairness). 

b. Describe leadership traits, and distinguish between positive and negative examples of 

these traits in the school, peer group, local community, and state. 
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LS2 The student will explore the role of the follower. 

a. Understand that followers can support and advance the cause of their leaders. 

b. Understand and explain the importance of active participation as a follower. 

c. Examine the importance of being an informed follower and the role of flexibility in being 

a follower. 

 

LS3 The student will communicate effectively in pairs, small groups, teams, and large groups. 

a. Listen and read for purpose, meaning, and expression of feeling within a variety of 

situations. 

b. Share ideas, both verbally and in writing. 

c. Identify the difference between facts and opinions. 

d. Provide and respond appropriately to positive feedback. 

e. Empathize with others. 

f. Work as a team to communicate and support group projects. 

g. Utilize technology to communicate with individuals and teams. 

 

LS4 The student will identify and practice decision making skills. 

a. Generate alternative solutions to problems. 

b. Work toward consensus in making group decisions. 

c. Participate in orderly, organized group processes. 

 

LS5 The student will recognize the importance of setting goals. 

a. Recognize that it is possible to have a variety of personal goals. 

b. Review and set new short term goals on a regular basis. 

c. Identify long term goals. 

d. Evaluate and modify personal goals. 

e. Identify personal experiences for achieving oneôs goals. 

 

Strand: Knowledge of Contexts &  Situations (CS) 

CS 1 The student will understand that different settings affect leadership roles. 

a. Understand that the studentôs role as follower or leader may change at different times. 

b. Discuss the effects of changing situations upon leadership roles in the family, classroom, 

and school. 

c. Discuss the impact of technology on leadership roles. 

 

CS2 The student will identify his or her community and community needs. 

a. Distinguish between the needs and wants of communities within the class, school, 

locality, and state. 

b. Demonstrate that good citizens discover and act upon some community needs based on 

the ideas of care, respect, and dignity for all people. 

c. Recognize that compromises, sacrifices, and consequences are part of making community 

choices. 

 

CS3 The student will explore the concept of citizenship. 

a. Describe the roles and responsibilities of a citizen in the family, class, and school. 

b. Recognize and describe ways that good citizens assume active roles in the family, class, 

and school. 

 

CS4 The student will explore the concept of protecting and caring for people and things. 

a. Provide personal examples of protecting and caring for people and things in the class, 

school, and community. 
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b. Investigate ways in which good leaders are concerned about their community. 

c. Investigate ways that leaders influence the global society and the environment. 

 

CS5 The student will practice leadership through service in a variety of communities. 

a. Recognize that community needs can be more important than individual benefits. 

b. Demonstrate and provide examples of unselfish behavior. 

c. Identify cases of good leaders volunteering to help people in need at the class, school, 

and local levels. 

 

LEADERSHIP CURRICULUM FOR GRADES 6 -8 

Strand: Self Knowledge (SK) 

SK1 The student will explain elements of his or her own self-image. 

a. Investigate ways in which peers can influence a personôs self-image, such as through 

fashion and social activities. 

b. Explore personal interests, values, and skills that support personal growth as leaders. 

c. Examine effects of positive or negative self-image on relationships with others. 

 

SK2 The student will identify ways in which his or her behaviors influence others. 

a. Identify influences on oneôs own ideas and behaviors, such as family, friends, and media. 

b. Identify oneôs own attitudes and biases toward others, such as admiration or jealousy. 

c. Make personal predictions of future leadership roles and identify ways to achieve them. 

 

Strand: Knowledge of Others (KO) 

KO1 The student will identify the interests, values, styles, and behaviors of others. 

a. Consider the effects of gender, ethnicity, customs, and traditions on the interests, values, 

styles, and behaviors of others. 

b. Recognize contributions of people from different backgrounds and experiences. 

c. Create strategies to integrate new members into a group. 

 

KO2 Student will interact with others to develop strategies to support the needs of others. 

a. Work in pairs, small and large groups, school, and community. 

b. Develop listening and questioning skills in order to comprehend and reflect with deeper 

understanding the ramifications of ideas, statements, and opinions in a variety of settings. 

c. Develop writing skills for providing directions/procedures, persuasive essays, and factual 

information for others to read and comprehend with clarity. 

d. Participate in situations that promote debates and reactions to classroom, school, and 

community concerns. 

e. Utilize appropriate forms of technology to communicate with others. 

 

KO3 The student will practice teambuilding skills. 

a. Leading and participating in team projects for the class, school, and/or community. 

b. Develop presentation skills in order to effectively share ideas in a variety of settings. 

c. Develop action plans that identify and assign individual roles and responsibilities 

required to achieve desired outcomes or solutions. 

d. Review the concepts of trust, responsibility, accountability, commitment, and shared 

vision. 

 

Strand: Knowledge of Leadership Skills (LS) 

LS1 The student will identify the characteristics of leaders. 

a. Analyze the effectiveness of leaders according to the traits they demonstrate. 

b. Identify situations where advances in technology affected the decisions leaders made. 
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c. Identify and discuss effective leadership qualities, such as setting of limits, tolerance, 

self-reliance, initiative, charisma, competence, integrity, ethics (in addition to honesty, 

care for others, civility, fairness, responsibility, courage, and reliability). 

d. Demonstrate a specific leadership trait appropriate for activities in the classroom, school, 

community, and personal life. 

 

LS2 The student will explore the role of the follower. 

a. Discuss the loyalties of followers and where they place their support.  

b. Understand and explain the importance of active participation as a follower. 

c. Learn when and how to question leadership respectfully.  

d. Discuss the concept of civil disobedience. 

 

LS3 The student will communicate effectively in pairs, small groups, teams, and large groups. 

a. Analyze and interpret purpose, meaning, and expression of feeling within variety of 

situations. 

b. Use effective written, verbal, and nonverbal skills to present information. 

c. Identify the difference between facts and opinions. 

d. Provide and respond positively to constructive criticism. 

e. Examine oneôs own ideas and feelings in relation to those of others. 

f. Work toward consensus in groups. 

g. Demonstrate team building skills that promote effective communication and project 

completion. 

h. Utilize technology and multimedia sources to create responses that are meaningful to 

individuals or groups concerning leadership. 

 

LS4 The student will identify and practice decision making skills. 

a. Evaluate potential outcomes of a decision. 

b. Consider advice from others when making decisions. 

c. Generate objectives and strategies to make effective decisions. 

d. Monitor and evaluate progress toward accomplishing objectives. 

e. Define and use parliamentary procedure to facilitate decision making. 

 

LS5 The student will recognize the importance of setting goals. 

a. Define vision. 

b. Relate personal goals to oneôs own vision. 

c. Develop a personal action plan to achieve goals. 

d. Recognize the risks involved in presenting oneôs personal vision. 

e. Consider the contributions of others to oneôs own vision. 

f. Celebrate personal accomplishments, achievements, and accountability that promote self-

esteem and pride. 

 

Strand: Knowledge of Contexts and Situations (CS) 

CS1 The student will understand that different settings affect leadership roles. 

a. Identify situations where the studentôs role as a follower or leader may change to meet 

desired outcomes. 

b. Discuss the impact positive and negative conclusions or opinions might have on 

outcomes and determining the best solutions. 

 

CS2 The student will identify his or her community and community needs. 

a. Compare, contrast, and evaluate the needs of communities within the school, locality, 

state, and nation. 
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b. Demonstrate that good citizens predict some community needs based on the idea that 

group acceptance and belonging are important to all people. 

c. Prioritize the needs of a community in terms of opportunities, benefits, and costs. 

 

CS3 The student will explore the concept of citizenship. 

a. Summarize the roles and responsibilities citizens have in different communities within 

the school, locality, state, and nation. 

b. Select active roles to assume in the class, school, locality, state, and nation. 

c. Understand how state and local governments operate. 

 

CS4 The student will explore the concept of protecting and caring for people and things. 

a. Define and apply the concept of stewardship. 

b. Illustrate examples of how good leaders protect their community and its resources. 

c. Devise plans to take care of and preserve the school, local, state, and national 

communities. 

d. Identify ways to affect change or influence government about community concerns and 

issues. 

 

CS5 The student will practice leadership through service learning using a variety of approaches. 

a. Recognize that community needs can be more important than individual benefits. 

b. Develop an action plan to implement service learning projects. 

c. Illustrate altruistic behavior. 

d. Examine the idea that good leaders receive intrinsic reward by volunteering for 

community service. 

e. Integrate technology to support service learning projects. 

 

As students matriculate from kindergarten through the eighth grade, they will be able to articulate, 

differentiate, and use key leadership concepts that include, but are not limited to, the following: authority, 

charisma, charismatic leadership, dependability, discipline, excellence, fairness, followership, hero, 

functional leadership, justice, management, perseverance, purposefulness, responsibility, self-awareness, 

self-discipline, self-reliance, servant leadership, situational leadership, transformational leadership, 

trustworthiness, truthfulness, and vision. LPA students will actively serve in various leadership roles, 

demonstrate the characteristics of effective leaders, and determine which situations require which 

leadership skills. 

 

 

STEM Education. LPAôs STEM Education is also integrated into the core curriculum, which is based on 

CCGPS and GPS, through Project Lead the Way (PLTW) to engage students in open-ended problem 

solving projects. PLTW is a nationally recognized STEM Education program to help students develop the 

skills and competencies necessary to succeed in the new global economy. See Appendix 1E ï PLTW 

Agreement and Appendix 2 ï Curriculum for a detailed description of the PLTW Frameworks. LPA 

understands that jobs in STEM fields will grow 17 percent by 2018. This is nearly double the growth for 

non-STEM fields (U.S. Department of Commerce). By 2018, the United States will have more than 1.2 

million unfilled STEM jobs because there will not be enough qualified workers to fill them. STEM is 

where jobs are today and where the job growth will be in the future. 

 

PLTW will help prepare students for college and career by providing them with opportunities to apply 

what they know, identify problems, find unique solutions, and lead their own learning, rather than be 

passive recipients of information in a question-and-answer, right-or-wrong teaching and learning 

environment. Students investigate topics that include aerodynamics and astronautics, biological 

engineering and sustainability, and digital electronics and engage in activities such as: 
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¶ Interact with STEM professionals (in support of classroom instruction) 

¶ Tour STEM businesses/industries 

¶ STEM career days 

¶ University partnerships 

¶ Math and science challenge competitions 

¶ STEM camps 

 

With PLTW, teachers will use STEM best practices that focus on students solving real world problems 

via STEM applications. Students will maintain individual online portfolios that demonstrate their skills 

acquisition and knowledge base via collections of personal work. Teachers incorporate a culminating 

project for the year that integrates all the STEM content areas. LPA has taken this exceptional approach 

to combining its core curriculum content courses with STEM Education using PLTW. This innovative 

approach to STEM Education is designed to capitalize on the success of: 

 

¶ Saturday Science Academy (SSA), a nationally recognized science enrichment program 

developed by Dr. Melvin Webb, Professor Emeritus at Clark Atlanta University (CAU). Students 

attended a 10-week long program each semester where they engaged in hands-on science 

activities that were taught by subject matter experts (SMEs) from various STEM disciplines. 

These SMEs included: engineers, computer scientist, mathematician, journalist, and a chef. The 

goal of the program was to expose students to various science disciplines in a fun and engaging 

teaching and learning environment that was interactive and interdisciplinary in nature. 

 

Example of an Activity: The chemistry of making a waffle. Students selected and measured the 

ingredients for mixing waffle batter (flour, eggs, oil, baking soda, etc.). Then, with appropriate 

adult supervision, students cooked the waffles in a few short minutes. The Chef explained to 

students that most people do not regard cooking as a chemical process, but cooking relies on the 

various interactions of the chemicals contained in the ingredients used to make the waffle. 

 

The Chef reviewed the basic chemistry of some of the most common ingredients used in cooking, 

which the students themselves had just used for making the waffles. The Chef explained that flour 

is high in gluten (protein) and is the substance that gives the waffle its fine texture; oil acts as a 

softener and prevents air bubbles from escaping the batter and it also gives the waffle a soft 

texture; similarly, the eggs retained air bubbles and also acted as a binder to keep the ingredients 

together. The Chef concluded the ñexperimentò with a discussion of how the smell and 

deliciousness of a waffle were made by the different chemicals in the ingredients as well as the 

physical changes of the ingredients. 

 

Students observed, experimented, and learned first-hand about the chemistry of cooking. They 

used many of the skills learned during the school day, such as measurements (math); and 

recording the process and observations (writing) in their science journals. 

 

¶ Pi Day which was observed at the School (March 14) as part of a world-wide celebration of Pi 

(Greek letter p). It is a symbol used in mathematics to represent a constantðthe ratio between the 

circumference of a circle to its diameter. Parents joined their students to celebrate Pi Day by: 

seeing who could memorize the most digits in Pi; having Pi snacks like cupcakes, cookies, and 

pies; making Pi posters; whacking around round objects (all types of balls); and, measuring 

circular objects in their classrooms and discussing the importance of correct measurements with 

their teachers.  
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¶ Georgia STEM Day (May 9) was a school-wide day to raise awareness of STEM and celebrate 

and engage in activities involving science, technology, engineering and mathematics. Parents 

joined students and guest STEM speakers and teachers for an exciting day of fun STEM activities 

and ideas. Middle school students mentored the elementary students and demonstrated hands-on 

experiments, for example, discovering and learning about chemical reactions by observing what 

happens when water or vinegar is mixed with salt, sugar, baking soda and corn starch. 

 

LPA integrates technology across the curriculum because the School understands that technology 

continues to change the way we learn, teach and communicate. Consequently, LPA takes a proactive and 

intentional approach to integrating grade level appropriate technology skills into daily instructional 

activities in the following three ways: (1) teaching about technology; (2) teaching with technology; and, 

(3) helping students apply technology to real life situations. Technology integration is aligned to the 

International Society for Technology in Education (ISTE) 2014 Standards for Students to support student 

achievement (see Figure 8: ISTE Students Standards). 

 

Students use technology-based tools to express their ideas more clearly; access information; and 

collaborate with other students on projects. Technology is also used to assist students with visualizing 

abstract concepts, participate in rigorous simulations, gather data, analyze and manipulate data, compose 

music, create art as well as their individual online portfolios. Teachers and students will be comfortable 

using technology in the classroom. 

 

Technology will not replace teachers, nor will it diminish their importance, but rather complement and 

allow quality teachers the ability to create new and exciting opportunities for student learning and 

opportunities for real-time assessments. As students begin to use the technological resources to manage 

their learning, the role of the teacher will transform from lecturer to facilitator, freeing the teacher from 

the role of purveyor of facts and allowing the teacher to encourage the students to use the technology as a 

tool for problem solving and decision making (Hopson, M., Simms, R., Knezek, G. 2002)
18

. 

 

LPA will incorporate a number of blended learning strategies to complement and support classroom 

instruction. Sameer Babu (2009) defines blended learning
19

 as the integration of live classroom activities, 

including face-to-face instruction, with online learning and instruction. Teachers will use technology to 

create activities that will allow for more authentic learning in the classroom (Deade and Korte, 2007)
20

. 

These blended learning opportunities will be designed to capitalize on studentsô interests and build on 

what they already know so students are engaged in the practice of leadership, STEM and core learning. 

 

Additionally, through video conferencing technology, students will have the opportunity to observe 

cutting-edge scientific experiments, and analyze and interpret data for themselves. Through this process, 

students will begin to deal with incomplete information, identify patterns, and draw conclusions and, 

sometimes, observe that there may not be a single right answer to a problem. According to Deade and 

Korte, the greater exposure students have to authentic disciplinary communities, the better prepared they 

will be ñto deal with ambiguityò and put into practice the kind of higher order analysis and complex 

communication that will be required of them as professionals. 

                                                      
18

 Hopson, M., Simms, R., and Knezek, G. (2002). Effects of a technology enriched learning environment on student 

development of higher order thinking skills. Journal of Research on Computing in Education. 

 
19

 Babu M.S. (2009). One plus two is not always three: A look into the merits of Blended Learning. Maitrey College, 

University of New Delhi. 

 
20

 Deade, C., Korte S., Nelson, R., Valdez, G., and Ward, D. J. (2005). Transforming Learning for the 21st Century: 

An Economic Imperative. Naperville, IL: Learning Point Associates. 
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Figure 8: ISTE Students Standards 
(Formerly NETS ï National Education Technology Standards) 

 

 

Students will use technology tools to express their ideas more clearly; to access information; and to help 

them to collaborate with other students on projects. Technology will also be used to assist students with 

visualizing abstract concepts, participate in rigorous simulations, gather data, analyze and manipulate 

data, compose music, create art; and create online portfolios of their work. Technology integration in the 

classroom has been occurring gradually and is based on the Technology Integration Model developed at 

the Florida Center for Instructional Technology. 
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Table 3: Levels of Technology Integration in Classrooms 
Florida Center for Instructional Technology 

 

Technology 
Integration 

Model 
 

 
 

Characteristics of the 

Learning Environment 

L E V E L S  O F  T E C H N O L O G Y  I N T E G R A T I O N  

Entry . The 

teacher uses 

technology to 
deliver curriculum 

content to 

students. 

Adoption. The 

teacher directs 

students in the 
conventional use 

of tool-based 

software. 

Adaptation. The 

teacher 

encourages 
adaptation of tool-

based software by 

allowing students 
to select a tool and 

modify its use to 

accomplish a task. 

Infusion. The 

teacher creates a 

learning 
environment that 

infuses the power 

of technology 
tools throughout 

the day across 

subject areas. 

Transformation . The 

teacher creates a rich 

learning environment 
in which students 

regularly engage in 

activities that would 
have been impossible 

to achieve without 

technology. 

Active. Students are 

actively engaged in 

using technology as a 

tool rather than 

passively receiving 

information from the 
technology. 

Students use 

technology for 

drill and practice 

and computer 

based learning. 

Students begin to 

utilize technology 

tools to create 

products, e.g., 

using word 

processor to create 
a report. 

Students have 

opportunities to 

select and modify 

technology tools 

to accomplish 

specific purposes, 
e.g., using colored 

cells on a 

spreadsheet to 
plan a garden. 

Throughout the 

school day, 

students are 

empowered to 

select appropriate 

technology tools 
and actively apply 

them to the tasks 

at hand. 

Given ongoing access 

to online resources, 

students actively 

select and pursue 

topics beyond the 

limitation of even the 
best school library. 

Collaborative. 

Students use 
technology to 

collaborate with others 

rather than working 
individually at all 

times. 

Students primarily 

work alone when 
using technology. 

Students have 

opportunities to 
use collaborative 

tools such as 

email, in 
conventional 

ways. 

Students have 

opportunities to 
select and modify 

technology tools 

to facilitate 
collaborative 

work. 

Throughout the 

school day and 
across subject 

areas, students use 

technology tools 
to facilitate 

collaborative 

learning. 

Technology enables 

students to collaborate 
with peers and experts 

irrespective of time 

zone or physical 
distances. 

Constructive. 

Students use 

technology to build 

understanding rather 
than simple receive 

information. 

Technology is 

used to deliver 

information to 

students. 

Students begin to 

use constructive 

tools such as 

graphic organizers 
to build upon prior 

knowledge and 

construct 
meaning. 

Students have 

opportunities to 

select and modify 

technology tools 
to assist them in 

the construction of 

understanding. 

Students use 

technology to 

make connections 

and construction 
understanding 

across disciplines 

and throughout the 
day. 

Students use 

technology to 

construct, share, and 

publish knowledge to 
a worldwide audience. 

Authentic. Students 

use technology tools to 
solve real-world 

problems meaningful 

to them rather than 
working on artificial 

assignments. 

Students use 

technology to 
complete assigned 

activities that are 

generally 
unrelated to real-

world problems. 

Students have 

opportunities to 
apply technology 

tools to some 

content-specific 
activities that are 

based on real-

world problems. 

Students have 

opportunities to 
select and modify 

technology tools 

to solve problems 
based on real-

world issues. 

Students select 

appropriate 
technology tools 

to complete 

authentic tasks 
across disciplines. 

By means of 

technology tools, 
students participate in 

outside-of-school 

projects and problem-
solving activities that 

have meaning for the 

students and the 
community. 

Goal Directed. 

Students use 
technology to set 

goals, plan activities, 

monitor progress, and 
evaluate results rather 

than simply 

completing 
assignments without 

reflection. 

Student receive 

directions, 
guidance, and 

feedback from 

technology, rather 
than using 

technology tools 

to set goals, plan 
activities, monitor 

progress, or self-

evaluate. 

From time to time, 

students have the 
opportunities to 

use technology to 

either plan, 
monitor, or 

evaluate an 

activity. 

Students have 

opportunities to 
select and modify 

the use to 

technology tools 
to facility goal-

setting, planning, 

monitoring, and 
evaluating specific 

activities. 

Students use 

technology tools 
to set goals, plan 

activities, monitor 

progress, and 
evaluate results 

throughout the 

curriculum. 

Students engage in 

ongoing 
metacognitive 

activities at a level 

that would be 
unattainable without 

the support of 

technology tools. 
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College and Career Early Awareness Program: All classrooms begin the day with Morning Meetings. 

Research related to morning meetings demonstrates significant and wide-ranging support for them. The 

notion of morning meetings originated from the Responsive Classroom approach to teaching and learning 

(Kriete, 2002). According to the Morning Meeting book, written by Roxanne Kriete, there are five main 

benefits of Morning Meeting that leads to a Responsive Classroom
21

: 

 

1. Morning Meeting sets the tone for respectful learning and establishes a climate of trust 

2. The tone and climate of Morning Meeting extend beyond the Meeting 

3. Morning Meeting motivates children by addressing two human needs: the need to feel a sense of 

significance and belonging and the need to have fun 

4. The repetition of many ordinary moments of respectful interaction in Morning Meeting enables 

some extraordinary moments 

5. Morning Meeting merges social, emotional, and intellectual learning 

 

The Morning Meeting consist of greeting, sharing, group activity, and news/announcements. During the 

sharing and group activity part of the Morning Meeting, teachers will incorporate the character 

development studies as well as early college and career awareness to support the development of 21
st
 

Century scholars and leaders. At LPA, becoming college and career ready begins the moment students 

enter the School. The foundation for becoming college and career ready begins with the development 

each studentôs ILP. For example, all middle school students are registered in GAcollege411 

(www.GAcollege411.org). During connections classes, students are required to record their activities, 

towards meeting their ILP college and career ready goals, in their GAcollege411 account. 

 

LPA will continue to incorporate activities inside and outside the classroom that emphasizes and 

reinforces the college and career ready culture at the School. At the elementary level, these activities 

include, but are not limited to, the following: 

 

¶ Classrooms named after national colleges and universities 

¶ Teacherôs post: I graduated from ________, ask me about it!  

¶ Students are informed of high school graduation year (addressed in Morning Meeting) 

¶ Local college/university tours for first generation college students 

¶ College Application Week poster/door decorating contest 

¶ College T-Shirt Day 

¶ College Activity/Coloring Books 

¶ Career Day (community support) 

¶ Academic Summer Camps Scholarships 

¶ Distinguished Gentlemanôs Club/Leading Ladies Club 

¶ Career Lessons (Cluster and Interest Inventories addressed in Morning Meeting) 

 

 

                                                      
21

 Kriete, R. The Morning Meeting Book. Northeast Foundation for Children, (2014). Turner Falls, MA. 
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Similarly, at the middle school, these activities include, but are not limited to, the following: 

 

¶ Teacherôs post: I graduated from ________, ask me about it! 

¶ Local college/university tours for first generation college students 

¶ Career Fair (brochure completion) 

¶ GAcollege411 Interest inventories 

¶ College recruiters meet with students 

¶ Drop-out prevention activities, e.g., State Farm Choice Bus 

¶ College Application Week poster/door decorating contest 

¶ Annual ñSuccess By Designò week 

¶ College For Every Student early awareness seminar (students and parents) 

¶ Assist students with scholarships applications to Summer Enrichment at colleges/universities 

¶ Career Lessons/Inventories (addressed in Morning Meeting) 

 

Additionally, during the Morning Meeting students will receive checklists by grade level to help them 

with making the connection between their school activities and college and career readiness. See 

Appendix 1D: College and Career Ready Checklist by Grade Level. 

 

LPA has a strong character development component and effective peer leadership/decision-making 

process, which are imperatives for students and staff within the Leadership Curriculum. The Leadership 

Curriculum goes beyond the monthly focus of a character trait identified by Character Education. The 

Core Values of LPA are interwoven in the Leadership Curriculum. They are introduced and taught during 

the Morning Meeting. Throughout the year, students have opportunities to model, practice and reinforce 

these values: respect, kindness, pride, citizenship, scholarship, responsibility, and service. 

 

While DCSD schools have a character studies component, LPAôs integrates its character development 

studies into all aspects of studentsô lives. Other character traits that students develop related to the 

Leadership Curriculum include: authority, charisma, charismatic leadership, dependability, discipline, 

excellence, fairness, followership, hero, functional leadership, justice, management, perseverance, 

purposefulness, responsibility, self-awareness, self-discipline, self-reliance, servant leadership, situational 

leadership, transformational leadership, trustworthiness, truthfulness, and vision. 

 

 
Question 6: A full and complete curriculum, aligned, for all grade levels to be served during the proposed charter term is required to 
be submitted as an Appendix item. This information must be aligned with Common Core and Common Core Common Core Georgia 
Performance Standards (where applicable). 

 

Full and Complete Curriculum . See Appendix 2: Curriculum. 

 

 
Question 7: Class Sizes. Please describe your intended class sizes, including the minimum and maximum number of students. Be 
sure to explain the source of any additional funding necessary if the class sizes are smaller than those set forth in the SBOE Class 
Size Rule 160-5-1-.08. 

 

Class Sizes. The teacher-to-student ratio maintained at LPA will be greater than or equal to the funding 

class size ratio stated in Class Size Rule 160-5-1-.08. The current teacher-to-student ratio is 1:20, except 
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for kindergarten where each class also has a paraprofessional. LPAôs teacher-to-student ratio is less than 

the stateôs maximum class size due to the size of the School. LPAôs intent is to provide individualized 

attention to students to meet their academic and social development needs. 

 

Grade/Subject 
Funding 

Class Size 

Max Individual 

Class Size 

Regular Kindergarten 15 18 

Regular Kindergarten with paraprofessional 15 20 

Regular Grades 1 ï 3, w/ or w/o paraprofessional 17 21 

Grades 4-5; English, math, science, social studies 17 21 

Grades 6-8; English, math, science, social studies 23 28 

Grades 6-8; Middle school +/- all academic classes 

as defined in Rule 160-4-2-.05 Middle School 

Program Criteria 

23 28 

Fine Arts K-3 N/A 33 

Fine Arts and Foreign Language instructional 

programs Grades 4-5 

N/A 33 

Fine Arts and Foreign Language instructional 

programs Grades 6-8 

N/A 33 

Grades 4-8 All others 

(see exceptions) 

23 33 

Special Education Collaborative Model  

Gifted Resource and Cluster  

 

 
Question 8: Gifted and Talented Students. Describe methods, strategies and/or programs for meeting the needs of students 
identified as gifted and talented. Include any diagnostic methods or instruments that will be used to identify and assess those 
students. 

 

Gifted and Talented Students. LPA is committed to meeting and exceeding the needs of all of our gifted 

and talented students by providing a rigorous educational program that enriches, extends, and accelerates 

learning for the gifted students in their areas of strength. LPA will identify students who are eligible for 

gifted educational services following the eligibility requirements guidance for Gifted Education Services 

(O.C.G.A. § 160-4-2-.38) used by DCSD. This will provide teachers with a framework for: (i) 

identifying, referring and assessing students for gifted instruction; (ii) designing and delivering gifted 

instruction; (iii) program administration and teacher professional development; and (iv) program 

evaluation. 

 

The identification of gifted learners will begin with a screening process where a student is nominated by a 

staff member or by a parent/community member. During the screening process, the Schoolôs A&AT will 

collect data from a variety of sources to support the studentôs nomination. The data gathered will be 

comprehensive in order to represent a complete profile of the studentôs present level of educational 

performance and to show a pattern of performance over time. Data may come from the sources listed 

below: 
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PRESENT LEVELS OF EDUCATIONAL PERFORMANCE DETERMINATION *: 

1. Ability and Assessment Test Scores ¶ Benchmark assessments 

¶ Curricular based assessments 

2. Group and Individual Achievement 

Scores 
¶ Wechsler Individual Achievement Test 

¶ Woodcock-Johnson Test of Individual Achievement 

¶ Terra Nova/Iowa Test of Basic Skills 

3. Current Grades ¶ Report Cards 

¶ Classroom Performance 

¶ Student Portfolio 

4. Instructional Levels ¶ Iowa Acceleration Scale 

¶ Purdue Academic Rate Scale for Science 

¶ Out of Level Testing 

5. Aptitudes, Interests and Specialized 

Skills 
¶ Renzulli/Hartman Scale 

¶ Fisher Comprehensive Giftedness Scale 

¶ Learning Styles Inventory 

¶ Creative Thinking Assessment 

*These assessments consider students who might be coming from out of state, district, private or home school. 

 

To be eligible for gifted services, students must qualify in three of the following four areas of the 

screening assessment: 

 

1. Mental Ability ï Minimum score of 96
th
 percentile (or higher) in at least one sub-test area 

2. Achievement ï Minimum score of 90th percentile (or higher) on the total reading, total math, or 

complete composite 

3. Creativity ï Minimum score of 90th percentile (or higher) on an assessment for creativity 

4. Motivation ï Minimum of 90th percentile (or higher) on an assessment for motivation (Grades K-

8) or GPA of at least 3.5 on 4.0 scale, using the average of core grades over the last two years. 

 

This information will also form the basis for each studentôs individualized gifted education plan and will 

also include their areas of strengths. The A&ATôs will have meetings throughout the school year to 

review student profiles to determine if they meet the eligibility criteria of the stateôs Gifted Education 

program. All eligibility decisions are made by the A&AT . LPAôs goal is to provide a developmentally 

appropriate curriculum that is consistent with gifted studentsô learning rates and abilities in all subject 

areas. The instructional program for gifted students will implement research-based programs to: 

 

¶ Maximize each studentôs educational potential 

¶ Make appropriate course and grade accommodations 

¶ Modify and supplement curriculum based on the studentôs needs 

¶ Welcome, support and give necessary attention to each student 

 

There are unlimited educational options that may be chosen to fit a gifted learnerôs individual abilities. 

However, providing goals that apply to all areas of the curriculum for all types of gifted learners at all 

stages of development is impossible. Therefore, the curriculum at LPA will be differentiated in content, 

pacing, and expectation of student achievement.  

 




