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Guidance for Teams

Guidance for Teams
Template
Any part of the plan can be collapsed or expanded by clicking on the triangle next to the blue headings. You can also move through the sections of the
plan by accessing the Navigation Pane in Microsoft Word.

Commitments and Strategies
After completing the Student Interviews, discussing the Equity Self-Reflection, and reviewing recent data, including survey data, school teams should
discuss what was learned and the review the document “How Learning Happens,” particularly page 3. Then the team should ask, “What should we
prioritize to support our students and work toward the school we wish to be?
The team should take the answers to this question and identify 2 to 4 commitments for the 2021-22 school year. For each commitment, the team will
identify strategies that will advance these commitments.
School teams have a lot of flexibility when selecting the commitments that are identified. There is no requirement that commitments must align with
specific subject areas, as was required in the past. Any of the full statements that appear on page 3 of the How Learning Happens framework, such as
“Every child can see themselves reflected in teachers, leaders, curriculum, and learning materials” could serve as a commitment. To be meaningful, it is
important that the commitments be informed by the Student Interviews, Equity Self-Reflection, and review of recent data, and the commitments should
connect to the school’s values and aspirations.
After school teams identify their commitments, they should consider strategies that will allow the school to advance that commitment. School teams
will need to identify how they will gauge success with this strategy, what the strategy entails, and any resources that are necessary to implement that
strategy.

Resources for the Team
NYSED Improvement Planning website: http://www.nysed.gov/accountability/improvement-planning
● Sample SCEP: Cohesive, Relevant Curriculum
● Using Your SCEP to Pursue Your School’s Aspirations and Values
● Sample SCEP: Deepening Connections
(video tutorial)
●
●
●
●
●
●
●

Requirements for Meaningful Stakeholder Participation SCEP
Guidance on Interviewing Students in Advance of Developing the SCEP
Equity Self-Reflection for Identified Schools
How Learning Happens
Writing Your SCEP
Developing Your SCEP -- Month by Month
Staying Connected with the School Community Throughout the
Development of the SCEP

●
●

Sample SCEP: Graduation and Success Beyond HS
Sample SCEP: Graduation through Relationships
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COMMITMENT 1
Our Commitment
What is one commitment we will promote
for 2021-22?
Why are we making this commitment?
Things to potentially take into consideration when
crafting this response:
● How does this commitment fit into the
school’s vision?
● Why did this emerge as something to commit
to?
● In what ways is this commitment influenced
by the “How Learning Happens” document?
The Equity Self-Reflection? Student
Interviews?
● What makes this the right commitment to
pursue?
●
How does this fit into other commitments
and the school’s long-term plans?

We are committed to reducing the gap between our intentions and our
outcomes by increasing student proficiency and eradicating disproportionality
in student performance in English Language Arts.
We are making this commitment because the pandemic exacerbated and
widened opportunity gaps for students that were already present, resulting in
disproportionate academic outcomes, particularly as it relates to students
who typically perform in the approaching proficiency range. In broad terms,
students who typically perform at the proficiency and mastery levels continue
to meet and exceed proficiency, while the gap for those who are not
proficient has widened, and those outcomes are predictable based on race
and other demographic variables. Access to reliable technology, an all-remote
learning environment for the bulk of students, for the bulk of the school year,
and social isolation top the list of the greatest barriers our students faced
related to school success, along with a host of other challenges including but
not limited to food insecurity, inadequate health care, unemployment, and
the racial tensions that plagued our country, resulting in community violence
that further traumatized our students and families of color.
This commitment fits into the school’s vision and mission for “creating a
culturally rich environment where students are safe and feel safe to express
who they are” in order to “develop and support successful student academic
achievement while fostering respect, responsibility and self-empowerment.”
Now, more than ever, our students need the adults and the system to
examine its policies and practices that, despite our best intentions, continue
to produce outcomes that are predictable based on race and other
demographic variables.
Specifically in ELA, it is through
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● a culturally responsive curriculum that explicitly values and integrates
the lived experiences of our students as told in their own voices and
those of others who both do and don’t look like them as a means of
gaining perspective, developing empathy, and promoting collaboration
● research-based instructional strategies that accelerate learning and
close gaps
● formative assessment that supports the action research and the
collaborative analysis of student performance and delivery of effective
feedback that leads to improved academic outcomes and collective
efficacy
● instructional leadership and coaching that honors teachers through a
strengths-based approach and supports growth through inquiry and
discourse
that we believe we can move more deliberately and more quickly in the
direction of equity and justice.
This commitment is influenced by the “How Learning Happens” framework
because our department vision is grounded in:
● implementing a standards-driven curriculum that promotes
educational equity - the notion that it is a student’s right to grade-level
text and task through the lens of the standard, and it is the adults who
are responsible for scaffolding up to the standards when students
arrive with unfinished learning
● strategic text selection that is culturally responsive, making plain the
value we place on diversity, representation, and children seeing their
likeness in the world in a way that balances the pain of marginalization
with the joys, strengths, and contributions of non-dominant cultures
while exploring structures of power and privilege that have
promulgated white supremacy throughout our country and city’s
history.
● amplifying student voice, defined as a right students possess to speak,
be heard, and represent themselves as agents of change who work in
5
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collaboration with educators who commit to honor their values,
opinions, beliefs, ideas, and cultural backgrounds while fostering their
agency, autonomy, and influence as stakeholders in their own learning.
Through this partnership where the perspective of young people is
equally as valued as adult wisdom, students are empowered to
construct knowledge, acquire skills, and take the initiative necessary to
steer their own paths to success.
● leveraging opportunities to explore social justice topics that are
relevant to our students and their lived experiences
● the importance of relationships and class culture as necessary
ingredients to accomplish all of the aforementioned
We believe our department vision makes plain our intention to create
meaningful learning environments and experiences that promote
intentionality, a sense of belonging, identity, relationships, and agency, and
we are committed to closing the gap between our intentions and outcomes.
As it relates to the equity self-reflection, there are very natural ways in ELA to
integrate and sustain equity principles through curricular and instructional
practices. While the building leadership team completed the self-reflection
through the lens of the school, by its very nature, ELA is in many ways ahead
of the curve. That said, it is our intention to strengthen our efforts in this
regard as a pathway to increasing proficiency and eradicating
disproportionality. As we endeavor to move in the direction of sustainability,
we will continue to:
● highlight materials that represent and affirm student identities.
● cultivate a school and classroom environment of affirmation and
acceptance. Respond to instances of disrespectful speech about
student identities by intervening.
● establish an inclusive space that encourages cultural identity
development through affirming race, class, gender, sexual orientation,
language, ability level, and any other differentiator.
● provide opportunities for students to develop projects on social justice
issues.
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● embed opportunities into curriculum and school operations for
students and staff to critically examine topics of power and privilege.
● facilitate teaching and learning practices that enable individuals to
grow as independent learners, think critically, make meaning of new
concepts in multiple ways, and apply learning to meaningful, realworld situations.
● incorporate curriculum, texts, content, and assignments that activate
connections to student experiences and identities and provide
students with opportunities to discover, research, and build deep
structural understanding of themes, content, and curriculum covered.
● integrate current events into daily instruction.
● use resources written and developed by racially, culturally, and
linguistically diverse perspectives.
Through longitudinal survey, students identify the following indicators as
assets for the building as a whole that relate directly to the ELA classroom:
● My teachers have a clear plan for what we are working on in each
class. (81.9%)
emerging areas of strength:
● Our school curriculum (work) is challenging. (50.5%)
● We use a variety of texts and reading materials in most of our classes,
each day. (66.1%)
● We receive specific feedback from our teachers on the
tests/assessments we take. (69.9%)
● My teachers present information in a way I understand. (64.2%)
● My teachers ask questions that make me think. (68.1%)
● My teachers often check to see if all students understand what is
being taught. (73.3%)
● My teachers are supportive and encouraging. (70.0%)
● I am comfortable asking questions in class. (50.0%)
● Teachers provide time for students to discuss topics and learn from
each other. (50.7%)
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● We have a positive classroom environment that supports learning.
(70.2%)
● My teachers motivate me to work hard and improve. (66.4%)
● My teachers involve all students in answering questions and
sharing information during class. (68.3%)
● My teachers explain things in different ways so that all students learn.
(65.0%)
and possible risks:
● Our school leaders walk around our school and visit classrooms.
(45.5%)
● In class, we often work with partners, or in groups. (32.9%)
● Classes are interesting and keep my attention. (38.6%)
Based on our specific action plan, it is our goal to focus on the emerging
strength highlighted in yellow as a priority for the ELA and Reading
departments to ensure our students begin to view this indicator as an asset.
This commitment fits into the other commitments and the school’s long-term
plan because the common thread in each of the commitments is our school
and district’s commitment to equity, as measured by the eradication of
disproportionality in the academic outcomes for our students, and raising the
overall proficiency of all students.
Lastly, this is the right commitment to pursue because it builds upon the
research-based work to which we’ve already committed that is grounded in
our district and school’s vision, mission, and goals. We are doing the right
work and we intend to stay the course. Most importantly, this is the right
commitment because it is just. Our district has an equity policy, and our
leadership team is in the final stages of drafting an equity stance. As it stands,
our equity stance is:
The City School District of Albany will eradicate the racialized experiences and
outcomes that currently permeate our system. As educators, we commit to
8
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closing the gap between our intentions and our outcomes by engaging in
honest and transparent discourse and implementing data-driven, researchbased practices. We will deliver an equitable, high-quality, culturally
responsive academic program that is designed strategically, intentionally, and
with a sense of urgency to serve and honor the whole child, taking into
account the diverse learning circumstances, interests, and voice of each
student. We will ensure all students meet or exceed grade-level standards at
each stage of their education, with the foundational skills that guarantee
access to a variety of programs and pathways. Students will graduate as
empowered agents of their learning and of their future, with rich choices and
opportunities for lifelong success.
Cornel West says it best. We will never forget that “justice is what love looks
like in public.” We know that engaging in professional learning together
through action research, professional development, and inquiry-based
instructional leadership are strategies that will deprivatize practice so that
loving our students out loud means that their success is the measure of that
love. Nothing less is good enough.
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Key Strategies and Resources
STRATEGY

What strategies will
we pursue as part of
this commitment?

Professional Learning
Communities (Data
Teaming in Common
Planning Time)

METHODS

What does this strategy entail?

● The Secondary Instructional
Supervisor for English Language Arts
and Reading and Middle-level Literacy
Coaches will work with grade-level
teacher teams to finalize draft
backwards maps of data cycles for the
2021-2022 school year using trend
performance data on state
assessments in English Language Arts,
Grades 6-8 from 2016-2019 and the
January 2021 ELA Benchmark.
● Instructional Supervisors and Building
Administrators will establish
expectations and communicate
building and department priorities for
the secondary data team model
across all teacher teams.
● Teacher teams will develop team
norms, roles, and responsibilities for
data teaming in alignment with the
CSDA's established guidelines for
common planning time.

GAUGING SUCCESS
How will we know if this
strategy is making a
difference? Include points
that will occur during the
year that will be helpful in
gauging success.
● Curricular Common
Formative/Summative
Assessments
● Curricular Benchmark
Assessments
● NWEA Benchmarks
● easyCBM Benchmarks
and Progress
Monitoring
● Instructional
Walkthroughs
● Coaching Cycles
● CPT Minutes
● PD Surveys

RESOURCES
What resources
(Schedule, Space,
Money, Processes,
Individuals) are
necessary to support
these strategies?
● Continued funding
to support
instructional
coaches
● Continued time
dedicated to
common planning
● Continued funding
to support
curriculum
development
● Funding for
additional Reading
Interventionists
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● Teacher teams, facilitated by
instructional coaches, will engage in
four complete data cycles throughout
the school year, establishing a SMART
goal focused on the priority standards
for each unit with the goal of both
proficiency and proportionate
outcomes.
● Building Administrators and
Instructional Supervisors will visit all
team meetings, at least once monthly,
to provide meaningful feedback and
support to teacher teams in
alignment with the secondary data
team model, including review of data
team minutes, using the CSDA team
meeting feedback form. Building
Administrators will focus on MTSS
team meetings and Instructional
Supervisors will focus on content-area
meetings.
● The building principal or his designee
will support ELA and Reading teachers
by hosting individual data meetings to
review and triangulate student
performance on Common Summative
Assessments/Benchmark Assessments
with instructional
walkthroughs/cycles of inquiry in
order to develop and inform student
intervention plans based on specific
priority standards/and skills.
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Instructional
Coaching/Leadership

● Instructional Supervisors and Building
Administrators will develop a
schedule and refine systems for
directly supporting teachers and
teacher teams with a focus on cycles
of feedback in alignment with teacher
and building goals related to highleverage instructional practices.
● Instructional Supervisors and Building
Administrators will refine the
walkthrough templates for classroom
visits and common planning time to
better highlight areas of focus and
foster complete cycles of inquiry.
● Instructional Supervisors and Building
Administrators will develop a timeline
for the classroom and common
planning time walkthrough process
that codifies expectations,
responsibilities, and a communication
plan for building and department
priorities.
● Building Administrators will
communicate building priorities
relative to high-leverage instructional
practices that will inform look-fors
during the walkthrough process.
● The Instructional Supervisor for
English Language Arts and Reading
and middle-level Literacy Coaches will
deliver professional development
(seven sessions) to English Language
Arts teachers, Reading
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Interventionists and Building
Administrators in the CSDA’s English
Language Arts curriculum and
Instructional Framework with a
particular focus on educational
equity, culturally responsive practice,
and high-leverage instructional
practices.
● Building and district administrators
will conduct one paired/group
walkthroughs each month using the
CSDA walkthrough form to provide
teachers with meaningful feedback
and support and calibrate
instructional leadership practices to
improve fidelity with which the
walkthrough process yields
improvement in teacher practice.
● Building Administrators and
Instructional Supervisors will provide
meaningful feedback and support to
teachers through classroom
walkthroughs using the CSDA district
walkthrough form, completing at least
four walkthroughs each monthly
resulting in complete cycles of inquiry
with teachers focused on either
building or teacher goals.
● ELA teachers and Reading
Interventionists will engage in
coaching cycles to plan, implement,
and/or analyze the implementation of
practices modeled in professional
13
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Middle School
Flexible Scheduling

Curriculum Review
and Development

Follow/ monitor the
district month-bymonth ELA Action
Plan

development with their students in
between each professional
development session.
● Providing common planning time to
all grade-level teachers to facilitate
the data cycle process, share best
practices, and deliver professional
development.
● Hiring five additional Reading/Literacy
Specialists to support Tier 2 and Tier 3
intervention (pull-out, some push-in),
including all Students With Disabilities
in special classes.
● Curriculum Development Teams will
collaborate to implement curricular
changes recommended by the district
curriculum review team that are
focused on educational equity,
diversity, representation, student
voice, and social justice themes.
● Follow the month by month ELA
Action Plan for the ELA indicator
and monitor via BELT
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End-of-the-Year Desired Outcomes
School teams are invited to consider if the belief statements shared below connect to this commitment. Since each commitment is unique, school teams
should decide how progress about this commitment might be noted. If the team’s answer to a “we believe” prompt is no, that section should be left
blank.

We believe these survey responses will give us good feedback about our progress with this commitment:
Survey Question(s) or Statement(s)

Student Survey

Staff Survey

Family Survey

Desired response
(e.g. % agree or strongly agree)

● We receive specific feedback from our teachers on the
● 73%
● 54%
tests/assessments we take. (69.9%)
● Teachers provide time for students to discuss topics
and learn from each other. (50.7%)
● Incorporate curriculum, texts, content, and assignments
Integrating
that activate connections to student experiences and
identities and provide students with opportunities to
discover, research, and build deep structural understanding
of themes, content, and curriculum covered. Emerging
● Our school has a strong curriculum that meets the needs of
● 65%
my child(ren). (62.2%)

We believe having the following occur will give us good feedback about our progress with this commitment:
Quantitative data and/or qualitative descriptions of where we strive to be at the end of the 2021-22 school year.
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● By June 2022, Stephen and Harriet Myers Middle School will increase Academic Achievement (Performance Index)
for the “all students” subgroup to be at least greater than or equal to 52.5 and growth for all students greater than
or equal to 41.2.
● By June 2022, Stephen and Harriet Myers Middle School will decrease disproportionality in Academic Achievement
(Performance Index) by 3-5% for the Black/African-American and Hispanic/Latino subgroups.
● By January 2022, Stephen and Harriet Myers Middle School Grade 6 ELA students will increase the proficiency rates
on the mid-year benchmark assessment by 3-5% from the January 2021 baseline of 35.54%.
● By January 2022, Stephen and Harriet Myers Middle School Grade 7 ELA students will increase the proficiency rates
on the mid-year benchmark assessment by 3-5% from the January 2021 baseline of 22.85%.
● By January 2022, Stephen and Harriet Myers Middle School Grade 8 ELA students will increase the proficiency rates
on the mid-year benchmark assessment by 3-5% from the January 2021 baseline of 19.48%.
● In November 2021, January 2022, and April 2022, Stephen and Harriet Myers middle school will increase course
pass rates in ELA from:
○ Q1: 73.92% to 77%
○ Q2: 69.31% to 72%
○ Q3: 76.18% to 79%
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COMMITMENT 2
Our Commitment
What is one commitment we will promote
for 2021-22?
Why are we making this commitment?
Things to potentially take into consideration when
crafting this response:
● How does this commitment fit into the
school’s vision?
● Why did this emerge as something to commit
to?
● In what ways is this commitment influenced
by the “How Learning Happens” document?
The Equity Self-Reflection? Student
Interviews?
● What makes this the right commitment to
pursue?
●
How does this fit into other commitments
and the school’s long-term plans?

We are committed to accelerating students’ learning of grade-level content
and skills in Mathematics by addressing unfinished learning that was
exacerbated by COVID-19.
Conversations with a committee of math teachers and administrators at
Myers and across the middle-level buildings revealed a strong belief that the
math department must maintain its focus on addressing unfinished learning,
which was first identified as a root cause for the 2020-2021 school year SCEP.
This commitment is directly related to Stephen and Harriet Myers Middle
School’s mission to “develop and support successful student academic
achievement”, specifically in math. The commitment is aligned to the school’s
vision, particularly around how we can “enable all students to reach their
fullest potential”. We intend to systematically use data-driven instruction to
meet the needs of individual students as well as address grade-level and
building-wide trends.
State and local assessment data support the committee’s belief that
unfinished learning is a critical commitment for Myers Middle School. NYS
Math test data from 2018-2019 indicates that a majority of students from
Myers were not proficient in the grade-level standards and skills in math:
Grade 6 - 31%; Grade 7 - 14%; Grade 8 - 2%. Mid-year benchmark data from
January 2021 indicates that the majority of students from Myers continue to
not be proficient in the grade-level standards and skills in math: Grade 6 26.51%; Grade 7 -23.27%; Grade 8 - 2.59%.
The Myers Equity self-reflection revealed that “incorporat[ing] curriculum,
texts, content, and assignment that activate connections to student
experiences…” is currently at the emerging stages. To date the math
department has focused on ensuring students have access to grade-level
content and increased opportunities for student voice as the main level for
17
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providing culturally responsive education. We have also integrated student
interests and experiences into our curriculum by using students names,
interests (identified through student surveys), and local context into word
problems. The department continues to search for more culturally relevant
content/projects to enhance this area of our curriculum.
This is the right commitment to pursue to ensure that all students accelerate
their learning of Mathematics to close the achievement gap that was
exacerbated by COVID-19 as we continue to explore opportunities to make
our curriculum more culturally responsive.
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Key Strategies and Resources
STRATEGY

What strategies will
we pursue as part of
this commitment?

METHODS

What does this strategy entail?

GAUGING SUCCESS
How will we know if this
strategy is making a
difference? Include points
that will occur during the
year that will be helpful in
gauging success.
● Students' performance
on common summative
assessments and
benchmarks tracked
through data cycle
process.
● Classroom visits using
the district walkthrough
protocol.
● Monitoring quarterly
pass rates

Additional Teachers
for Math Intervention

● Hiring three additional Math
Interventionists to support every day
tiered support and new support for
self-contained special education
classes

Professional Learning
Communities

● Providing common planning time to
● Monitored through
all grade-level teachers to facilitate
administrative visits
the data cycle process, share best
with feedback
practices, deliver professional
development
● Monthly: The building principal or his
designee will support core-area Math
teachers and Math Interventionists by
hosting individual data meetings to
review and triangulate student
performance on Common Summative
Assessments/Benchmark Assessments

RESOURCES
What resources
(Schedule, Space,
Money, Processes,
Individuals) are
necessary to support
these strategies?
● Funding to hire
additional FTEs

● Common release
time for teachers
● Funding for coach
who facilitates
meetings
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Professional
Development

with instructional
walkthroughs/cycles of inquiry in
order to develop and inform student
intervention plans based on specific
priority standards/and skills.
● Sharing best practices of instructional
tools for math instruction, culturally
responsive math instruction, data
analysis to inform differentiation

● Monitored through
classroom walkthroughs
with feedback

● Release time for
some professional
development
sessions
● Funding for
instructional tools
● Common release
time for teachers
● Funding for coach
to facilitate process
● Funding for student
assessment
platform
● Implementation of
data analysis
process
● Funding for coach
to facilita
te process

Data Teaming

● Teachers will engage in ongoing data
cycles to identify and remediate gaps

● Students’ performance
on common summative
assessments and
benchmarks tracked
through data cycle
process.

Coaching

● Teachers will engage in coaching
cycles with Middle-level math coach
● Teachers will engage in cycles of
inquiries with building and district
administrators

● Monitored through
classroom walkthroughs
with feedback

Follow the district
monthly Math Action
Plan and integrate
nuances for Myers as
bulleted out to the
right

●

Monthly: Middle-level Math Coach
will attend PTSA meetings to provide
information and answer questions
about the math curriculum.
(Addresses family survey question)
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End-of-the-Year Desired Outcomes
School teams are invited to consider if the belief statements shared below connect to this commitment. Since each commitment is unique, school teams
should decide how progress about this commitment might be noted. If the team’s answer to a “we believe” prompt is no, that section should be left
blank.

We believe these survey responses will give us good feedback about our progress with this commitment:
Survey Question(s) or Statement(s)
Student Survey

SVB
● C6. Our school curriculum (work) is challenging. 50.5%
Equity Self-Reflection
Incorporate curriculum, texts, content, and assignments that
activate connections to student experiences and identities and
provide students with opportunities to discover, research, and
build deep structural understanding of themes, content, and
curriculum covered. Emerging

Desired response
(e.g. % agree or strongly agree)

● 55.5%
Integrating

Staff Survey

SPS
● C37. As a school, we use and interpret interim benchmark
assessments at particular points during the academic year.
74.6%

● 79.6%
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Family Survey

FES
● C12. Our school provides information to families on the
Common Core and the school curriculum. 46.7%

● 51.7%

We believe having the following occur will give us good feedback about our progress with this commitment:
Quantitative data and/or qualitative descriptions of where we strive to be at the end of the 2021-22 school year.
● By January 2022, Stephen and Harriet Myers Middle School Grade 6 Math students will increase the proficiency
rates on the mid-year benchmark assessment by 3-5% from the January 2021 baseline of 26.51%.
● By January 2022, Stephen and Harriet Myers Middle School Grade 7 Math students will increase the proficiency
rates on the mid-year benchmark assessment by 3-5% from the January 2021 baseline of 23.27%.
● By January 2022, Stephen and Harriet Myers Middle School Grade 8 Math students will increase the proficiency
rates on the mid-year benchmark assessment by 3-5% from the January 2021 baseline of 2.59%.
● Performance on NYS Math Tests - By June 2022, Stephen and Harriet Myers Middle School will increase Academic
Achievement (Performance Index) for the “all students” subgroup to be at least greater than or equal to 43.9 and
growth for “all students” will exceed 41.2.
● By June 2022, Stephen and Harriet Myers Middle School will decrease disproportionality in Academic Achievement
(Performance Index) by 3-5% for the Black/African-American and Hispanic/Latino subgroups.
● In November 2021, January 2022, and April 2022, Stephen and Harriet Myers middle school will increase course
pass rates in math from:
○ Q1: 67% to 72%
○ Q2: 69% to 74%
○ Q3: 75% to 80%
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COMMITMENT 3
This section can be deleted if the school does not have a third commitment.

Our Commitment
What is one commitment we will promote for
2021-22?

Why are we making this commitment?
Things to potentially take into consideration when
crafting this response:
● How does this commitment fit into the
school’s vision?
● Why did this emerge as something to commit
to?
● In what ways is this commitment influenced
by the “How Learning Happens” document?
The Equity Self-Reflection? Student
Interviews?
● What makes this the right commitment to
pursue?
●
How does this fit into other commitments
and the school’s long-term plans?

Each and every day the Myers community strives to foster respect and
responsibility while cultivating a culturally rich environment (mission aligned)
where students are safe and feel safe to express who they are” by a) building
our capacity to identify disproportionality in subgroups, b) collaborating with
one another to do something to improve our practices for these specific
subgroups, and c) make strides at eliminating the predictability of student
outcomes based on subgroup identifies through the actions we, as a collective
school community, take.
The commitment is aligned to the school’s vision, particularly around how we
can “enable all students to reach their fullest potential,” while fostering
“respect and responsibility” by “cultivating a culturally rich environment.”
Based on this commitment, we, as a school, will identify and do something to
dismantle practices that lead to the predictability of student outcomes based
on race or other identifiers.
This ideal emerged as a commitment as evidenced by our Midyear 2020-21
Equity Dashboard, the following subgroup outcomes were far lower than the
“all students” outcomes for attendance, course pass rate, and referrals.

2020-21 Midyear Equity Dashboard
Subgroup

%
Enrolled

CA

Referrals

OSS

Q1 pass
rate

Q2 pass
rate
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All

100%

37%

04%

SWD

18%

71%

50%

Black/ AA

47%

59%

59%

Eco Dis

69%

45%

96%

Multi

7%

45%

18%

His/ Lat

21%

40%

18%

Only 1
OSS
issued
through
February
2021;
need to
continue
to
monitor

69%

70%

59%

59%

63%

62%

66%

65%

66%

65%

71%

68%

This commitment was influenced by the “Student Interviews,” “How
Learning Happens,” and “Equity Self Reflection.” First, we have been
conducting student, family, and faculty surveys, interviews, and focus groups
throughout the year with our partner, PLC Associates. Student interviews,
focus groups, mini surveys, and the formal DTSDE survey revealed the
following summaries:
● Meaningful Learning: Over the last 5 years, students have rated Tenet
4, DTSDE SV Question 18, “Classes are interesting and keep my
attention” between 32.6 and 41.7%. This was corroborated by student
focus group responses and our BLT’s Equity Self Reflection where we
rated ourselves as Emerging in every category for “Inclusive
Curriculum and Instruction” revealing that learning may not be
presented in ways that make learning relevant to student lives. We
believe meaningful learning has a direct impact on the
disproportionality in attendance and pass rates.

● Intentionality: Over the last five years, students have demonstrated
little to no growth in their beliefs around the school providing
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opportunities to build social, emotional, and cognitive skills. For
example, in DTSDE SV Question 18, “In class we often work with
partners, or in groups” around 47%, except this past year we dipped to
33.3%. We saw another dip in DTSDE SV Question #23, “I am
comfortable asking questions in class” from the low 50% range over
the last four years to 48.8% this past year. However, in DTSDE SV
Question #6, there is an increase from 47.2 to 55.1%, “Our school
curriculum (work) is challenging.” This was corroborated by student
focus group responses for ELA in that little formative feedback was
provided and by most principal APPR evaluations where few students
were tracking their progress on priority skills/ standards over time.
However, student focus groups shared that in math class students
readily receive formative feedback. Even more, our BLT rated us as
“Integrating” for most indicators on the Equity Self Assessment for
“High Expectations and Rigorous Instruction” which is in alignment
with the DTSDE survey and student focus group findings. We believe
intentionality has a direct impact on the disproportionality in
attendance and pass rates.
● Belonging and Relationships: We have made significant strides here
from the previous four years to 2020-21 based on the DTSDE survey
where 69% of students reported on SV38, “I am safe in my school”
whereas in 2019-20 only 48% reported this. Additionally, we saw a 22%
increase in students reporting “Student behavior does not interfere
with instruction during class time (SV43)” and a 27% increase in
students reporting that “Most students in our school follow the school
rules (SVV 44).” This was corroborated by student focus groups where
students stated, “You are not shamed in class,” “Teachers treat
everyone equally in class,” and that “Teachers give office hours and
extra help...at the end of class you can ask questions.” We also saw a
significant decrease in referrals and suspensions between 2019-20 and
2020-21; however, our referral data still demonstrates a need to drill
down to subgroups as outlined in the chart above. Even more, our BLT
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rated us as in the “Emerging”/ “Integrating” range via the Equity Self
Assessment for creating a “Welcoming and Affirming Environment.”
We believe belonging and relationships subtopics have a direct
impact on the disproportionality in attendance and referrals/ out of
school suspensions.
● Identity/ Agency: We have very limited data based on the DTSDE
survey questions selected over the last 5 years. However, in student
focus groups, students stated more pros than cons to the virtual
learning experience but mentioned how virtual learning allowed more
freedom to shape and drive one’s learning. Students shared that in the
virtual world there was a “lack of bullying,” “recorded lessons could be
used if absent,” and learning is generally quieter,” “teachers used
breakout rooms to explain more,” and “more games and websites
were used by teachers.” The cons were, “lack of a device or
connectivity,” “other things can distract you,” and “some kids just turn
off their cameras.” Even more, the BLT rated us as “Emerging” in every
category from the Equity Self Reflection for “Inclusive curriculum and
Assessment.” We believe identity and agency have a direct impact on
the disproportionality in attendance and pass rates.
This is the right commitment to pursue as we aim to eliminate the
predictability on attendance, pass rates, and referrals based on race (or other
subgroup identifiers).
This commitment fits into our long term plans as by focussing on ongoing
professional learning and support around planning for meaningful learning by
being intentional in our decision making, creating a culture of belonging
through relationship building and using student identity and agency to inform
our work we will be able to better create a Welcoming and Affirming
Environment, uphold High Expectations and Rigorous Instruction, and
establish a more Inclusive Curriculum aligned to explicit Assessment
outcomes. All of this work will ultimately result in increased student social,
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emotional, and academic outcomes (ie ELA and math proficiency) where we
will aim to decrease, and eventually eliminate, disproportionality in
attendance, grades, and referrals/ suspensions.
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Key Strategies and Resources
STRATEGY

What strategies will
we pursue as part of
this commitment?
Master scheduling

● Finalize and
link plans for
attendance
and MTSS/
intervention

METHODS

What does this strategy entail?

● Ensure classroom enrollment,
particularly 6th grade classroom
enrollment, reflects the
demographics of students (ie
mixing Giffen, ASH, Montessori
and Pine Hills students to match
building demographics)
● Avoid scheduling PE during period
5 and 6 lunch so students can
access the gymnasium so time is
provided for relationship building
and creating a welcoming and
affirming environment
● Prioritize math 8 by having 1
teacher teach Algebra and one
focus on math 8
● Prioritize Science 8 by having 1
teacher teach LE and one focus on
Science 8
● Revising and implementing the
Attendance Plan
● Continuing with the
implementation of MTSS plan

GAUGING SUCCESS

RESOURCES

How will we know if this
strategy is making a
difference? Include points
that will occur during the
year that will be helpful in
gauging success.
Review classroom rosters
by demographic breakdown
to be within range of
overall building enrollment
demographics

What resources
(Schedule, Space,
Money, Processes,
Individuals) are
necessary to support
these strategies?
School counselors to
create and review with
Leadership team
before schedules are
finalized
Assign SST members to
support lunch
supervision and
relationship building
during periods 5 and 6

Monthly principal report
will monitor and
communicate out subgroup
outcomes for chronic
absenteeism, referrals/

Leverage SIG funds for
summer work to
review/ revise the
action plans
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focusing on
relational/
restorative
practices

Shift from the BLT to
the BELT -> Building
Equity Leadership
Team with a sole
focus on
disproportionality in
daily attendance,
chronic absenteeism,
referrals/ OSS, and
course pass rates
(BELT members will
sign up for subgroup
work/ monitoring/
intervening)

with Relational/ Restorative
OSS, and student course
Practices
pass rates
● Continue with the implementation
of student liaisons, and the use of
strategic intervention throughout
the year via our building level CPT
meetings
● Communication the monthly
principal report with equity
dashboard

BELT Focus
● Reviewing and actioning monthly
attendance data by subgroup in
alignment with the attendance
plan
● Reviewing and actioning monthly
referral/ OSS data by subgroup in
alignment with the relational/
restorative plan
● Reviewing and actioning quarterly
pass rate data by department
(BELT), by individual teacher
(Leadership/ Supervisors), and by
individual student in alignment
with the MTSS plan

Monthly BLT minutes

Leverage Title I and
SIG Funds for after
School pay for BLT
work aligned to
increasing course pass
rates (ie Homework
Help)
Leverage SIG Funds for
continued relational/r
restorative PD and job
embedded Mediation
Matters School Based
Coordinator focussed
on building and
repairing relationships
Leverage SIG funds for
90 minute monthly
meetings rather than
60 minute monthly
meetings
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Leadership Roles and
Responsibilities

● Review and revise Leadership
Team Roles and Responsibilities
and Collateral Duties based on
reflection and member strengths

Two faculty meeting
surveys (S1/ S2) and DTSDE
survey

Provide time at faculty
meetings/ PD days to
complete

End-of-the-Year Desired Outcomes
School teams are invited to consider if the belief statements shared below connect to this commitment. Since each commitment is unique, school teams
should decide how progress about this commitment might be noted. If the team’s answer to a “we believe” prompt is no, that section should be left
blank.

We believe these survey responses will give us good feedback about our progress with this commitment:
Survey Question(s) or Statement(s)
Student Survey

Staff Survey

Family Survey

Desired response
(e.g. % agree or strongly agree)

SV6 - “Our school curriculum (work) is challenging.”

SV6 55.1% to 65.1%

SPS 38 - “As a school, we have created structures so that students
are able to reflect on their learning and keep track of their own
progress.”

SCP38 from 59.6% to 69.6%

FES30 - “My child(ren) is required to self-monitor their progress
and keep track of their own learning.”

FES from 66.8% to 76.8%.

We believe having the following occur will give us good feedback about our progress with this commitment:
Quantitative data and/or qualitative descriptions of where we strive to be at the end of the 2021-22 school year.
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We will improve outcomes by 3% for “all students” and cut disproportionality in half from 2018-19 to 2021-22 by the end
of the 2021-22 school year for:
● Chronic Absenteeism
○ By June 2022, all SHMMS will decrease chronic absenteeism for “All students” from 28.6% (2018-19) to
25.6% (2021-22) and cut disproportionality in half for our subgroups of 30+ students falling below the “All
Students Subgroup.”
Subgroup

2018-19
Outcome

2021-22 Goal

Summary

All students (719)

28.60%

25.60%

decrease by 3%

SWD (95)

48.47%

38.53%

Half of the Difference between all students and SWD

ECO DIS (484)

33.88%

31.24%

Half of the Difference between all students and Eco Dis

Hispanic (111)

33.33%

26.23%

Half of the Difference between all students and Hispanic

Black (373)

30.56%

29.58%

Half of the Difference between all students and Black

Not ELL (645)

29.61%

29.10%

Half of the Difference between all students and Not ELL

Muliracial (43)

27.91%

25.60%

decrease by 2.31% to stay at/ below goal

ELL (57)

24.56%

<=24.56%

maintain

Commented [5]: 29.61 - 28.6 = 1.01
1.01 / 2 = .51

Not SWD (624)

25.48%

<=25.48%

maintain

29.61 - .51 = 29.10%

White (141)

23.40%

<=23.40%

maintain

Asian (49)

20.41%

<=20.41%

maintain

Not Eco DIs (235)

17.87%

<=17.87%

maintain

Commented [1]: 48.47 - 28.60 = 19.87
19.87/ 2 = 9.94
48.47 - 9.94 =38.53
Commented [2]: 33.88 - 28.60 = 5.28
5.28/2 = 2.64
33.88 - 2.64 = 31.24%
Commented [3]: 33.33 - 28.60 = 4.73
4.73/2 = 2.37
28.60 - 2.37 = 26.23%
Commented [4]: 30.56 - 28.60 = 1.96
1.96/2 = .98
30.56 - .98 = 29.58

● Referrals
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○ By June 2022, all SHMMS will decrease discipline referrals for “All students” from 44.39% (2018-19) to
41.39% (2021-22) and cut disproportionality in half for our subgroups of 30+ students falling below the “All
Students Subgroup.”
Subgroup

2018-19
Outcome

2021-22 Goal

Summary

All students (784)

44.39%

41.39%

decrease by 3%

SWD (104)

60.58%

52.48%

Half of the Difference between all students and SWD

Black (404)

57.67%

51.03%

Half of the Difference between all students and Black

Eco Dis (496)

56.65%

50.02%

Half of the Difference between all students and Eco Dis

Hispanic (123)

47.15%

45.77%

Half of the Difference between all students and Hispanic

Not ELL (708)

46.05%

45.22%

Half of the Difference between all students and Not ELL

Not SWD (684)

41.91%

<=41.39%

decrease by .52%

Muliracial (49)

38.78%

<=38.78%

maintain

ELL (57)

33.33%

<=33.33%

maintain

Not Eco Dis (288)

23.26%

<=23.26%

maintain

White (154)

22.08%

<=22.08%

maintain

Asian (52)

7.69%

<=7.69%

maintain

Commented [6]: 60.58 - 44.39 = 16.19
16.19/2 = 8.10
60.58 - 8.10 = 52.48
Commented [7]: 57.67 - 44.39 = 13.28
13.28/2 = 6.64
57.67 - 6.64 = 51.03
Commented [8]: 56.65-44.39 = 11.26
11.26/2 = 5.63
56.65 - 5.63 = 50.02
Commented [9]: 47.15 - 44.39 = 2.76
2.76/2 = 1.38
47.15 - 1.38 = 45.77
Commented [10]: 46.05 - 44.39 = 1.66
1.66/2 = .83
46.05 - .83 = 45.22

● Out of School Suspension
32

Commitment 3

○ By June 2022, all SHMMS will decrease Out of School Suspension for “All students” from 22.32% (2018-19)
to 19.32% (2021-22) and cut disproportionality in half for our subgroups of 30+ students falling below the
“All Students Subgroup.”
Subgroup

2018-19
Outcome

2021-22 Goal

Summary

All students (784)

22.32%

19.32%

decrease by 3%

SWD (104)

36.54%

29.43%

Half of the Difference between all students and SWD

Black (404)

32.92%

27.62%

Half of the Difference between all students and Black

Eco Dis (496)

29.23%

25.77%

Half of the Difference between all students and Eco Dis

Not ELL (708)

23.73%

23.02%

Half of the Difference between all students and Not ELL

Muliracial (49)

20.41%

<=20.41%

maintain

Not SWD (684)

20.15%

<=20.15%

maintain

Hispanic (123)

19.51%

<=19.51%

maintain

ELL (57)

10.53%

<=10.53%

maintain

Not Eco Dis (288)

10.42%

<=10.42%

maintain

White (154)

3.90%

<=3.90%

maintain

Asian (52)

3.85%

<=3.85%

maintain

Commented [11]: 36.54 - 22.32 = 14.22
14.22/2 = 7.11
36.54 - 7.11= 29.43
Commented [12]: 32.92 - 22.32 = 10.6
10.6/2 = 5.3
32.92 - 5.3 = 27.62
Commented [13]: 29.23 - 22.32 = 6.91
6.91/2 = 3.46
29.23 - 3.46 = 25.77
Commented [14]: 23.73 - 22.32 = 1.41
1.41/2= .71
23.73 - .71 = 23.02

● Course Pass Rate
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○ By June 2022, all SHMMS will increase course pass rates for “All students” from 85.22% (2018-19) to
87.22% (2021-22) and cut disproportionality in half for our subgroups of 30+ students falling below the “All
Students Subgroup.”

Subgroup

2018-19
Outcome

2021-22 Goal

Summary

All students (682)

85.22%

87.22%

Increase by 3%

SWD (104)

75.11%

80.17%

Half of the Difference between all students and SWD

Black (355)

80.05%

82.64%

Half of the Difference between all students and Black

Muliracial (38)

80.05%

82.64%

Half of the Difference between all students and Multi

Eco Dis (496)

81.11%

83.17%

Half of the Difference between all students and Eco Dis

Not ELL (708)

84.24%

87.22%

Increase by 2.98%

Hispanic (123)

85.06%

87.22%

Increase by 2.16%

Not SWD (684)

86.74%

>=86.74%

maintain

ELL (57)

93.41%

>=93.41%

maintain

Not Eco Dis (288)

93.97%

>=93.97%

maintain

White (154)

95.87%

>=95.87%

maintain

Asian (47)

97.42%

>=97.42%

maintain

Commented [15]: 85.22 - 75.11 = 10.11
10.11/ 2 = 5.06
75.11 + 5.06 = 80.17
Commented [16]: 85.22 - 80.5 = 5.17
5.17/ 2 = 2.59
80.05 + 2.59 = 82.64
Commented [17]: 85.22 - 80.5 = 5.17
5.17/ 2 = 2.59
80.05 + 2.59 = 82.64
Commented [18]: 85.22 - 81.11 = 4.11
4.11/ 2 = 2.06
81.11 + 2.06 = 83.17
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COMMITMENT 4
This section can be deleted if the school does not have a fourth commitment.

Our Commitment
What is one commitment we will promote
for 2021-22?
Why are we making this commitment?
Things to potentially take into consideration when
crafting this response:
● How does this commitment fit into the
school’s vision?
● Why did this emerge as something to commit
to?
● In what ways is this commitment influenced
by the “How Learning Happens” document?
The Equity Self-Reflection? Student
Interviews?
● What makes this the right commitment to
pursue?
●
How does this fit into other commitments
and the school’s long-term plans?
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Key Strategies and Resources
STRATEGY

What strategies will
we pursue as part of
this commitment?

METHODS

What does this strategy entail?

GAUGING SUCCESS
How will we know if this
strategy is making a
difference? Include points
that will occur during the
year that will be helpful in
gauging success.

RESOURCES
What resources
(Schedule, Space,
Money, Processes,
Individuals) are
necessary to support
these strategies?
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End-of-the-Year Desired Outcomes
School teams are invited to consider if the belief statements shared below connect to this commitment. Since each commitment is unique, school teams
should decide how progress about this commitment might be noted. If the team’s answer to a “we believe” prompt is no, that section should be left
blank.

We believe these survey responses will give us good feedback about our progress with this commitment:
Survey Question(s) or Statement(s)

Desired response
(e.g. % agree or strongly agree)

Student Survey
Staff Survey
Family Survey

We believe having the following occur will give us good feedback about our progress with this commitment:
Quantitative data and/or qualitative descriptions of where we strive to be at the end of the 2021-22 school year.
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Evidence-Based Intervention
All CSI and TSI schools must implement at least one evidence-based intervention as part of its SCEP. The intervention identified must meet the criteria of
a Tier 1, Tier 2, or Tier 3 evidence-based intervention under ESSA. More information can be found at: http://www.nysed.gov/accountability/evidencebased-interventions
Schools may choose one of three options for identifying their evidence-based intervention:
Option 1: Selecting a strategy from the State-Supported Evidence Based Strategies located at: http://www.nysed.gov/accountability/state-supportedevidence-based-strategies
Option 2: Selecting an evidence-based intervention identified in one of three clearinghouses: What Works Clearinghouse, Social Programs That Work,
or Blueprints for Healthy Youth Development
Option 3: Reviewing research to identify its own evidence-based intervention that meets the criteria for ESSA evidence-based intervention Tier 1, Tier 2,
or Tier 3 found at: http://www.nysed.gov/accountability/evidence-based-interventions
Directions: Place an "X" in the box next to the path the school has chosen for identifying its evidence-based intervention and follow the corresponding
directions for that path.

X State-Supported Evidence Based Strategy
If “X’ is marked above, provide responses to the prompts below to identify the strategy and the commitment(s) it will support:

Evidence-Based Intervention Strategy
Identified
We envision that this Evidence-Based
Intervention will support the following
commitment(s) as follows

Instructional Coaching & Professional Learning Communities
This will explicitly support commitment #1 and #2 and will
indirectly support commitment #3 as teachers will participate in
learning communities that will a) focus on issues around whole
group and individual student learning, b) collect and analyze data
about student learning at predetermined times, c) develop and try
out new instructional approaches facilitated by Instructional
Coaches and d) assess the impact of these solutions. The building
principal will triangulate and leverage this work following
Common Summative Assessments (CSAs) and Benchmarks by
hosting individual meetings with teachers and coaches to
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triangulate the date and determine next steps for groups of students
and individual students.
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☐ Clearinghouse-Identified
If “X’ is marked above, provide responses to the prompts below to identify the strategy, the commitment(s) it will support, the Clearinghouse that
supports this as an evidence-based intervention, and the rating that Clearinghouse gave that intervention:

Evidence-Based Intervention Strategy
Identified
We envision that this Evidence-Based
Intervention will support the following
commitment(s) as follows

Clearinghouse used and corresponding rating
☐ What Works Clearinghouse
☐ Rating: Meets WWC Standards Without Reservations
☐ Rating: Meets WWC Standards With Reservations
☐ Social Programs That Work
☐ Rating: Top Tier
☐ Rating: Near Top Tier
☐ Blueprints for Healthy Youth Development
☐ Rating: Model Plus
☐ Rating: Model
☐ Rating: Promising

☐ School-Identified
If “X’ is marked above, complete the prompts below to identify the strategy, the commitment(s) it will support, and the research that supports this as an
evidence-based intervention.

Evidence-Based Intervention Strategy
Identified
We envision that this Evidence-Based
Intervention will support the following
commitment(s) as follows
Link to research study that supports this as an
evidence-based intervention (the study must
40
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include a description of the research
methodology
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Our Team’s Process
Background
NYSED requires that the SCEP is developed in consultation with parents and school staff, and in accordance with §100.11 of Commissioner’s Regulations.
All schools are expected to follow the guidelines outlined in the document "Requirements for Meaningful Stakeholder Participation" found at:
http://www.nysed.gov/common/nysed/files/programs/accountability/scep-requirements-stakeholder-participation.pdf This section outlines how we
worked together to develop our plan.

Team Members
Use the space below to identify the members of the SCEP team and their role (e.g. teacher, assistant principal, parent).

Name
Teresa Adalian
Kristen Backes
Cheryl Backman
Cynthia Blake
Joe Burke
Kristen Buyce
Frank DelSignore
Ashley Dillon
Kevin Fitzpatrick
Melissa Hirt
Jen Houlihan
Kristy Koldis
Jenna Mosher
Martina Marcou-O’Malley
Brianna Olsen
Ray Parker
Jen Pryor
Heidi Sabatino
Susan Tuminaro

Role
Assistant Principal
Teacher
Teacher
Parent
Home School Coordinator
Teacher
Math Supervisor
Teacher
Teacher
Teacher
ELA Supervisor
School Counselor
Teacher
Parent
Assistant Principal
Teacher
Literacy Coach
Teacher
Math Coach
42

Our Team’s Process

William S. Rivers
David Weiss
Rebecca Zimmerman

Principal
Teacher
Parent
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Our Team’s Steps
Our plan is the result of collaborating to complete several distinct steps:
1.
2.
3.
4.
5.
6.

Interviewing Students
Completing the Equity Self-Reflection for Identified Schools
Reviewing Multiple Sources of Data and Feedback
Clarifying Priorities and Considering How They Connect to School Values
Writing the Plan
Completing the” Leveraging Resources” document

Meeting Dates
We completed the steps above across multiple meetings. Below is a list of dates we met as a team and what occurred during those meetings.

Meeting Date

Interviewing
Students

Completing the
Equity SelfReflection for
Identified
Schools

Reviewing
Multiple
Sources of Data
and Feedback

Clarifying
Priorities and
Considering
How They
Connect to
School Values
X

10/14/20

X

11/10/20

X

X

12/09/20

X

X

01/13/21

X

X

03/10/21

X

X

12/18/20

X

5/12/21

X

06/09/12
6/21/21
06/23/21

Writing the
Plan

Completing
the”
Leveraging
Resources”
document

X
X

X

X

X

X
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Learning As A Team
Directions
After completing the previous sections, the team should complete the reflective prompts below.

Student Interviews
Describe how the Student Interview process informed the team’s plan
We were working with PLC Associates throughout the 2020-2021 school year and completed student interviews with students on
12/18/20 and 6/21/21.We used focus group anecdotal information, our two 5-question mini surveys, the longer annual DTSDE survey,
and parent focus groups and surveys to triangulate information and ultimately to prioritize our work. We used all of this information to
prioritize our support for students aimed at decreasing anxiety including using fidget tools, taking breaks, locating a preferred adult to
connect with (ie our liaisons). We will also continue to get technology in kids’ hands (ie chromebooks and hotspots) as students value
this opportunity. Ultimately, kids want (and need) to feel supported in their return from the Covid-19 pandemic and our aim is to
provide this, particularly to struggling subgroups (SWDs and economically disadvantaged) while navigating kids to realize outcomes
where subgroup status can no longer be a predictor of outcomes.

Equity Self-Reflection
Describe how the Equity Self-Reflection informed the team’s plan
The Equity Self-Reflection allowed the BLT to internalize the fact that we have work to do. Our summer work needs to shift from topdown to from within around creating a warm and affirming environment -- particularly for black/ African American students,
economically disadvantaged students, and students with disabilities.We do some work here, but it needs to be more focussed and
deliberate. Additionally, more accountability will be required for growing in the areas of high expectations and rigorous instruction.
Walkthroughs were limited during the pandemic; however, it’s time for Leadership to shift their focus back to establishing high
expectations and providing feedback on maintaining/ providing rigorous instruction. Our Supervisors will be making shifts in their
curriculum revision process with teachers to shift to a more inclusive curriculum using student voice in this process. Finally, our team
understands that we are all continuing to grow in our ability to understand and unpack privilege as a means to create learning
communities focused on diversity, equity and inclusion ---- we have gaps in our data that proves we are not supporting specific
subgroups and therefore, as an organization, our inherent biases and racial literacy needs work.
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Submission Assurances, Instructions and Next Steps
Submission Assurances
Directions: Place an "X" in the box next to each item prior to submission.
1. X The SCEP has been developed in consultation with parents, school staff, and others in accordance with the NYSED Requirements for
Meaningful Stakeholder Participation to provide a meaningful opportunity for stakeholders to participate in the development of the plan and
comment on the plan before it is approved.
2. X The SCEP will be implemented no later than the beginning of the first day of regular student attendance.
3. X Professional development will be provided to teachers and school leaders that will fully support the strategic efforts described within this
plan.

Submission Instructions
CSI Schools: When your plan is ready for review, please share the plan with your NYSED liaison. Plans should be shared before July 30, 2021.
TSI Schools: When your plan is ready for review, please share the plan with your District, which will approve your plan. Plans will need to be approved
before the first day of the 2021-22 school year.

Next Steps
1. In addition to having their plan approved by NYSED, CSI Schools will need to make sure that their plan has been approved by the Superintendent
and the Board of Education (in New York City, the Chancellor or the Chancellor’s designee) before the first day of the 2021-22 school year.
2. The approved CSI and TSI plans will need to be posted on the District’s website.
3. Both CSI and TSI schools will need to complete the Leveraging Resources to Support the SCEP document and provide the document to their
District. This document will be incorporated into the District’s DCIP Planning Document, which will inform the 2021-22 DCIP.
4. Schools should plan to begin implementing their plan by the first day of the 2021-22 school year. Schools should continually monitor their
implementation and make adjustment to their plans when appropriate.
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