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MISSION
Building upon our history, diversity and beliefs, the mission of the Woodbury Public Schools,
a leader in personalizing education,
is to ensure each child becomes a responsible citizen who excels in his or her endeavors and meets life’s
challenges with courage, confidence and pride;
this is accomplished by utilizing proven instructional strategies and innovative methods by highly skilled
and dedicated individuals in partnership with families, our city and the global community.

BELIEFS
We believe that . . .















Each individual has inherent worth.
Every individual desires to succeed.
All people can learn.
Individuals are responsible for the choices they make.
Each person bears responsibility to work toward the common good of the community.
The family is the primary influence in the development of the child.
Shared moral values are essential for the well-being of the individual and the
community.
The strength of the community is directly related to the strength of its schools
Diversity increases the opportunity for mutual respect and personal growth.
High expectations and hard work drive individuals and organizations toward excellence.
The education of the entire population is fundamental to the survival of democracy.
Education is a responsibility shared by students, families, school and community.
Education expands opportunities throughout life.
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WORDS FROM THE SUPERINTENDENT
For this 2014 annual fall report, we have re-branded our comprehensive review of student performance
data as the “District Student Performance Report: 2013-14 Performance Data.” An anticipated
addendum in late winter 2015 will complement the District Student Performance Report, and be
subtitled: 2013-14 Growth Data. This fall report concentrates on a review of student assessment data as
a snapshot of 2013-14 performance and summarizes trends in performance, when possible and where
appropriate. This review is presented with a focus on notable district initiatives such as the
Advancement Via Individual Determination (AVID) program, Advanced Placement program, expanded
Pre-Kindergarten offerings, and an increased focus on literacy in the elementary grades. This re-branded
report follows a new format that is easier to digest and which we hope paints a more comprehensive
picture of our junior-senior high school and elementary performance as it relates to specific programs
and initiatives at Woodbury.
Woodbury’s in-house Evaluation and Research Coordinator position has provided the district with the
ability to effectively manage and analyze the myriad of student performance indicators that are
available to today’s teachers and administrators. This District Student Performance Report is a key
example of the type of data analysis the position has provided the district. Additionally, the ERC has
been a key player in the district’s preparation for and ability to comply with the State’s new AchieveNJ
model for teacher and administrator evaluation – for which Woodbury was chosen as a pilot school in
2012-13 and was implemented in an “official” capacity state-wide in the 2013-14 school year. Though
not all the data included in this report is necessarily a component of the AchieveNJ effort, it is all integral
to the overall effort to track progress longitudinally and measure the success of district- and schoolwide
initiatives.
Finally, there can be some complicating factors associated with the interpretation of the types of
performance data presented in the pages of a report such as this (e.g., overlapping initiatives, groups of
students significantly impacted by difficult and changing socioeconomic situations and home lives, and
the relatively small student sample size at Woodbury, to name a few). Still, the information that follows
is an important compilation of Woodbury student performance data. The analysis contained in this
report will be shared in full with administrators and teachers. Many charts and tables contained herein
are currently being used to guide the development of the district’s new Strategic Plan, which is expected
to be completed and approved by the board during the 2014-15 school year. We expect to continue
conversations around these data and new data, as it becomes available for analysis and interpretation,
to guide both short- and long-term planning.

ENROLLMENT
Before discussing performance data and associated trends at Woodbury City Public Schools enrollment
data is presented in the following charts. The first chart that follows shows that from 2009-10 through
2014-15 (this current school year) the district has served between 1501 – 1590 students, district-wide.
This current school year, the district is beginning to increase in overall enrollment. The next chart shows
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the changing enrollment at each Woodbury school from 2009-10 through 2014-15. There has been a
general decline in overall enrollment at the junior senior high school with gradual rebound the past
three years. West End elementary school has seen overall increases in enrollment, while Evergreen
elementary has decreased its enrollment the past three years. Walnut elementary school enrollment has
remained fairly steady over time, especially over the past four years. The pie chart that follows shows
the distribution of students among the four Woodbury schools in 2013-14, with the highest proportion
of enrollment belonging to the Junior-Senior High School, followed by elementary schools West End,
Evergreen, and Walnut with the smallest.
The fourth chart in the set shows that enrollment in PreK (or preschool) has increased over time, which
is expected since the PreK offerings have increased at the district over time. Woodbury has been
offering preschool programming for over a decade. Up until the 2012-13 school year, this programming
was part-time, 2.5 to 3 hours per day. In 2012-13, the district began offering full-day programming to
one class of four-year-old students, added a second in 2013-14, and in this current school year (2014-15)
the highest number of students to date (90) are enrolled in some type of preschool programming,
including a third full-day classroom and new programming for 3 year-old students.
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The charts that follow show the current and changing enrollment by race/ethnicity and also a snapshot
of enrollment by economic status (based on free and reduced-price lunch eligibility). In 2013-14, the
highest proportion of student enrolled were Black (40.4%) followed by White (36%), and Hispanic
(17.4%). A small proportion were of multiple races (3.7%), Asian (1.7%), American Indian or Alaskan
Native (0.5%) and Native Hawaiian or Pacific Islander (0.3%). The next chart shows the trend in
enrollment by race/ethnicity over time. District-wide, there has been a steady increase in the enrollment
of Hispanic/Latino students over time. Enrollment of While students has been decreasing, and the
population of Black students showed a slight decrease for a few years, followed by a slight increase from
2012-13 to 2013-14. These trends are broken down by school in the charts that follow.
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At the Junior-Senior High School, a similar trend was seen as was demonstrated district-wide. This is not
surprising, as the Junior-Senior High has the highest enrollment of the four schools and is therefore
likely the most representative of the district as a whole. The recent decrease in enrollment of White
students and increase of Black students was more pronounced at the Junior-Senior High School than it
was district-wide.
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At Evergreen, the change in enrollment by race was more erratic, with a decline in enrollment of Black
students over a few years followed by a two-year increase. The White population stayed relatively
steady for three years, and then fell over the past two years. There was also a steep increase in
enrollment of Hispanic students from 2012-13 to 2013-14. The change in enrollment by race/ethnicity at
Walnut was also erratic over time. This could be due to the fact that Walnut is a small school and
therefore year-to-year changes appear more pronounced. Still, the same steady increase in the
population of Hispanic/Latino students is present. Unlike the other schools in the district, Walnut has a
higher proportion of White students enrolled, which has increased over time, as well as a decreasing
population of Black students. At West End, the White population of students has remained fairly steady
over the past four years, while the proportion of Black students has declined. There has been a gradual
increase in the percentage of Hispanic students enrolled. The final chart in this section shows districtwide enrollment in 2013-14 by economic status. There were a high proportion of low-income students
who attended Woodbury schools last year. District-wide, 65 percent of students were low-income (i.e.,
eligible for free or reduced-price lunch).
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JUNIOR-SENIOR HIGH SCHOOL DATA
The first set of data presented in this report relates to the performance of junior and senior high school
students (grades 6 through 12). First, data about the Advancement Via Individual Determination (AVID)
program is discussed. An examination of the Advanced Placement program at Woodbury follows. SAT
data is summarized in brief, and the section closes with state test data for students in grades 6, 7, 8, and
11 (NJASK and HSPA). For the grade 6 through 8 grade band, trend data is presented for students who
have been with Woodbury for each year of testing.

AVID
The Advancement Via Individual Determination (AVID) program is a middle through post-secondary
college readiness system that is designed to increase school-wide learning and student performance.
AVID focuses on the least served students in the “academic middle,” students who are motivated and
exhibit good citizenship but may not have benefited from gifted and talented programs. In October
2013, the junior-senior high school was revalidated as an National AVID Demonstration School.
For the first three year of AVID’s implementation at Woodbury, it was only offered at the senior high
school level, with the number of sections offered increasing each year. In the 2008-2009 school year,
sections were introduced at the junior high level. For the past three years, Woodbury has offered 6
sections of AVID at the senior high school and 4 sections of AVID at the junior high school levels.
Teachers of grades 4 and 5 are also trained in AVID methodology and utilize the strategies holistically in
their classroom instruction.
The percentage of students enrolled in AVID changes from year to year, typically with around 20 to 25
percent of each grade level represented by AVID students since 2008-2009. Occasionally these
proportions hovered closer to 15 percent and are typically lower for students in Grade 12. This may be
because seniors experience an academic crunch in their final year and don’t feel prepared to take on the
rigorous requirements of the AVID program (e.g., enrollment in at least 1 AP or Honors course). There
exist some other outlying exceptions to this, as well. One was for students in grade 7 enrolled in AVID in
2012-13 (more than 45% of the grade level was enrolled), and another for grade 9 in 2013-14
(approximate 30% of the grade level was enrolled).
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Additionally, the AVID program has served a historically high proportion of economically disadvantaged
students, as indicated by free- and reduced-price lunch eligibility. In 2012-13, that percentage decreased
after a steady increase over the past 6 years; however demographic data from 2013-14 show that the
AVID program enrolled the highest proportion of low-income students to date. The racial/ethnic
makeup of AVID students has remained fairly consistent over time, with the majority of AVID students
being Black, followed by White and Hispanic.
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For the second year, this report is examining not only the impact of AVID at the senior high level, but
also in grades 7 and 8. Next year, when three data points are available, trend data will be presented. The
following two charts summarize proficient performance on the NJASK in 2014 for those students
enrolled in AVID 7 or AVID 8 in 2013-14, who had valid scores and for whom time in school was at least a
year. In both grade 7 and grade 8, the AVID students outperformed the overall percent proficient. In
grade 7, the differences in proficiency showed AVID students performing at a rate of proficiency 5.5
percentage points higher than the Woodbury rate in language arts and 9.3 percentage points in
mathematics. In grade 8, the AVID students’ proficiency rate was 34.7 percentage points greater than
the Woodbury grade 8 percent proficient in language arts, while the AVID students’ mathematics
proficiency rate was higher than the overall rate by 23.4 percentage points.
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Regarding HSPA performance at the high school level, we see that – for the fourth year in a row – 100
percent of eleventh grade AVID students scored proficient or better on the HSPA in language arts, while
about three-quarters (75.1%) were proficient or better in mathematics. In language arts, AVID
performance was 14.1 percentage points higher than Woodbury grade 11 performance overall, while
performance in mathematics was about on par with the general population.

2013-2014 Woodbury AVID Seniors
The following charts provide information about AVID class of 2014. In 2013-14, 20 seniors were AVID
students. Nearly two-thirds (65%) were low-income based on free/reduced-price lunch eligibility, and
60% of students had parents who did not graduate from a college or university. Only 10% of these AVID
students reported that they were White, while 45% were Black or African/American, one-quarter
Hispanic, and one-fifth some other race/ethnicity. Most (80%) AVID seniors took the SAT only, while the
rest took both the SAT and ACT. All AVID seniors reported that they applied to a four-year college or
university, with 85 percent accepted and 75 percent submitting a FASFA form. Over half (55%) plan to
attend a four-year college or university, 20 percent plan to attend a two-year college, and 25 percent
indicated that they have “other post-high school plans.” All AVID seniors graduated high school on time,
and 95 percent took “courses of rigor” (AP or Honors) and the student who did not take an AP/Honors
course instead took a college course. The average high school GPA for AVID seniors was 3.3.
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The following chart examines some of the senior class data discussed in this section and compares it
with previous graduating classes of AVID seniors.

Year
Class of 2009
(n=16)
Class of 2010
(n=16)
Class of 2011
(n=13)
Class of 2012
(n=17)
Class of 2013
(n=8)
Class of 2014
(n=20)

Scored 3 or
Took at least
better
1 AP exam on at least
1 AP exam

Graduated

Applied to Accepted into
4-year
4-year
college
college

Planned to
attend
4-year
college

Planned to
attend
2-year
college

37.5%

0.0%

100.0%

75.0%

75.0%

68.8%

0.0%

68.8%

18.0%

100.0%

87.5%

81.3%

68.8%

31.3%

100.0%

15.4%

100.0%

100.0%

92.3%

76.9%

23.1%

100.0%

31.3%

100.0%

82.4%

70.6%

52.9%

29.4%

100.0%

12.5%

100.0%

100.0%

100.0%

62.5%

25.0%

95.0%

15.0%

100.0%

100.0%

85.0%

55.0%

20.0%

ADVANCED PLACEMENT (AP) AT WOODBURY
While any Woodbury student has the option to take the AP assessment, used to earn college credit and
advanced placement, depending on their course selection and post-graduation plans, the test is typically
taken by students who are enrolled in AP courses. The number of College Board AP courses – the
curricula for which have been approved by the College Board – offered at Woodbury has increased
dramatically over time. We have gone from offering six options to fourteen different courses:

AP Courses offered 2000-2005
1. AP English Literature & Composition
2. AP US History
3. AP Chemistry
4. AP Calculus AB
5. AP Calculus BC
6. AP American Government

AP Courses offered in 2013-2014
1. AP Music Theory
2. AP Studio Art
3. AP English Language & Composition
4. AP English Literature & Composition
5. AP Psychology
6. AP US Government & Politics
7. AP US History
8. AP World History
9. AP Calculus AB
10. AP Calculus BC
11. AP Statistics
12. AP Biology
13. AP Chemistry
14. AP Physics
15. AP Chinese Language
16. AP Spanish Language
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Studies have shown that the rigor of a student's high school curriculum is the single best predictor of
success in college. In his seminal study, The Tool Box Revisited: Paths to Degree Completion from High
School through College (Washington, D.C.: U.S. Department of Education, 2006), Clifford Adelman
demonstrated that the academic intensity of a high school curriculum is essential to student success in
college. Additionally, The National Association for College Admission Counseling's (NACAC) annual State
of College Admissions survey consistently finds that student performance in college preparatory classes
is the most important factor in the admission decision
(http://professionals.collegeboard.com/guidance/prepare/honors-ap). The following chart shows the
mean scores for AP exams taken by students in 2013-14, as well as the number of students taking the
exam for reference. The courses with the highest mean exam scores were calculus BC and AB (4.8 and
4.3, respectively), followed by Spanish language (3.6) and Biology (3.1).

As shown in the following chart, in the 2013-14 school year, Woodbury again saw a high numbers of
students taking AP assessments and increases in the number of AP tests taken. By the end of the school
year, 226 tests were administered to 109 students in 16 different tested areas. Ongoing expanded
access to AP courses – as a result of the introduction of new AP course offerings each year – and the
AVID program’s push for students to take AP courses are likely contributing factors to the increased
number of students enrolled and tests taken over time. While the number of test takers remained about
the same from 2012-13 to 2013-14 (from 110 to 109, respectively) Woodbury continued to demonstrate
high participation rates, and saw the greatest number of AP exams taken to date (N=226). The chart also
shows that the number of exams with a 3, 4, or 5 remained steady at 77.
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Although the number of tests receiving a passing score has not necessarily risen proportionally to the
number of students participating and the number of tests being taken, it is important to remember that
taking the rigorous exam is a critical learning component; even if a student does not achieve a score of
three or higher, s/he has a clear understanding of the amount of work it will take to pass the next time.
At Woodbury, both our participation rate and our performance rate remain among the highest in South
Jersey. Although our data corroborating performance compared to other schools in our geographic
region is two years old, we expect that when updated comparative information becomes available, this
success story will continue. Our performance reflects tests taken by nearly 100% of our students
enrolled in the year-long AP courses, as it is our policy to have all students take the end of course exam.
By providing for these enhanced opportunities for students, Woodbury expects that it is positively
impacting their future success in college.
The following chart combines previously presented data and summarizes both participation and
performance of students enrolled in AP courses at Woodbury over time as juniors and seniors and
illustrates the continued growth and success of the program. The first chart shows a steady increase in
the percentage of students in grades 11 and 12 both taking and scoring a 3 or better on AP exams over
time. In 2007-2008, less than a third of these students were taking AP exams, and as of last year, more
than half were doing so. In the 2007-2008 school year, only about 13 percent (13.2%) achieved a score
of three or better, while 21 percent did so in 2013-14. The second chart that follows shows the
longitudinal trend of AP test taking and success by students in Grades 11 and 12 over time, which has
been positive.
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Although increases have been demonstrated in the percentages of students at Woodbury participating
and succeeding in the AP program, it is worth mentioning that a partnership with Rowan College at
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Gloucester County (RCGC). Through this partnership, 20% of Woodbury’s seniors this year are taking half
of their courses at RCGC. This may result in decreases in participation in Woodbury’s AP program, as
these students take advantage of the opportunity to become even more college- and career-ready by
participating in this additional, enriching experience. These students would have been primed to be
Woodbury AP scholars. In the future, we will compare outcomes for these students using a variety of
methods to evaluate the effectiveness of this partnership.

SAT DATA
The mean SAT scores for students in the class of 2014 are presented in the chart below, along with
mean results both for New Jersey and nationwide. The New Jersey state averages in the three tested
areas – critical reading, mathematics, and writing – were higher than the national averages, which were
higher than that of the Woodbury class of 2014.

In the graphics that follow, trend data from College Board is presented. It is important to keep in mind
that in the past, this report has recommended that caution be exercised when drawing conclusions
based on CollegeBoard data. For the class of 2012, we know that students 2, 4, 5, and 6 (with respect to
their ranking by GPA) did not report their scores back to the district by way of entering their district ID
when they registered to take the test. For the Class of 2013, ranked students 14 and 20 did not report.
However, all class of 2014 students in the top 20 did report their district. This erratic reporting of scores
makes it difficult to draw conclusions about trends in performance among Woodbury students. The first
in the series of charts show mathematics mean scores and the middle 50th percentile range, mean score
five-year trend, and mean point change from one year to the next. The second shows the same data for
critical reading, the third and final shows writing.
22
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In the current school year, a weekend program “SAT Boot Camp” – a catalyst to work with kids on SAT
performance by providing test preparation and awareness strategies – was offered. Pre- and postprogram data was available for 7 of the students who participated in this program. The chart below
summarized the change in scores for these student participants, who demonstrated, on average and for
all three tested areas, higher scores following the SAT Boot Camp than were achieve prior to the
experience.

JUNIOR-SENIOR HIGH SCHOOL 2014 STATE TESTING DATA
Next, state testing data for 2013-14 is presented for grades 6 through 8, and for grade 11 students
taking the HSPA for the first time. These data are used as a supplement to other available data to
support teacher instruction in the classroom and to inform data-driven curricular and instructional
decisions throughout the district. The following charts summarize Woodbury students’ performance on
state tests, including comparisons to the “old” district factor group “B,” which was used in the past by
the state for grouping schools of similar socioeconomic backgrounds. These district factor groups are
dated; they were first computed in 1990 and again in 2000 but have not been updated since.

NJASK Results
The NJASK is a New Jersey assessment requirement for all students in grades 3 through 8. The following
sections summarize Woodbury’s 2014 performance on the assessment by grade level for the Junior High
(grades 6 through 8). Grade 6 Woodbury students performed below the DFG-B and the State in 2014 in
LAL in terms of proficiency rate (by 7.2 and 19.7 percentage points, respectfully). Proficiency rates in
grade 6 were on par with the DFG-B in mathematics at 72.7 percent proficient, 6.6 percentage points
below the State. For students in Grade 7, students again demonstrated lower proficiency rates than that
of the DFG-B and State (by 7.9 and 21.1 percentage points, respectively), but had higher proficiency
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rates than the DGF-B in mathematics in 2014 (+2.3 percentage points). This performance was 9.6
percentage points lower than the State rate. The chart that follows shows proficiency rates among
students in grade 8. In 2014, for both LAL and mathematics, performance of Woodbury students was
lower than both the DFG-B and the State. In LAL, Woodbury’s grade 8 proficiency rate of 65.7 percent
was 5.3 percentage points lower than the DFG-B, and 14.1 percentage points lower than the State. In
mathematics, the proficiency rate of 49.1 was 10.7 percentage points below the DFG-B and 22.4
percentage points below the State.

NJASK Student Performance by Cohort, Junior High
For the past five years, the district has been compiling cohort data to illustrate how our students have
performed on the NJASK over time compared with the DFG-B and the State. In order to be included in
the cohort, students were both test eligible and with Woodbury for each of the years presented. In the
winter, a Student Growth addendum to this report will summarize the distribution of student growth
(based on student growth percentiles calculated from one year to the next) and median student growth
percentiles for each cohort.
Class of 2020 Cohort
The class of 2020 cohort, our current 7th graders, had demonstrated steadily decreasing proficiency
performance on the LAL portion of the NJASK over the first three years of testing, below the DFG-B and
State. The 2014 proficiency rate for this group of students in LAL increased 8.2 percentage points from
2013 to 2014, which represented a slightly higher rate than that of the DFG-B and State. The 2020
cohort showed increased proficiency in mathematics from 2011 to 2013, remaining on par with the DFGB trend over this time period, and (like the DFG-B and State) proficiency rates remained steady from
2013 to 2014.
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Class of 2019 Cohort
The class of 2019 cohort, our current 8th graders, has shown higher proficiency levels on NJASK than the
DFG-B in mathematics over time, and although a decrease in proficiency rate was seen in mathematics
from 2013 to 2014 (as there also was in the DFG-B and statewide), Woodbury’s mathematics proficiency
rates remained higher than both the DFG-B and State at 72.4 percent proficient. After remaining above
the DFG-B since 2010 in language arts (and outperforming the State in terms of proficiency rate in 2013),
the 2019 cohort fell below the DFG-B and state in language arts in 2014, decreasing its proficiency rate
by 17.3 percentage points.

Class of 2018 Cohort
The class of 2018 cohort, currently in ninth grade, has also scored at proficiency levels on par with the
DFG-B since 2009 in LAL, lessening the slight gap that existed in 2009 over time and slowly increasing its
proficiency rate from 2011 to 2014 by 20.4 percentage points. In mathematics, the class of 2018
performance decreased in 2013 after increases the previous three years, and remained unchanged in
2014. Although the 2013 decrease followed a nearly parallel trend with both the DFG-B and the State,
both the DFG-B and State showed improvement from 2013 to 2014, while the 2018 cohort remained the
same.
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Measuring Student Growth
Two years ago, median Student Growth Percentiles (SGP) were presented and discussed in the annual
fall report to the board. At that time, it was dated information – presenting the performance that was
two school years removed. Unfortunately, this new SGP data is not received until the winter of the
current school year for the previous school year; thus, the only growth data – SGP – we have available to
report at this time is from 2012-13.
As we did last year, when student growth data becomes available, Woodbury SGP information will be
analyzed and reported as an addendum to the District Student Performance Report. These scores are
anticipated by December or January of 2014-15, with the addendum available in February 2015.
As was discussed last year, an interesting note and added complication in the delayed reporting is the
fact that the SGP data is what will be used in the final, summative teacher evaluations for teachers in
tested grades/subjects. Thus, the summative scores for a teacher’s yearly performance will also have
this same delay – not being completed until the winter of the following school year.

HSPA Results
At the High School level, students in grade 11 are required to take the High School Proficiency
Assessment (HSPA), not only to assess student knowledge but also as a graduation requirement.
Performance of first-time eleventh graders taking the HSPA and scoring proficient or better is presented
below, with comparisons to the DFG-B and the State. In LAL, Woodbury’s proficiency rate was slightly
lower than the DFG-B (4.1 percentage points) and lower than the State (7.7 percentage points). In
mathematics, performance was 3.8 percentage points higher than the DFG-B in LAL, but 6.6 percentage
points lower than the State.
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Although each year different groups of students in grade 11 take the HSPA, results over time helps us
see a longitudinal look at Woodbury’s achievement on the 11th grade test, compared with performance
of students in the DFG-B and State. In the charts that follow, comparisons of percent proficient trends
on the HSPA in LAL and mathematics with those of the DFG-B and State are presented. In both subject
areas, we can see that – although performance was sometimes erratic from year to year, likely due to
the small numbers of students taking the test – the overall trend shows Woodbury making notable
increases in both LAL and mathematics performance on the HSPA. In both subject areas, a liner
regression analysis shows that these increases are occurring at a higher rate than those that are
happening at the DFG-B and State levels, most notably in mathematics. Again, caution should be
exercised when interpreting these results; both due to the fact that these are different groups of
students taking the test each year (so, not a “cohort” of students), and because of lower R values in
mathematics when the regression was performed (essentially indicating a higher margin of error).
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ELEMENTARY SCHOOL DATA
The second set of data presented in this report relates to the performance of elementary school
students (grades PreK through 5). First, data about the preschool programming is discussed. An
examination of reading levels and growth at Woodbury follows for students in grades 1 through 5. The
section closes with state test data for students in grades 3 through 5. For students in grade 5, trend data
is presented for students who have been with Woodbury for each year of testing.

EARLY EFFECTS OF THE PRESCHOOL PROGRAM
Of the students enrolled in full and half-day preschool at Woodbury in 2012-13, 18 and 43 (respectively)
went on to enroll in Kindergarten at Woodbury and were given assessment in fall 2014 to determine
how many of the 52 letters (lower and uppercase) they were able to recognize, as a measure of early
literacy readiness.
Although the sample size was small, an independent samples t-test was performed on the kindergarten
group (full-day preschool vs. no Woodbury preschool, and half-day preschool vs. no Woodbury
preschool). It was found that there is a statistically significant difference in the mean number of letters
recognized by students attending half-day or full day preschool compared to those that did not.1 There
was no statistically significant difference in the mean number of letters recognized by kindergarten
students who attended half vs. full-day.

1

[(M(half-day)=39.0, SD=14.333; t(99.121)=-2.916, p<.05) and (M(full-day)=41.61, SD=12.561; t(40.22)=-3.204,
p<.05).
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ADMINISTRATION OF THE QRI5
As a continuation of a recent initiative and added measure taken to provide for a better look at the
reading capabilities of Woodbury’s elementary students, as well as a means of consistently measuring
levels of literacy across the district, the Qualitative Reading Inventory was administered to students
again in kindergarten through grade 5 at three points in time throughout the 2013-14 school year (fall
2013, winter 2013, and spring 2014). The charts below summarize performance in terms of percentage
of students reading at or above grade level according to this measure in the 2013-14 school year.
For students in Grades 1 and 2, about the same percentage of students was reading on level (just under
50%) at both the fall and winter administrations. By the spring administration, this increased to about
two thirds of students reading on-level.

For students in grades 3 – 5 there was more variance in the percentage of students reading at or above
grade level over the course of the year, with students in grades 3 and 4 showing a slight decrease in the
percentage at or above grade level from fall to winter administrations, but then rebounding in the spring
to increase the percentage at or above grade level 15.9 and 18.1 percentage points from fall to spring,
respectively. Fifth graders remained somewhat steady in their performance on the QRI, with slightly
above half reading at or above grade level throughout the year according to fall, winter, and spring
administrations, and demonstrating a 4.4 percentage point increase in the percentage of students
reading at or above grade level from fall to spring.
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Although we want to see more students reading at or above grade level as the year progresses,
increases in reading levels from fall to spring occur that do not necessarily reach the “on level”
threshold, but are notable nonetheless. The following two charts demonstrate that growth. The first
shows the percentage of students in grades 1 through 5 who showed at least some growth in reading
level from fall 2013 to spring 2014 according to the QRI. For grades 1 through 4, this percentage is
greater than 90 percent, with nearly all students in grades 1 and 3 demonstrating growth. In grade 5,
growth was also commendable, with close to 90 percent (87.7%) showing growth over the course of the
year and according to the QRI.
The second chart shows the average years of growth in reading level for each grade level (e.g., 0.5 = one
half year, 1.0 = one year, 1.5 = one and a half years, etc.). On average, students demonstrated more
than a year’s worth of growth in grades 1, 2, and 4 (1.32, 1.25, and 1.12, respectfully). Grades 3 and 5
showed about a year’s worth of growth (.96 and .99, respectfully), which is expected.
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ELEMENTARY SCHOOL 2014 STATE TESTING DATA
Next, state testing data for 2013-14 is presented for grades 3 through 5. Again, these data are used as a
supplement to other available data to support teacher instruction in the classroom and to inform datadriven curricular and instructional decisions throughout the district. Similar to the data presented for
the Junior-Senior high school, the following charts summarizes Woodbury students’ performance on
state tests, including comparisons to the “old” district factor group “B.”

Grade 3 Woodbury students performed below the DFG-B and the State in 2014 in LAL in terms of
proficiency rate (by 3.1 and 15.6 percentage points, respectfully). Proficiency rates in grade 3 were also
lower than both the DFG-B and the State in mathematics (4.1 and 16.1 percentage points, respectfully).
For students in Grade 4, students performed about on par with the DFG-B in LAL at 46.9 percent
proficient but lower than the State by 12.9 percentage points. In mathematics, this group’s 62.2 percent
proficient performance was slightly lower than the DFG-B (by 3.3 percentage points) and 12.7
percentage points lower than the State. In 2014, grade 5 also scored below the DFG-B and State in LAL
(by 3.4 and 17.4 percentage points, respectively), and was just about on par with the DFG-B in
mathematics at 71.2 percent proficient, but lower than the state by 8.6 percentage points.
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Class of 2021 Cohort
As was presented earlier, for the junior high, cohort data has been compiled to illustrate how
Woodbury’s oldest elementary students (those with three years’ worth of testing at Woodbury) have
performed over time as a class. The class of 2021 cohort, our current 6th graders, demonstrated a
decrease in LAL proficiency rates similar to the decreases seen at the DFG-B and State levels from 2012
to 2013, but increased at a higher rate from 2013 to 2014, performing above the DFG-B in 2014. In
mathematics, the 2021 cohort has remained above the DFG-B in terms of proficient performance, but
below the State, and performance has remained steady over the past three years.
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STRATEGIC PLAN UPDATE
In the fall of 2014-15, the district launched a community-wide reworking of Woodbury’s Strategic Plan.
New objectives have been identified, and the district’s work will shift to the implementation of theories
of action designed to meet these objectives. It is anticipated that this new plan will be completed and
approved by the board during the 2014-15 school year. Next year’s District Student Performance Report
will incorporate any aspect of the new Strategic Plan aligned with student performance outcomes.
This report provides an update on one objective related to student performance that is part of the
current Strategic Plan. The district’s Strategic Plan was originally approved in June of 2008. A periodic
review of the plan was completed during the 2010-11 school year and the resulting revisions to the plan
were approved in March of 2011. This Strategic Plan has been a guiding document for all district work
during these past six school years and into the new 2014-15 school year. The Strategic Plan has three
key objectives, the first of which relates to student performance on state assessments. The three
objectives were to be accomplished by addressing five overarching strategies – supported by a long list
of activities – to ensure each strategy’s success. Appendix B provides an update on the first objective
that encompasses student achievement goals on standardized tests.

STATUS OF SCHOOLS
The NJDOE initiated new status reports beginning in 2011-12 for all school districts due to the NCLB
waiver approval by the federal government. The waiver moved New Jersey off the Adequate Yearly
Progress (AYP) path that districts were responsible to for the past decade or more and toward a new
labeling of performance. The new system includes three new tiers of classification: Priority, Focus and
Reward. The large majority of New Jersey schools do not fall into any of the three designated categories.
None of the Woodbury City Public Schools have fallen into any of these classifications, which means that
the district does not need to work with the NJDOE Regional Achievement Centers – the groups formed
to support Priority and Focus schools across the state. For more information on how the classifications
are determined, please refer to the 2011-12 State of the Schools Report, available in the November
2012 BoardDocs.
Additionally, the NJDOE has calculated individual school, six-year performance targets by school and for
all identified subgroups within the individual schools. The calculation was done the same way for all
schools in the state, in accordance with New Jersey’s new accountability system under the ESEA
Flexibility waiver – that there would be a goal of closing half of the gap to 100% proficiency within six
years. New Jersey calculated progress targets for the state, districts, schools, and subgroups based on
closing this gap in equal increments each year. The baseline performance levels (from the 2010-11
school year) were subtracted from 100%, that number was then divided in half and then divided into six
even intervals. These intervals become the yearly performance targets for Woodbury’s schools over the
next six years, which can be found in Appendix A. New Jersey established that schools could meet
expectations by either reaching individually determined performance targets or a proficiency rate of 90
percent. This is the basis for the elementary and junior-senior high school status reports that follow in
this section. These results are reported each year in the New Jersey Progress Targets and Profiles. For
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Progress Targets, students who were not enrolled for a full academic year were eliminated from
analysis. Finally, with PARCC replacing NJASK in 2014-15, it is currently unclear how this will impact
future progress targets. Therefore, only the current year’s target is included in the charts that follow.

School Profiles (Annual Progress Target Achievement)
The State has reported out preliminary school profiles, indicating achievement of school-specific
progress targets in 2014. The preliminary reports are included below for each school, along with locally
produced charts summarizing how close each subgroup was to meeting or exceeding progress targets.
Meeting progress targets outright is indicated by green highlighting. Yellow highlighting indicates that a
school met progress with a 95% confidence interval applied. A confidence interval is a statistical method
to minimize the risk of falsely identifying a school as not meeting the progress target. If schools did not
meet progress targets, this is indicated by red highlighting (see diagram below). Schools who met
statewide progress targets (90%) are indicated by blue highlighting.

The first set of charts presented is for Evergreen Avenue School. Evergreen did not meet annual
progress targets in mathematics, schoolwide or for subgroups. In language arts, the school met the
target for its Black subgroup with the 95% confidence interval applied, but did not meet targets for the
schoolwide or economically disadvantaged populations.
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In 2014, Walnut Street School met both of the schoolwide progress targets in each subject area, as
indicated by the charts below. For language arts, the school met the schoolwide target with the 95%
confidence interval applied; for mathematics, it not only met the schoolwide target, but also the
statewide target of 90%.
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In 2014, West End Memorial Elementary School met the language arts target for White students with
the 95% confidence interval applied. It did not meet the schoolwide target or the targets for the other
indicated subgroups. For mathematics, the school again met the White subgroup target with the 95%
confidence interval applied, but did not meet other targets.
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In 2014, the Junior/Senior High School met progress targets in language arts for the White subgroup
with the 95% confidence interval applied in language arts. It did not meet language arts targets for
schoolwide or other subgroups in language arts. In mathematics, the Junior-Senior high school met
targets for Black, Hispanic, and economically disadvantaged students using the 95% confidence interval,
and did not meet targets schoolwide or for other subgroups. In the two charts that follow the State’s
summary, HSPA performance has been broken out to give context to how combining the Junior-Senior
high performance can affect progress target goal-setting and attainment.
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School Performance Reports
School Performance Reports were made available for the second time in March 2014 (for the 2012-13
school year). These reports attempt to bring together multiple metrics to determine in what areas
students and schools are successful in a given year and note areas for improvement. These reports also
percentile rank schools with regard to certain performance areas: academic achievement, college and
career readiness, and student growth, along with several sub-categories in each area. These percentile
rankings are in comparison to the overall performance in all schools and against each school’s “peer
schools.” Depending on the release of these reports this school year by the state, an addendum will be
provided and presented.
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APPENDIX A: ANNUAL SCHOOL PROGRESS TARGETS
Junior-Senior High School
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Evergreen Avenue Elementary School
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Walnut Street (Elementary) School
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West End Memorial (Elementary) School
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APPENDIX B: STRATEGIC PLAN, OBJECTIVE 1
Objective 1
By 2013, each student will be proficient on state and local assessments and at least 50%
of our students in each ethnic, gender and socioeconomic sub-group will achieve at the
advanced proficiency level.
Woodbury continues to focus on improving the academic success of all students throughout the district
as measured by their performance on standardized and local assessments, specifically the New Jersey
Assessment of Skills and Knowledge (NJASK) and High School Proficiency Assessment (HSPA). To date,
Woodbury has not met this objective outright. The charts that follow show Woodbury’s progress toward
these goals. Caution should be exercised when interpreting Woodbury’s performance. While some
proficiencies represent fall-off from the previous year, and others represent increases, it is important to
keep in mind that each year represents a different group of students tested with some overlap in the
elementary (grades 3-6) and junior high (grades 6-8) grade bands. Performance by grade level at a single
point in time was presented the main body of this report and can be used to further interpret results.
The charts that follow shows performance overtime for students in the elementary grade band (grades
3-5). The first chart shows LAL performance, and the second mathematics (with comparisons to the
DFG-B and State). The elementary schools continue to perform slightly below DFG-B percentage
proficient performance in language arts; however, while that performance was parallel to the DFG-B and
State in the previous two years, it increased at a higher rate from 2013 to 2014, to 47 percent proficient
(only 2.4 percentage points below the DFG-B). In mathematics, after a year of performing just above the
DFG-B, students in grades 3 through 5 decreased their percent proficient performance to 3 percentage
points below the DFG-B in 2014. This represented a slightly steeper decline than the DFG-B and State.
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The following two charts summarize the Junior High band of students’ proficiency rates over time in LAL
and mathematics. After an increase in LAL proficiency rate for this group from 2012 to 2013, the junior
high decreased it’s percentage of proficient students sharply (which the DFG-B and State only showed
slight decreases). This decrease brought Woodbury students in grades 6 through 8, 8.2 percentage
points below the DFG-B and 19.7 percentage points below the State. Changes in grade 7 results
presented in the main body of the report likely contributed to this trend.

In mathematics, shown in the next chart, this group decreased its proficiency rate for the third year in a
row, which is the opposite of DFG-B and State results. Results in Grade 8 in mathematics presented in
the main body of this report likely had something to do with this overall trend.

55

Although each year different groups of students in grade 11 take the HSPA, results over time helps us
see a longitudinal look at Woodbury’s achievement on the 11th grade test, compared with performance
of students in the DFG-B and State. In the charts that follow (which were also presented earlier in this
report; but they also belong in this section as they relate to achievement of Strategic Plan Objective 1),
comparisons of percent proficient trends on the HSPA in LAL and mathematics with those of the DFG-B
and State are presented. In both subject areas, we can see that – although performance was sometimes
erratic from year to year – the overall trend shows Woodbury making notable increases in both LAL and
mathematics performance on the HSPA. In both subject areas, a liner regression analysis shows that
these increases are occurring at a higher rate than those that are happening at the DFG-B and State
levels, most notably in mathematics. Again, caution should be exercised when interpreting these results;
both due to the fact that these are different groups of students taking the test each year (so, not a
“cohort” of students), and because of lower R values in mathematics when the regression was
performed (essentially indicating a higher margin of error).
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The second part of Objective 1 emphasizes Woodbury’s mission for all students to achieve at the highest
levels possible, especially those in the identified subgroups of gender, race/ethnicity, and socioeconomic
status as determined by eligibility for free- and reduced-price lunch (Woodbury’s demographic makeup
was presented in the “enrollment” section of the main report). The following charts exhibit Woodbury’s
district-wide progress towards having at least 50% of students in students in these subgroups achieve
advanced proficiency on standardized assessments. The first in each series of charts shows 2014
performance by demographic as compared to the DFG-B and the State. The second shows just
Woodbury’s performance by demographic group, to further illustrate any gaps that exist between
groups, and the third and fourth charts show trends over the last five years for each demographic group
in LAL and mathematics. All charts combine NJASK and HSPA results to give a district-wide summary.
In terms of gender, the first chart that follows shows that advanced proficiency rate among Woodbury
females in language arts (3.2%) was 2.9 percentage points below the DFG-B and 11.5 percentage points
below the State. The second chard shows that there was very little difference in mathematics and LAL
advanced proficient performance between females and males at Woodbury in 2014, with a slightly
higher rate of advanced proficiency in mathematics by males (19.4% compared to 18.7% of females) and
a slightly higher advanced proficiency rate in LAL by females (3.2% compared to 2.0% by males).
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The next two charts show changing rates of advanced proficiency among Woodbury females and males
from 2010 to 2014. The gap in advance proficient performance closed in LAL from 2013 to 2014, with
males scoring at slightly higher rates of advanced proficiency (0.7 percentage points from one year to
the next) and females showing a decrease in advanced proficiency rate (2.4 percentage points). In
mathematics both males and females have hovered around the same rate of advanced proficiency for
the last three years, though female advanced proficiency rates fell more steeply than male rates from
2013 to 2014, bringing the female subgroup slightly below male percent proficiency performance.
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The next group of charts demonstrates advanced proficiency rates among students based on
racial/ethnic group. In 2014, the advanced proficiency rate of Black students at Woodbury in LAL was 1.4
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percentage points below the DFG-B and 2.8 percentage points below the State. For Woodbury’s Black
population in mathematics, the advanced proficiency rate was less than a percentage point lower than
the DFG-B, and 3.6 percentage points below the State. Hispanic students fared similarly to Black
students in LAL in terms of advanced proficiency rates; however, the advanced proficiency rate in
mathematics was a bit lower than the DFG-B (5.8 percentage points) and State (9.2 percentage points).

The next chart presents this same data for Woodbury only, to demonstrate differences between
subgroup advanced proficient performance in 2014. While there was little difference in subgroup
advanced proficient performance between Black and Hispanic students in mathematics and LAL in 2014,
there was a significantly lower percentage of Black and Hispanic students achieving a the advanced
proficient level when compared to their White peers in mathematics (around 23 percentage points). The
disparities in advanced proficient performance were less pronounced in language arts; however, there
were very few students overall scoring at the advanced proficient level in LAL in 2014.
The next two charts examine the trend of advanced proficient performance among these racial and
ethnic subgroups over the last five years in LAL and mathematics. For LAL, advanced proficient
performance has remained somewhat steady for all three subgroups over the last three years, with gaps
between groups remaining constant and somewhat parallel. For mathematics, following a steady
increase in the advanced proficiency of White students that represented a far greater increase than was
seen for either the Black or Hispanic subgroups, white students saw a decrease in this performance from
2013 to 2014 that was sharper than their Black and Hispanic peers, though a considerable gap remains.
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The final group of charts shows differences in advanced proficiency performance by socioeconomic
status in 2014, where “non-economically disadvantaged” is defined as not qualifying for free- or
reduced-price lunch, and “economically disadvantaged” indicates that students do qualify. For
economically disadvantaged students, the advanced proficiency rate at Woodbury was only 1.3 percent
in language arts, 1.5 percentage points below the DFG-B rate and 5.3 percentage points below the State.
About 12 percent (12.2%) of economically disadvantaged students performed at the advanced proficient
level in mathematics, which was 4.1 and 4.7 percentage points below the DFG-B and State, respectively.
The next chart shows only Woodbury advanced proficiency performance by socioeconomic status in
2014. In mathematics, the 12.2 percent advanced proficiency rate of economically disadvantaged
students was far below that of non-economically disadvantaged students performance of 32.5 percent
advanced proficient. The differences were less pronounced in LAL, with 1.3 percent of economically
disadvantaged students scoring advanced proficient compared with 5.1 percent of non-economically
disadvantaged students.
The last two charts in this section show advanced proficiency rates over the last five years for these
subgroups of Woodbury students in both LAL and mathematics. The advanced proficiency rate has
remained steady around 1 percent for economically disadvantaged students in LAL, while noneconomically disadvantaged students were showing increases over the previous two years, followed by
a more pronounced decrease from 2013 to 2014 (a similar phenomenon to the White/non-White trend
seen in the previous group of charts). In mathematics, a decrease of 5.6 percentage points in the rate of
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advanced proficiency among non-economically disadvantaged students was seen from 2013 to 2014,
compared with only a 1.3 percentage decrease for their economically disadvantaged peers.
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