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District Developed Special Education Service Delivery Plan Assurances
1.

The Ottumwa Community School District assures it provides a system for delivering
instructional services including a full continuum of services and placements to address
the needs of eligible individuals aged 3 to 21, and shall provide for the following:
● The provision of accommodations and modifications to the general education
environment and program, including setting and programs in which eligible
individuals aged 3 through 5 receive specially designed instruction, including
modification and adaptation of curriculum, instructional techniques and
strategies and instructional materials.
● The provisions of specially designed instruction and related activities through
cooperative efforts of the special education teachers and general education
teachers in the general education classroom.
● The provision of specially designed instruction on a limited basis by a special
education teacher in the general classroom or in an environment other than the
general classroom, including consultation with general education teachers.
● The provision of specially designed instruction to eligible individuals with
similar special education instructional needs organized according to the type of
curriculum and instruction to be provided, and the severity of the education
needs of the eligible individuals served.

2. The district assures the school board has approved the development of the plan for
creating a system for delivering specially designed instructional services.
3. The district assures that prior to the school board adoption, this delivery system was
available for comment by the general public.
4. The district assures the delivery system plan was developed by a committee that
included parents of eligible individuals, special education teachers, general education
teachers, administrators, and at least one AEA representative (selected by the AEA
Special Education Director).
5. The district assures the AEA Special Education Director verified the delivery system is
in compliance with the Iowa Administrative Rules of Special Education.
6. The district assures the school board has approved the service delivery plan for
implementation.

3

Question 1: What process was used to develop the delivery system for
eligible individuals?
The delivery system was developed in accordance with the Iowa Administrative Code Rule
41.498(2)”c”. The group of individuals who developed the system included parents of eligible
individuals, special education teachers, general education teachers, administrators, and at least
one representative of the AEA.
The following is a timeline of the events that took place throughout the development process:
August 2019

Board approval of the committee: parents of eligible individuals, special
and general education teachers, administrators, and AEA representatives.
●
●
●
●
●
●
●
●
●

Holly Baird- EMS Special Education Teacher
Michaela O’Connell- Pickwick Principal
Dr. Deb Cook- GPAEA Regional Director
Mike Stiemsma- Director of Student Services
Carly Wettstein- OHS special educator
Dawn Sievertson- Liberty Principal
Kristen Bankson- Parent
Allison Adams- Gen Ed Teacher, James Elementary
Nancy Manson- School Board

August 27, 2019

Draft of proposed changes to the existing plan shared with the new team

September 3, 2019

Team approved draft

September 6, 2019

Draft submitted for public viewing

September 18, 2019

Draft approved by AEA Director of Special Education Angelisa Fynaart

October 14, 2019

Draft presented to School Board for approval

Question 2: How will service be organized and provided to eligible
individuals?
The district will provide access to the continuum of services for all eligible individuals ages
3-21. Students may receive different services at multiple points along the continuum based on
the IEP. Services may be provided within the district, or through contractual agreement with
other districts and/or agencies. Whenever a special education student receives all or part of
his/her service in regular education, at IEP meetings the general education teacher will
provide performance data on special education students’ progress in regular education
relative to the district’s standards and benchmarks. The district will utilize Iowa’s Specially
Designed Instruction (SDI) Framework (Link) (Appendix A) as a foundation for determining
the adaptations to content, methodology and delivery of instruction to meet the learner’s
unique needs.
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The early childhood program for the district has implemented the Head Start Performance
Standards and Iowa Quality Preschool Program Standards as defined by the Iowa
Department of Education and adheres to the stipulations therein.

PreK-12 Special Education Program
Ottumwa Community School District strives to be inclusive and serve students in the least
restrictive environment, while offering a full continuum of services to meet the needs of
students with disabilities. This is intended to provide students with disabilities full access to
grade level standards and expectations.
1.

Programing (less that 50 percent of students with IEP’s) with Teacher holding Dual
Endorsements: The child is served in the regular classroom with a teacher who holds a
valid practitioner’s license issued by the Board of Educational Examiners that includes
pre-kindergarten and early childhood special education for pre-school classrooms..
The teacher is responsible for direct instruction, preparation of materials, adaptations
and accommodations as specified in the IEP. The teacher with the dual endorsement is
responsible for implementing and monitoring the child’s progress according to the
IEP.

2. Consulting Teacher Services: Consulting Teacher services are defined as indirect
services provided by a certified special education teacher to a general education
teacher in adjusting the learning environment and/or modifying his/her instructional
methods using specially designed instruction strategies to meet the individual needs of
a student with a disability receiving instruction in the general education classroom.
3. Co-Teacher Services: Co-teaching services are defined as the provision of specially
designed instruction and academic instruction provided to a group of students with
disabilities and non-disabled students. These services are provided by the special
education teacher and general education teacher in partnership to meet the content
and skills needs of students in the general education classroom. These services take
shape in a variety of manners. For example, teachers co-plan, divide the class, and
provide the instruction to smaller groups, or teachers co-plan and then co-instruct
different components of the content. The effectiveness of services provided through
co-teaching have a strong research base.
4. General education with direct special education support in the general education
classroom: The student receives special education support for the general education
curriculum in the general education setting. The special education teacher, support
service provider, or trained paraprofessional will be in the general education
classroom to provide direct instruction, such as collaborative or co-teaching. The
special education teacher/service provider is responsible for monitoring the student’s
progress on IEP goals.
5. Pull-Out Services: Pull-out services are defined as direct specially designed
instruction provided to an individual student with a disability or a group of students
with disabilities by a certified special education teacher to provide supplementary
5

instruction that cannot otherwise be provided during the student’s regular instruction
time. These services are provided in an individual or small group setting for a portion
of the day. Pull-out services supplement the instruction provided in the general
education classroom through Consulting Teacher services or
Collaborative/Co-teaching services. The specially designed instruction provided in
Pull-out setting does not supplant the instruction provided in the general education
classroom.
6. Special Class: Special Class services are defined as direct specially designed
instruction provided to an individual student with a disability or a group of students
with disabilities by a certified special education teacher to provide instruction which is
tied to the general education curriculum, but has been modified to meet the unique
needs of the student(s) in a more self-contained setting. This means the student is
receiving a more significant portion of his or her primary instruction separate from
non-disabled peers as determined by his/her IEP.
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Question 3: How will caseloads of special education teachers be
determined and regularly monitored?
Caseloads will be tentatively set in the spring for the following year by the district Director of
Student Supports and building administrators. Caseloads may be modified based on summer
registration and actual fall enrollments. Caseloads will be reviewed at least two times during
the school year by individual district special education teachers with the district Director of
Student Supports. The dates for audit will be: by November 10, and by March 10.
A special education teacher may be assigned a caseload of no more than 20 students. In the
special class settings for students the adult to student ratio will be no more than 1 adult to 4
students having no more than a total of 12 students. The adult to student ratio of 1:4 applies to
the behavior disorder classroom settings and to students who require modified curriculum
that emphasizes pre-vocational/vocational skills training because of significant delays in the
areas of cognitive skills, communication, and ambulatory skills. A certified teacher and
additional teacher associates will provide services for the 12 students in the special class
setting. In all other settings within the continuum of services, the special education teachers
will have a roster of no more than 20 students.
In determining teacher caseloads, the Ottumwa Community School District will use the
following values to assign points to the programs of each eligible individual receiving an
instructional program in the district.
For the area of early childhood, the district will follow the Iowa Quality Preschool Program
Standards (IQPPS) adult to child standards as defined. This will be closely monitored by the
Preschool Director who will consult the Director of Student Supports when caseload concerns
arise.
The following worksheet will be used to determine OCSD special education teacher individual
case loads.
Great Prairie Area Education Agency (AEA), as a part of the IEP process for all students
receiving special education services, continuously monitors services for eligible individuals
and assigns a weighted enrollment factor to each student. The AEA uses the matrix developed
and published by the Iowa Department of Education (see attached weighted matrix)
(Appendix B). Points are assigned by the AEA based upon consideration of: curriculum
modification, specially designed instruction related to all goal areas regardless of setting,
support for school personnel and Least Restrictive Environment (LRE) efforts, and
supplementary aids and services/specialized transportation. The weighted enrollment factors
are categorized as: L
 evel 1, Level 2 and Level 3 in 2019-2020. This is subject to change each
year by the State, but the use of three factors to describe the intensity and quantity of special
education services has stayed the same for years.
Caseloads will be capped by total student count of 20 or, using a simple multiplier, a score that
does not exceed 20. The multiplier uses the Dept of Ed weighted matrix tied to a formula (see
below). Each IEP will be assigned a value, added up and the final score should not exceed a
total of 20.
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Caseload formula:
Level 1 will be assigned a multiplier of 1.
Level 2 will be assigned a multiplier of 1.15
Level 3 will be assigned a multiplier of 1.6

For PreK rosters, special consideration will be made due to the nature of weightings for PreK
students. Students in PreK are automatically weighted Level 2 unless services and supports
identified in the IEP place the student at Level 3. We will still cap rosters at 20 students, but
will attend to the nature of services and supports in the IEPs to ensure students are receiving
equitable and meaningful support.
The caseload limit for all special education teachers may be exceeded for a period of no more
than six weeks (30 school days), if doing so does not significantly impair the affected teacher’s
ability to provide the services and supports specified in his or her students’ IEPs.
Issues to be taken into account by teachers and administrators working on caseloads may
include and is not limited to: number of students requiring Medicaid billing, number of
reevaluations due in the school year, the number of grade levels represented on the teacher’s
roster, number and intensity of behavior intervention plans, number of para educators to
coordinate, multiple severe health concerns, and multiple frequent personal care required.
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Question 4: What procedures will a special education teacher use to
resolve caseload concerns?
Caseloads will be conducted by the Ottumwa Community School District special education
teachers with their building principal and/or Director of Student Supports as follows:
●
●

By November 10
By March 10

At any other time, a teacher may request a caseload review by submitting, in writing, the
request to the Director of Student Supports. The Director of Student Supports will confer with
the building principal to remedy the situation within 10 school days. The addition of a teacher
associate may be used to assist the teacher in delivery of services if appropriate. Beyond the
caseload formula, conditions that will be considered include, but are not limited to: number of
students requiring Medicaid billing, number of reevaluations due in the school year, the
number of grade levels represented on the teacher’s roster, number and intensity of behavior
intervention plans, number of para educators to coordinate, multiple severe health concerns,
and multiple frequent personal care required.
PK-12 personnel may be reassigned to other buildings based upon caseload review when
warranted by the Director of Student Supports in coordination with the District Personnel
Office and building administrator.

Question 5: How will the delivery system for eligible individuals meet
the targets identified in the state’s performance plan and the LEA
determination as assigned by the state? What process will be used to
evaluate the effectiveness of the delivery system for eligible individuals?
An examination of the district Iowa School Performance Profile (ISPP) data will be completed
annually by the OCSD special education department, AEA staff, building administrators, and
Director of Student Supports to determine priorities and develop an action plan if required. If
the district meets ISPP requirements, the delivery system will be considered effective. If the
district does not meet requirements, the Ottumwa Community School District Director of
Student Supports will, in conjunction with the AEA staff, coordinate a committee to analyze
the data and review the delivery plan. An action plan to address the deficient area(s) noted will
be developed by the committee. The Director of Student Supports will meet with the Area
Education Agency Director of Special Education or designee prior to making any adjustments
to the special education delivery plan and when developing an action plan. The same process
used to develop the Special Education Delivery Plan will be put into place using the same
prescribed timelines.
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Appendix A
Iowa’s Specially Designed Instruction (SDI) Framework
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Iowa’s Specially Designed Instruction
(SDI) Framework
OVERVIEW

A learner eligible for special education services in Iowa is entitled to Specially Designed Instruction (SDI) at no cost to the family, to
meet his/her unique needs as a learner with a disability. This includes adapting as appropriate to the needs of the individual learner,
the content, methodology or delivery of instruction to address his/her unique needs that result from a disability and to ensure access
to the general curriculum, so that he/she can meet the educational standards that apply to all children (IAC 41.39). These special
education and related services must be designed to meet the learner’s unique needs and prepare them for further education,
employment and independent living (CFR 300.1; IAC 41.1).
Iowa’s SDI Framework is intended to engage educators and families in diagnosing, designing and delivering special education
services to best meet the needs of learners 3-21 with disabilities and a range of educational needs. “Special Education” means
Specially Designed Instruction.

THE GENERAL CURRICULUM

The general curriculum includes the curriculum expected of all children. In Iowa that may include the Iowa Core, Iowa Core Essential
Elements, the Iowa Early Learning Standards, and school-based expectations that may be evident in social-emotional standards,
student handbooks etc. References to the Iowa Core throughout this document are referring to the general curriculum most related
to the learner and their area of need.

ABOUT THE SDI FRAMEWORK

The SDI framework is the result of multiple years of work of a variety of Iowa stakeholders (Area Education Agency (AEA) Directors,
Directors of Special Education, the Iowa Department of Education, representatives of families, special and general education
teachers, AEA consultants, etc.). Absent clearly articulated features of SDI, it is impossible to determine fidelity of its
implementation or to efficiently organize resources and ensure that technical assistance and professional development activities are
present. Therefore, the stakeholders were convened to develop the key components and critical features that are represented in
the SDI Framework. As feedback and data are collected and analyzed, revisions will continue to be made. The Framework was
deliberately designed to be applicable across the various needs of learners with disabilities (e.g., literacy, behavior, communication,
secondary transition).
1

Iowa Department of Education; Iowa’s SDI Framework, Revision, August 2018

GUIDING PRINCIPLES ABOUT SDI

The following foundational beliefs are of key importance as we work together to improve our special education outcomes, services
and SDI for our learners here in Iowa:
● Learners receiving special education services are general education learners first and always.
● Highly effective special education services and outcomes are dependent on highly effective Universal Instruction and a
school-wide intervention system.
● Effective SDI is designed through collaboration between families and highly qualified educators.
● SDI is delivered by special education and general education teachers and professionals in various settings across the day.
● The Iowa Core Standards, Iowa Core Essential Elements, Early Learning Standards, and school-based expectations should
drive diagnosis, design and delivery of SDI.
● Highly effective SDI flows from high quality and specific assessment information.
● SDI supports learners to use tools, materials and strategies to access Iowa Core Standards and reach grade-level aligned
goals.
● SDI helps learners to address their unique needs as a result of the individual’s disability.

SDI IN AN MTSS FRAMEWORK

Learners eligible for special education services are entitled to SDI to address their unique needs
and to ensure access to the general curriculum so they can meet educational standards.
Therefore, in many cases learners with disabilities will need supports including targeted and/or
intensive interventions. This may include accommodations, modifications, services and
supports within and across a continuum of educational supports. For example, a learner with a
disability and IEP goal in reading may require accommodations such as books specifically
selected for his or her reading level or e-text to be able to access instruction at the universal
tier. A learner may also require individualized instruction such as preteaching/reteaching to be
able to engage with universal instruction. However, they may also need individualized
instruction in specific skills and intensified instruction to progress toward grade level standards.
These supports and services are just examples of SDI that a learner may need that extends
across the tiers of an MTSS system ranging from more intensive to less intensive. What is most
important to know is that SDI can occur in any educational setting and includes all of the unique
educational needs of a learner with a disability.
(Adapted from U.S. Department of Education)
The SDI Framework outlines Key Components and Critical Features of the practices to support effective SDI; the Framework does not
replace a system’s school-improvement process. Effective universal instruction and intervention systems are foundational to
effective SDI. Therefore, the practices evident in the SDI Framework should be used within the context of a school’s instruction and
supports available to all learners. For example, a school’s MTSS/PBIS system should be taken into consideration to best support a
2
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strong system of supports for all learners including learners with disabilities. Practices that impact universal instruction and
intervention systems impact learners with disabilities as well.
The SDI Framework is a guide to engage educators and families to support the diagnosis, design and delivery of effective SDI.
Effective SDI is evident when the Key Components and Critical Features are evident in practice—when learners with disabilities
progress toward and meet grade level standards and are actively engaged in their learning across educational settings. The Key
Components and Critical Features are aligned with a range of research on effective instruction for learners with disabilities.
Additionally, while the SDI Framework is content free, professionals should use appropriate tools to address specific learner needs.
For example, the Intervention System Guide would support diagnosis, design and delivery for literacy and the Division of Early
Childhood (DEC) Recommended Practices should be used to focus diagnosis, design, delivery and engagement on practices that have
the highest expected outcomes for young children.

SUGGESTED USES

The SDI Framework provides a profile of the critical features and effective practices of diagnosis, design and delivery of effective SDI
that engages learners. The framework and its associated resources are intended to be used by educators to guide decision-making
to support learners with disabilities, to self-assess their own skills in providing SDI, to guide coaching conversations around critical
features of SDI and to inform ongoing professional learning focused on SDI. This framework shall not be used as a teacher
evaluation tool nor is it intended to be a stand-alone implementation guide.
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DIAGNOSE FOR INSTRUCTIONAL DESIGN
Use RIOT and SCIL in order to:

C
R
I
T
I
C
A
L
F
E
A
T
U
R
E
S

1. Define areas of concern and verify potential reasons for
the concern
a. Gather and triangulate multiple sources of data
through the RIOT process
b. Thoroughly review the learner’s educational history
focusing intentionally on the setting, curriculum,
instruction and learner’s performance to develop a
learner profile
c. Pinpoint skills and/or behaviors that are not at
mastery
d. Develop an observable, measureable concern that has
a verifiable standard based on the data gathered
2. Identify strengths, interests and preferences that sustain
learner engagement
a. Identify existing skills in which to build on through
specially designed instruction
b. Identify preferences for learning, materials, adult
instructional behaviors, and activities that will
maximize the likelihood a learner will remain engaged
3. Determine critical supports needed for learner success
a. Analyze the data collected in order to recommend and
outline where specially designed instruction needs to
begin
b. Make an instructional match which includes the
environment and approach/materials needed for the
learner to access and make progress in the Iowa Core

DESIGN FOR INSTRUCTIONAL DELIVERY

DELIVER FOR LEARNER ENGAGEMENT

With a team who has relevant and specialized knowledge,
develop a plan which:

Use evidence-based, high-leverage instructional practices
in order to:

4. Incorporates evidence-based practices aligned to learner
needs
a. Apply diagnostic results to select appropriate supports for:
■ Access
■ Engagement
■ Increasing specific skills
b. Explicitly state learner outcomes
c. Determine intensity and frequency of alterable variables
(e.g. grouping, materials, accommodations, time, etc.)
d. Use high leverage instructional practices that match the
concept/skill being taught and the learner’s needs
e. Maintain high expectations, is coordinated and is inclusive
of the necessary services and supports
5. Aligns to the Iowa Core and is age appropriate
a. Align learning targets to grade level, learning progressions
and foundational skills
b. Align the learner’s IEP goals, progress monitoring and
supports to Iowa Core
c. Connect supports and services to instruction the learner is
receiving throughout the school day
6. Maximizes opportunities for access and engagement
a. Address appropriate accommodations & modifications
b. Consider multiple means of engagement, action and
expression and representation which are matched to
learner need
c. Provide instruction in the general education environment
and removal is considered only if needed for learner
success.

7. Deliver the instruction as designed and monitor instructional
fidelity
a. Regularly use implementation fidelity
checklists/walkthroughs/observations to ensure:
■all parts of the instructional plan are implemented as
intended
■the instructional plan is implemented with the
frequency/intensity/duration as planned
■instruction includes evidence-based, high-leverage
instructional practices
b. Intentionally and regularly engage ongoing implementation
support for feedback and guidance (e.g., family, coaches,
content experts, PLC, etc.)
8. Monitor learner progress
a. Use assessments/data sources that link directly to skills
taught
b. Collect and use formative and summative assessments as
planned
c. Gather data with sufficient frequency to make instructional
decisions.
9. Adjust instruction as necessary based on learner progress and
instructional fidelity
a. Intentionally collaborate to review/analyze learner data to
enhance instructional practices and materials
b. Examine implementation data and progress data to consider:
■ continuing the plan as written
■ gathering more data
■ improving implementation
■ reducing supports/services
■ intensifying/modifying supports

INDICATORS THAT SUPPORT ENGAGEMENT FOR LEARNING
1. High Expectations-Family & Teachers:
a. Share high expectations for the learner
b. Partner to promote self-determination in the learner
c. Have access to and understand the curricular expectations and standards required of the learner
d. Advocate for multiple approaches and strategies that will support the learner and hold their interest
e. Recognize their roles in the teaching and learning process and stay up to date on pertinent
responsibilities in supporting the learner
2. Positive Communication Family & Teachers:
a. Persistently and clearly communicate high expectations
b. Communicate about the learner using preferred methods
c. Communicate honestly, openly and with respect
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d. Seek to understand by asking questions and actively listening
e. Recognize that they are partners in the teaching and learning process
3. Active Involvement-Families & Teachers:
a. Engage in collaborative and active problem solving
b. Value full participation and support active involvement
c. Support and promote positive and trusting relationships with learners
4. Support Learner Learning-Families & Teachers:
a. Intentionally create and/or support safe, accessible and inviting environments for learning
b. Establish and connect learners to real life learning environments
c. Support and promote instruction that maximizes access and learner opportunity for
growth
d. Actively seek means to improve learner engagement

Iowa Department of Education; Iowa’s SDI Framework, Revision, August 2018
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K-12 Weighted Enrollment Factor (WEF) Matrix:

/
Name

/
Date

The IEP of each student receiving district-provided or district-financed special education services is assigned a score using the Weighted
Enrollment Factor (WEF) Matrix and the consideration of unique circumstances. Students with greater special education services and supports
have a higher WEF score; students with lesser special education services and supports have a lower WEF score.
NOTES: This instrument is not to be applied to IEPs for preschool aged children. See guidance for unique circumstances.
1. Planning and Preparation. Reference IEP Goal Pages & Page G.
Zero Points
Student is functioning
in the general
curriculum at a level
similar to peers.

1 Point
Student has goals in 1 or 2 goal areas (see
guidance) that are the primary
responsibility of district special education
personnel.

Score:
2 Points
Student has goals in 3 or more goal areas
(see guidance) that are the primary
responsibility of district special education
personnel.

0

1

2

3

3 Points
Curriculum that reflects the Iowa Core
essential elements is required for
meaningful instruction. Iowa’s Alternate
Assessments are used to measure progress
in all areas (literacy, math & science).

2. Specially Designed Instruction delivered by a licensed teacher. Reference IEP Page F.

Score:

Zero Points
No specially designed
instruction delivered
by a licensed teacher

6 Points
Specially designed instruction regardless of
setting that is delivered by a licensed
teacher (see guidance) for 75% to 100% of
the school day. Includes teaching, coteaching, and collaborative instruction.

2 Points
Specially designed instruction regardless
of setting that is delivered by a licensed
teacher (see guidance) for 49% or less of
the school day. Includes teaching, coteaching, and collaborative instruction.

4 Points
Specially designed instruction regardless
of setting that is delivered by a licensed
teacher (see guidance) for 50% to 74% of
the school day. Includes teaching, coteaching, and collaborative instruction.

3. Health, Physical or Behavioral Support. Reference IEP Page F.
Zero Points
Student requires no
health, physical or
behavioral support

1 Point
Health, physical, or behavioral support
regardless of setting that is delivered by
a paraprofessional for 49% or less of the
school day.

Score:
2 Points
Health, physical, or behavioral support
regardless of setting that is delivered by a
paraprofessional for 50% to 74% of the
school day.

4. Instructional Support. Reference IEP Page F.
Zero Points
Student requires no
instructional support

1 Point
Special education instructional support
regardless of setting that is delivered by
a paraprofessional for 49% or less of the
school day.

5. Support for School Personnel. Reference IEP Page F.
Zero Points
Noncommittal descriptions such as, “as needed” or “special
education teacher is available to consult;” support is not described
in the IEP; IEP states only that school personnel will be informed of
their responsibilities (e.g., providing accommodations)

1 Point
Within-district special route

1

2

6

3

0

1

2

3

0

1

1 Point
The IEP communicates a clear, ongoing commitment of support for school personnel
(e.g., “special education teacher will meet 30 minutes per week with the
paraprofessional and general education teachers,” “special education teacher and
reading teacher will meet prior to the beginning of each new unit to plan,” etc.)
Score:
2 Points
Attendant services

7. Year of purchase Assistive Technology (including electronic devices, in-school travel equipment, positioning
equipment, etc.), Accessible Educational Materials (AEM) and Equipment for Safe Transportation; year of
expenditure maintenance of previously acquired equipment. Reference IEP Pages F & G.
Zero Points
Equipment and/or
software typical of all
students.

0

4

3 Points
Special education instructional support
regardless of setting that is delivered by a
paraprofessional for 75% to 100% of the
school day.
Score:

6. Specialized Transportation. Reference IEP Pages F & G.
Zero Points
No specialized
transportation

2

3 Points
Health, physical, or behavioral support
regardless of setting that is delivered by a
paraprofessional for 75% to 100% of the
school day.
Score:

2 Points
Special education instructional support
regardless of setting that is delivered by a
paraprofessional for 50% to 74% of the
school day.

0

1 Point
Minor equipment and/or software needs in excess of that typical
of all students (e.g., a tablet, laptop, stroller, wagon, Lofstrand
crutches, grab bar for toilets, positioning equipment, etc.);
maintenance of previously acquired equipment

Sum the scores derived from the Weighted Matrix to determine a level of service:
Level I: 0 - 5 points
Level II: 6 - 9 points
Level III: 10 or more points

0

1

2

3

3 Points
Transportation to another district or a
within-district special route and attendant
services or specialized vehicle (e.g., with lift
device)
Score:

0

1

2

2 Points
Significant equipment needs in excess of that typical of all
students (e.g., classroom amplification system, dynamic display
device, stander, gait trainer with accessories, toileting system,
etc.)

Total Score:
Assigned Level:
September 29, 2016

Guidance for the Weighted Enrollment Factor (WEF) Matrix
When an IEP is weighted. An IEP is weighted if there is any special education activity, service or support described in the
IEP that creates an expense for the school district.
Factor 1: Goal areas. A goal area is a broad area of functioning (e.g., reading, behavior, etc.). If a student has two math
goals, one for calculation and one for problem solving, “math” is counted as one goal area; if a student has two behavior
goals, one for reducing an unwanted behavior and one for building a replacement behavior, “behavior” is counted as one
goal area.
Factor 2: Specially designed instruction. If specially designed instruction is delivered by a general education teacher, the
requirements of “highly qualified special education teacher” apply and include:
• Students with IEPs receive their content instruction from a teacher endorsed in the content area (math teacher for
math, etc.). The special education teacher serves as a consultant to the general education teacher in IEP goal
attainment, specially designed instruction, accommodations, progress monitoring, remediation for the student, and so
forth, and also provides strategy and skill instruction, pre-teaching, re-teaching, and/or remediation to the student in a
separate setting when needed.
•

General and special education teachers must have “regular and frequent” consultation. Documentation of regular and
frequent consultation is necessary.

Consideration of unique circumstances.
If an IEP-driven, school-funded program provided by a community-based agency, an individually assigned nurse, an
individually assigned sign language interpreter or an individually assigned special education teacher are the ONLY districtprovided service(s) a level is assigned to the IEP based on the factors below.
Service

Level I

Level II

Level III

IEP-driven, school-funded
program provided by a
community-based agency
(community college, four-year
college, vocational skills
development agency, etc.).
For example, community
college-based 4+ programs.

Tuition, fees, books &
supplies; job-training or jobcoaching for less than four
hours per day or less than 20
hours per week

Tuition, fees, books, supplies
& transportation; job-training
or job-coaching for four or
more hours, but less than six
hours per day or 20 or more,
but less than 30 hours, per
week

Tuition, fees, books, supplies,
transportation & housing;
job-training or job-coaching
for six or more hours per day
or more than 30 hours per
week

Individually assigned sign
language interpreter

49% or less of the school day

50% to 74% of the school day

75% to 100% of the school
day

Individually assigned nurse at
district expense (services in
addition to developing a
health plan)

49% or less of the school day

50% to 74% of the school day

75% to 100% of the school
day

Individually assigned special
education teacher

49% or less of the school day

50% to 74% of the school day

75% to 100% of the school
day

For an IEP that specifies more than one of the unique circumstances services, levels may be added. For example, an IEP that calls
for a Level I 4+ program (tuition, fees, books & supplies) and an individually assigned sign language interpreter for 40% of the
school day (Level I) would be a Level II IEP (I + I).
If an individually assigned nurse or an individually assigned sign language interpreter are provided IN ADDITION TO other
district-provided services, one or two levels may be added to the WEF determined on the basis of the matrix using values derived
from this table. For example, if the matrix results in a Level I weighting and the child also requires a sign language interpreter for
60% of the day, the IEP would be Level III (I from the Matrix + II from the unique circumstances table).
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